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Foreword 

Globalization blurs the boundaries of human activities. English-language mediation of 
communication is interpreted in the humanitarian paradigm of knowledge within the lin-
guistic and psycho-sociocultural study of speech activity in statics and dynamics with the 
priority of the cognitive and communicative paradigm. The socio-digitalized creative space 
of modern Human existence needs scrutinized scientific attention to the rapid development 
of global communication and its mediation. Digital discourse as the formation of new se-
miotic phenomena has crowned the rapid scientific and technological progress.   

The interaction of natural English and programming languages is a significant socio-
cultural problem for both linguists and professionals in the field of computer technology, 
as well as for a wide range of amateurs. Programming languages are artificial, “unnatural” 
sign systems that are used in modern digital context for their integrated implementation in 
modern English text and discourse spaces. Focusing on the interaction of natural English 
and programming languages, the study by N.V. Lazebna and A.M. Prykhodko concentrates 
on this epistemic gap. The research by I.O. Chetvertak represents cyber aggression as a com-
municative pattern in English-language digital discourse. Within the concept of infor-
mation structure proposed by C.E. Shannon, modern studies of digital discourse are based 
on changes both in the structure of the source of information and in the structure of the 
addressee of information. These changes imply that Human no longer appears as a carrier 
of communication code. The Machine on parity rights is also participating. The ethics of 
the behavior of Human and Machine and the manifestations of its marginality are consid-
ered by the researcher. In broader social and cultural terms, the role of modern English 
language is critically evaluated by K. Lut and A. Starenkova.  

Taking as an example the ethical behavior of Human in the modern socio-political 
speech space aphoristic potential of presidential rhetoric, the linguist E.O. Kushch analyzes 
the speeches of President G. Bush Jr. Yu. Shtaltovna fosters the idea of modern English lan-
guage and its democratization on the examples of English-language youth and their use of 
slang. The binary oppositions of Human behavior in the real and virtual worlds and its anal-
ysis by means of the English language testify to the multifaceted nature of this collective 
monograph. The diversity and variability of the English language are presented in the sci-
entific research by J. Lubbungu, K. Nkrumah, I. Moong, A. Muyuni, S. Zimba in the Zam-
bian version of the English language studied by scientists. Bilingualism is one of the most 
pressing issues of modern linguistic studies considered by A. Ribeiro Weng and P. Marco 
de Tony in the context of acquiring knowledge of English as a foreign language. 

Z. Ali explores strategies for “memorizing” new English vocabulary and focuses on the 
ability of an individual to guess the meaning of a word from the context. Indian English-
language studies in D. Kumar's paper historically outline the development of linguistic stud-
ies of English as a second foreign language. 

Researchers' scientific achievements are systemic and valid in terms of evidence-based 
narratives, which reflect the transformational horizon of information theory, communica-
tion theory, and the theory of linguodidactics in modern English verbal, creative and digital 
environments. This monograph is undoubtedly distinguished by its multifaceted nature and 
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significance for the European humanities as a whole. An integrated approach to the study 
of modern English as an open synergetic system requires a description of the relationship 
between verbal and nonverbal notions in digital space, respectively, verbal, nonverbal, and 
paraverbal notions of static-dynamic bipolar and binary oppositions in the structure of ver-
bocreational, sociocultural and digital spaces.  

 
A. M. Prykhodko 
Prof., Habil. Dr. in Philological Sciences, 
Chair of Theory and Practice of Translation 
Zaporizhzhia Polytechnic National University                          



 
 

 
 
 

Preface 

The existence of modern individuals on the globalized background of melted societies and 
cultures is mediated by the English language. To glorify the lingua franca of modernity, the 
book Studies in Modern English focuses on diverse linguistic patchwork. Following a tiny 
thread of language-related research, in the process of decorating this global English-lan-
guage medium, this book transcends from the basic level of lexical unit analysis to discursive 
studies and reaches the point of learning and teaching aspects of English as a foreign lan-
guage.  

At present, from its novel practices and digital approaches, English Language Teaching 
has become a worldwide phenomenon. Its significance and importance are echoed in the 
countries where English is used as a second language which involves decidedly transdisci-
plinary as well as transnational paradigms that assume to return a new sense of importance 
to research in the field of the English language. In the present book, an attempt has been 
made to assimilate different aspects of the English language from the different countries of 
the world. 

Often, voices unheard sound loudly. The authors from the underdeveloped countries 
have tried to focus on different aspects of English language development ranging from nov-
ice linguistic research to challenges in teaching and learning English, modern paradigms, 
and other perspectives, which may be beneficial to both learners and teachers.  

This book will serve as a guide to all academicians, teachers, research scholars, students, 
and all those, who are constantly engaged in the search for novelties. Studies in Modern 
English as a representation of a holistic view of new trends and developments in the English 
language outline the individual views of the authors, their unique ideas, and the collective 
representation of innovative trends in modern studies of the English language. 
 
Nataliia Lazebna 
Privat Dozent, Habil. Dr. in Philological Sciences                                                          
TEFL Methodology Department  
Julius-Maximilians-Universität, 
Wuerzburg, Germany 
 
Dinesh Kumar 
Assistant Professor of English 
Dyal Singh College,  
Karnal, India 
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Cyber aggression in the stance of communicative ap-
proach 

Іevgeniia Chetvertak* 

Abstract 
The article deals with the notion of internet aggression (cyber aggression). It considers the 
mentioned term from both psychological and communicative approaches. The paper also 
provides detailed analyses of the cyber aggression in political discourse. The provided ex-
amples are taken from the speeches of politicians during the time of Covid pandemic. The 
author also identifies several types of cyber aggression. 
 
Keywords: aggression, cyber aggression, xenophobia. 
 
The empirical material is represented by English-language texts and text fragments from 
the political speeches during COVID pandemic. 

Methods 

• interdisciplinary method is implemented to consider cyber aggression in different 
fields of science; 

• linguo-cognitive analysis focuses on communication aggression triggers; 
• functional-communicative method to analyze grammatical, textual, and graphic 

properties. 

General Discussion 

The phenomenon of aggression, aggressive behavior of both humans and animals, is char-
acterized by extreme complexity, a large number of factors that determine aggression and 
its forms; therefore, psychology has always paid considerable attention to their study. 

One of the features of modern society is the rapid development of information technol-
ogy and the creation of the Internet based on them. However, the new virtual environment 
(cyberspace), significantly expanding the possibilities of interpersonal communication, has 
led to the emergence of special forms of aggression – cyber-aggression (“cyber-aggression” 
or “cyber-harassment”) in the Internet. 

 
*  Associate Professor, Translation Theory and Practice Department, Zaporizhzhia National Polytechnic Uni-

versity, Zaporizhzhia, Ukraine. 

https://doi.org/10.25972/WUP-978-3-95826-199-0-1
https://doi.org/10.25972/WUP-978-3-95826-199-0-1
http://creativecommons.org/licenses/by-sa/4.0
http://creativecommons.org/licenses/by-sa/4.0


2  Іevgeniia Chetvertak  
 

Studies of the phenomenon of aggression have always been accompanied by numerous 
attempts to define it accurately, the introduction of new terms for types and forms (species, 
subclasses) of aggression, criticism of which continues to this day. At the same time, the 
diversity and ambiguity of the term “aggression” and its categorical apparatus began to be 
perceived from the standpoint of pluralism, which, however, causes great difficulties in re-
searching this phenomenon, especially in such little-studied area as cyber-aggression in the 
Internet. 

A large number of monographs, review publications, dissertations are devoted to the 
study of the phenomenon of aggression and the definitions of this term in psychology. The 
most complete analysis of the concept of “aggression” and its categorical apparatus is given 
in the works of D. Richardson, R. Beron, ND Levitov, K. Lorentz, E. Frome, W. Gollicher, 
D. Dennen, B. Kreikha, K. Butner, T.G. Rumyantseva, M. Ramirez, D. Zillman, S.N. Yeni-
kolopov and others. 

Consider the main approaches to the formation and structure of the terms “aggression” 
and “cyber-aggression”, as well as elements of their conceptual apparatus. 

The founders of cyber aggression are Canadian high school teacher Bill Belsey (2005) 
and Nancy Willard (2003), an American lawyer and executive director of the Center for Safe 
and Responsible Internet Use who first introduced the term “cyberbullying”. 

The conceptual approach proposed in the works of B. Belsey and N. Willard caused an 
increase in the number of psychological studies of aggression in the Internet (cyber-aggres-
sion). A number of foreign authors (for example, M. Taki, P. Sle., S.Hymel, D. Pepler, H. 
Sim., S. Swearer, J. Raskauskas, A. Stolz, M. Hertz, C. David-Ferdon, especially in the United 
States) pay great attention to the study of various types (forms) of cyber-aggression; Chait 
J., Whitty M.T., and Blair C. consider definitions of terms that reflect the categorical appa-
ratus of cyber aggression. 

Analysis of publications showed that the terms used to describe aggression in the Inter-
net largely depend on the point of view of the researcher. Therefore, today there is a signif-
icant diversity in the structure of the terms of cyber aggression, their definitions and cate-
gorical apparatus; and many terms, such as cyberbullying, electronic bullying, online social 
cruelty, online or internet harassment, online or Internet bullying and others (such as cyber-
aggression, cyber-bullying, cyber-harassment, electronic aggression, online-aggression, 
online-harassment, etc.) are correlated with each other. Such terminological diversity, on 
the one hand, reflects the novelty of the rapidly developing scientific field, and on the other 
- significantly complicates the understanding and research of aggression in the Internet, 
which is also noted in works (McQuade, 2009, P. 17-19). 

Difficulties in understanding and interpreting such terms in traditional and electronic 
forms of aggression of youth were pointed out in the work of J. Raskauskas and A. Stolz, 
which implies that an analysis of the structure of terms is needed, as well as a more accurate 
definition of them for cyberspace (Internet social networks). 

An analysis of work related to the study of cyber-aggression also shows that the terms, 
despite differences in structure and spelling, in some cases have very close or identical def-
initions (e.g., “cyber-aggression”, “cyber-bullying”, “online-aggression”, etc.), while ana-
logues of these terms, as well as their definitions, are practically absent in the national sci-
entific psychological literature. 
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The 4th, expanded, edition of the great psychological dictionary of B.G. Meshcheryakov 
and V.P. Zinchenko, published in Russia in 2009, also does not contain any concepts or 
definitions of cyber aggression. The English-Russian Dictionary of Psychology by E.V. Ni-
koshkova (2006), which is the first and only attempt at a systematic translation of English 
literature, contains several terms of the traditional conceptual apparatus of aggression (ag-
gression, antisocial aggression, displaced aggression, physical aggression, self-oriented ag-
gression, verbal aggression, aggressive, aggressiveness, aggression), but the formation of 
English-language psychological terms, component analysis of their structure in the diction-
ary is not mentioned, and no terms are given that reflect aggression in the Internet (cyber-
aggression). 

There are works on the creation of computer terms related to the Internet, but they do 
not consider the structure and formation of psychological terms of the categorical apparatus 
of cyber aggression. 

Thus, the analysis of the main works on the problem of terminology and definitions of 
“aggression” and “cyber-aggression” in the Internet (cyberspace) shows that the issue of 
“cyber-aggression” in foreign psychological research is given much attention, but termino-
logical differences and confusion remain. It was found that in national psychological studies 
of the phenomenon of cyber aggression in the Internet the problem of terminology and 
definitions of “cyber aggression” and its categorical apparatus was practically not consid-
ered, there is no research on component analysis of the structure and formation of cyber 
aggression terms, etc. This allows us to say that conducting research in this area is relevant. 

From the analysis of the structure and dynamics of the development of English terms of 
the conceptual apparatus of aggression in the Internet (cyber-aggression) it follows that 
with the creation of the network there are terms that indicate aggression in it: Internet ag-
gression, aggression in cyberspace. The term cyberspace was coined by the writer W. Gibson 
to refer to electronic space. 

Modern terms of the conceptual apparatus of aggression in the Internet are mostly com-
plex and can be written together, hyphenated or separately, for example: cyber-aggression, 
cyberbullying, cyber-stalking, electronic aggression, electronic bullying, online harassment. 
etc. 

The given typical examples of English terms of aggression in the Internet show that the 
way of word formation in the categorical apparatus of cyber aggression is affixation, i.e. new 
words are created by joining word-forming affixes (Latin affixes - attached) to the creative 
basis. 

Prefixes (Latin prefixes - attached to the front) cyber-, e- (electronic), I- (Internet), 
which belong to the group of Internet-related prefixes, are mostly used as word-forming 
affixes in English terms of cyber-aggression and its conceptual apparatus. The terms of the 
conceptual apparatus of cyber-aggression obtained in this way always have two word-form-
ing elements: the creative basis and the affix. The main word (creative basis) is usually a 
noun and is located at the end. The words digital, electronic, Internet, mobile, online, virtual 
are written separately in compound terms. 

The general purpose of prefixes is to use them in names and terms denoting electronic, 
computer products, information technology (Internet, etc.), services, etc. The use of these 
prefixes in relation to the conceptual apparatus of cyber-aggression is discussed below.  
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Initially, the prefix cyber- was used to form words related to computers, computer cul-
ture, information technology and virtual reality, or to denote certain futuristic concepts. 
Later, it was used more specifically, in terms of the Internet, online mode, etc. More recently, 
the prefix cyber- (cyber) also appeared in terms of the conceptual apparatus of aggression 
in the Internet (cyberspace), to describe suicide (cyber bullicide), when suicide is directly or 
indirectly related to online aggression, the formation of web-site names (for example, 
www.cyberbullying.org) and others. 

The prefix e- means the word “electronic” and is used to define the terms e-mail, e-
commerce, etc. In terms of the conceptual apparatus of cyber-aggression, English terms can 
be used both without the abbreviation of the word “electronic”, for example, “electronic 
aggression”, and with the abbreviation – “e-Bullying”. 

The prefix I- is not a general prefix, it was originally used to denote affiliation to the 
Internet, as well as in the branding of individual products, such as iPod, iTunes, iPhone, 
iLife, etc. In terms of the conceptual apparatus of cyber-aggression, the word Internet is 
used, as a rule, without abbreviations, for example, Internet aggression (Hinduja, 2008, P. 
34).  

The term online means electronic, network, non-autonomous mode of operation, when 
the computer is connected, for example, to the Internet. In terms of the conceptual appa-
ratus of aggression on the Internet, it is also used without abbreviation, for example, online 
bullying. 

The term “virtual” means virtual reality, i.e. imitation of reality. It is also used in terms 
of the categorical apparatus of cyber-aggression, such as virtual aggression. 

The terms digital, mobile, SMS, etc. can be used in the conceptual apparatus of cyber 
aggression, for example: digital bullying, mobile bullying, SMS bullying. 

Today it is safe to say that the 21st century is an era of globalization and multicultural-
ism. Thus, compared to 2000, the number of migrants in the world increased from 150 to 
272 million. The hypothesis that such a migration jump is the result of the benevolent atti-
tude of the population of the recipient countries towards foreigners seems to be true here. 
However, numerous studies prove that it is wrong. Moreover, today it is safe to say that 
globalization is contributing to the growth of xenophobia, as it exacerbates the problem of 
national identity and forces local societies to experience a loss of landmarks for self-identi-
fication. In today's globalized world, every society is forced to confront the dangers of oth-
ers, which is observed both at the institutional level and in the manifestations of “popular 
anger”. Xenophobic sentiments are most sensitive to media discourses and messages from 
key communicators. 

The global sociological project World Values Survey presented the results of measuring 
the level of tolerance for various social groups in almost 100 countries (Mesa, 2018). The 
study showed that every four years the world public opinion about coexistence with people 
of other races, religions or nationalities changes dramatically. Usually this pattern is due to 
certain events in human history. For example, the peak of religious intolerance came during 
the “caricature scandal” of 2005-2006, which exacerbated the confrontation between the 
Muslim world and Europe. 

In 2020, we see a new wave of aggression, namely, increasing xenophobia due to the 
COVID-19 pandemic. It is known that the coronavirus infection, the center of which 
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became the Chinese city of Wuhan, spread rapidly around the world, killing more than 300 
thousand people and causing a large-scale economic crisis. Thus, due to the collective fear 
for their own well-being and the desire to somehow counter the current threat, the world 
community has resorted to verbal discrimination against Chinese people in the Internet. 

Verbal cyber-aggression is a form of psychological violence that manifests itself in the 
anonymous, public, and systematic use of hate speech against certain groups or individuals 
in the Internet. Such aggression is very dangerous, because it can lead to further social re-
jection and self-aggression of victims, to move to the level of physical clashes between per-
secutors and victims. Thus, such cyber-aggression can significantly affect the relationship 
that has been established between representatives of different national groups. That is why 
this phenomenon is studied in various scientific paradigms and planes - socio-psychologi-
cal, cultural, social and communication. The discursive nature of xenophobia, the depend-
ence of its manifestations on communication practices in the latest and traditional media 
makes this phenomenon a common object of social communication studies. 

United States 

On March 17, the President of the United States of America Donald Trump (@real-
DonaldTrump) published the following message on his page: 

The United States will be powerfully supporting those industries, such as Airlines and 
others, that are particularly affected by the Chinese Virus. We will be stronger than 
ever before. 

The sudden change of the official name “COVID-19” to “Chinese virus” came at a time 
when the number of new cases in the United States has grown from several hundred to 
almost two thousand a day. Thus, we can assume that such manipulation, which was ex-
pressed in the national labeling of the pathogenic reality, was carried out in order to direct 
the fire of criticism of Americans not at the actions of the authorities, but at residents and 
migrants from China.  

Trump's strategy was quite successful – 50% of commentators supported the position of 
their president. This is evidenced by the following posts:  

“I can also call it Chinavirus. Which I will #sorrynotsorry”, “I actually prefer calling it the 
Kung Flu” or “I never thought our death would also be MADE IN CHINA”. 

In addition to contemptuous expressions, in the discussion we can also find calls for a 
complete boycott of any Chinese products and culture in general: 

“You need to call it like it is, President. XI is not a friend. He is a killer. There will be 
millions when this is over that will never visit or buy Chinese again” and “#Chinese Virus 
#Boycott China #Disgusting Animal Torturers Chinese #Evil Chinese CHINESE HAVE TO 
PAY”. This indicates the activation of behavioral stereotypes, which, in addition to the neg-
ative cognitive component, also contain a pronounced guiding element. 

Despite artificially inciting racial hatred, another 50% of commentators were quite neg-
ative about the president's words, prompting him to write a new tweet: “It is very important 
that we totally protect our Asian American community in the United States and all around 
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the world. They are amazing people, and the spread of the Virus is NOT their fault in any 
way, shape, or form. They are working closely with us to get rid of it. WE WILL PREVAIL 
TOGETHER”. This time, the number of discriminatory comments decreased to 41%, but 
the questions for the new post have not disappeared. The fact is that the president clearly 
divided his citizens into two camps: Americans (we) and Americans of Asian descent (they). 
Trump supporters immediately seized the opportunity, emphasizing the stated difference: 
“Bravo, Mr. President. It is important that we acknowledge that even though it is a CHI-
NESE VIRUS. We, Christians, have forgiveness in our hearts. And we are willing to forgive 
them” or “Some Chinese Americans are CCP’s supporters, while some are not. Therefore, I 
think not every Chinese American truly loves America. Many of them don’t have any ap-
preciation to America. It's better to have an ideology test or background checking before 
letting them immigrate to America”. The binary opposition We/They, which is fundamen-
tal to xenophobia, has worked. 

As we can see, the position of those in power as key communicators significantly affects 
the social orientations of society. If the president, who represents the interests of the state 
in the international arena, publicly justifies intolerant behavior, then the citizens feel free in 
its open expression. 

In March 2020, the coronavirus was discovered in two of Britain's most influential peo-
ple – Prime Minister Boris Johnson (@Boris Johnson) and the heir to the royal throne, 
Prince Charles (@Clarence House). That news shocked the local population, but provoked 
completely different reactions. 

Following the official statement on the health of the Prince of Wales, the Clarence House 
residence said on its Twitter page that he was very grateful to everyone for wishing him a 
speedy recovery. Indeed, most of the comments under this post were filled with words of 
support for a member of the royal family. Moreover, none of them contained accusations 
against Chinese immigrants. 

When Boris Johnson announced that his COVID-19 test was positive, the feedback from 
the population was virtually devoid of sympathy. The British have called on their prime 
minister to take responsibility for spreading the virus and take appropriate action to elimi-
nate it. One of the proposed methods of overcoming the coronavirus was the complete ces-
sation of any relationship with China: “Stop trading with China, sick of their dirty viruses”, 
“DO NOT TRUST #COMMUNIST #CHINA. CUT OFF HUAWEI. DEPORT ALL #CHI-
NESE #COMMUNISTS BACK TO CHINA” and “Whoever like to be #CCP friends or do busi-
nesses with them ... will pay a big price”. However, such discriminatory comments accounted 
for only 7% of the total. 

Therefore, we can conclude that the British population seeks answers not from the pop-
ulation of the country where COVID-19 was found, but from its parliament, the de facto 
legislature and executive, which failed to keep the virus out of the country. 

Canada 

On March 30, Canadian Prime Minister Justin Trudeau (@JustinTrudeau) posted a video 
message from Teresa Tem (@CPHO_Canada), the country's chief sanitary doctor. In her 



Cyber aggression in the stance of communicative approach 7 
 

speech, she stressed the importance of social distancing in this difficult time for Canada. 
Despite the relevance of this message, citizens responded negatively. The comment section 
contained the following: “Why is there no Canadians speaking for Canadians??? Who is this 
person?”, “Investigate her whether she is a puppet of Chinese government”, “Is she a Chicom 
spook?”, “You’re [Trudeau] a douchebag and your libtard government are a bunch of immi-
grants”. “What is the reason for such aggression?”  

The fact is that Teresa Tem has argued for some time that there will be few cases of 
coronavirus in Canada, so there is no reason to panic and take drastic action. Many have 
speculated that Tem's inaction is due to a conflict of interest, as she herself is from Asia 
Minor, British Hong Kong. Then, on January 30, she tweeted, expressing concern about 
rising xenophobia on social media: “I am concerned about the growing number of reports of 
racism and stigmatizing comments on social media directed at people of Chinese and Asian 
descent related to #2019nCOV # coronavirus… Racism, discrimination and stigmatizing lan-
guage are unacceptable and very hurtful. These actions create a divide of #Us Vs Them. Can-
ada is a country built on the deep-rooted values of respect, diversity and inclusion”. Most 
Canadians were outraged by the behavior of the chief physician, who said they were advo-
cating political correctness instead of addressing pressing health issues. 

In addition, commentators described the post as quite offensive, as it indirectly accused 
Canadians of racism that is not inherent in them. Meanwhile, according to the study, 14% 
of comments to this post were still discriminatory: “Canada was not built on diversity. Di-
versity will destroy it though,” “Stop lecturing Canadians about their own country. These are 
not deep-rooted values… Something you would know if you actually grew up in this country”, 
“It's silly to go on pretending that under the skin we are brothers” and “If China wants us to 
stop spreading stigma maybe China should stop spreading diseases. We want Japanese and 
Koreans. We’re not racists – Chinese are just terrible humans”. As we can see, the above 
statements contained offensive labels to denote members of a non-ethnic group. Thus, we 
can say that today, in the era of globalization, issues of race and nationality still play an 
important role.  

During the coronavirus pandemic, verbal cyber aggression, unfortunately, has become 
a common reality today. According to the study, it manifests itself in various forms (from 
negative stereotyping, which actualizes the archaic opposition We/They, to discriminatory 
assessments and xenophobic appeals), setting different national groups against each other. 
And although the level of intolerance of the English-speaking population does not exceed 
50%, the fears of Chinese people are absolutely justified, because in the last three months 
there have been more than a dozen cases of xenophobic aggression and real clashes between 
nations. 

Now humanity is experiencing only the first wave of the pandemic. We can assume that 
the data we received are evidence of the beginning of mass discrimination. The higher the 
level of infection and the more active the economic crisis, the stronger the hatred for the 
people of the coronavirus country. That is why further monitoring of the online toxicity of 
the pandemic discourse is very important – both to understand the causes and information 
of aggression, and to combat it. 
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A Brief Historical and Present Perspective of ELT in India 

Dinesh Kumar* 

Abstract 
English language is being taught as a second foreign language in India. For most of the 
learners in India, English still a foreign language or target language. The study of this lan-
guage is important to fulfill different kinds of academic and professional requirements. Still, 
there is a big gulf between demand and supply for which the failure of the system is largely 
responsible as its main emphasis on to adherence to the foreign curriculum. The govern-
ment tries to impose this curriculum on English teachers, but, in fact, the curriculum is 
outdated. 
 
Keywords: learner, language, curriculum, foreign, majority. 
 
It is a well-known fact that behind learning English, there are some set objectives as it is 
learnt either as a foreign language or as a second language. It is very much clear that any 
language, except mother tongue, is learnt with specific purposes and aims. No doubt, the 
Indians learn English as a second language or target language from the professional or ca-
reer point of view. It is preferred as a medium, rather than a subject by a vast majority of 
parents in India. It is considered as somewhat a long term investment. It is because it deter-
mines their future prospective in India or abroad. It is also very unfortunate that there is a 
vast majority of illiterates in India who think English as a language of foreign countries. 

English language in India is the result of a historico-political context. English started in 
India as not just as a foreign language, but as a much-hated language due to its association 
with the British colonizers. English today has come a long way from the despised instrument 
of oppression to the reluctantly adopted lingua-franca and the status symbol of the upper 
classes and its position today as a second language. But, for some in Indian society, it would 
not be an aberration to label it as first language. This is the main reason why the whole ELT 
paradigm also travelled the complete gamut at of modification is that the status of the lan-
guage underwent constant re-invention. 

There is no doubt in denying the fact that the Indian classroom was transformed because 
of the change in the environment of the learner in the last decades of the twentieth century 
when English started assuming the true status of global Language. 

English as a subject is taught from two angles: general English and English for specific 
purposes. In the Indian scenario, the general English is offered at the secondary level, while 
the English for Specific Purposes is at the territory level either as an optional course in the  
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arts stream and mandatory in the technical institutions. English for specific purpose (ESP) 
has a number of sub-division that depends upon the purpose, academic or professional. 

The term, professional English, has been used as an umbrella term, which is used for 
practical purposes. It includes varied purposes- oriented courses that comprise English  
for international business, for import and export, for banking and international trade, for  
science and technology, for internet and computers, nursing, pharmacy, the International 
media and many more. 

As far as English Language Teaching in the Indian context is concerned, no doubt, it 
started accidentally, but at present, it has become so vital and significant that it is impossible 
to continue without it. Once it was recognized as the official language, but now it is consid-
ered as the language of opportunity. People are ready to spend a considerable amount of 
money as well as energy on coaching and material because of its practical usefulness that is 
definite and certain. 

The beginning of liberalism in Indian economy is the first great factor for learning of 
English language in India. From the professional job point of view, the whole spectrum in 
the field of job opportunity has been changed. It can be perceived through those students 
who have specialized in English even after joining civil services. The call centers in India 
need some trainers to equip their employees with better communication skills. Besides, 
there are some multinational companies that are busy in recruiting marketing staff who 
requires to speak English. In addition to it, the medical transcriptions centers are also in the 
need of translators and reporters. Those, who want to go abroad, are in the need of profes-
sional help for IELTS.  

This change was first perceived at various levels such as-social, political and economic. 
Very soon, the idea that English is the passport to success in India and in abroad. That is 
why, it is observed that nowadays many people want to opt for English. In the beginning, 
only a few groups were using English in their everyday life. On the other hand, the middle-
class people thought that it should be used only for official purposes. They also wished to 
use it to leave an impression upon the other classes. The lower classes found it beyond them. 
But, the government has been trying hard to educate the lower classes through the govern-
ment school of India, but the lower classes did not have any exposure to this language. 

During the 1990s, a change was witnessed in the whole paradigm which was possible 
only through liberalism in the economy. It resulted in the establishment of some multina-
tionals that were responsible for the varied development such as different jobs and oppor-
tunities that focused on fluency of English. The process was facilitated by a number of chan-
nels on the television, increase in the English publications and, moreover, for the Indians 
the international lifestyle was tempting. 

There is no doubt in denying the fact that advancement and growth in the field of ELT 
methodology in foreign countries took a long time to come to India. Like other EFL coun-
tries, the growth and development of ELT in India is closely connected with factors other 
than pedagogic. In the Indian scenario, English cannot be labeled as a foreign language as it 
was in the past when teaching was to take apprehension of all factors including pedagogic 
or others. Two components are vital and significant in observing the elaboration of ELT 
which are different in case of ELT in India and ELT in other countries.  
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As far as the question of developing the ELT pedagogy is concerned, it developed pri-
marily in the Western countries where the social and political environment was entirely 
different as the status of English was fixed. But, in the case of the Indian context, the ELT 
pedagogy relies on the subtle and not so-subtle which the status of English keeps changing 
all the time. In the case of position of English in Indian society, no diagrammatic manifes-
tation can be complete without taking into account its fluid nature.  

In India, ELT took a long time to spread its roots and the reasons for this are numerous. 
The first and the foremost among these is that English caught the attention of the policy 
makers, administrations and teachers around the year 1980. So, the significance of ELT in 
India was realized after the three decades of India's independence. English as a subject was 
kept only for one year in it. It was for this period that English was part of teacher training 
for school teachers. The teachers did not get any training when they were newly recruited. 
In the orientation and the refreshers courses meant for the teachers, ELT does not have any 
space. 

In recent years, only the programmes like CELTA and other have been introduced by 
British council. But, the fact is that these programmes are costly and that teachers do not 
want to spend money on them. The other main reason is that the examination system makes 
an emphasis on achievements rather than performance. This system does not strongly ad-
vocate its focus on the issue of fluency or proficiency, but the main concern is grading and 
positions. Consequently, the role of a teacher in the classroom has been reduced to merely 
of a facilitator of examination instead of linguistic or communicative proficiency. 

It goes without saying that English Language Teaching in India, despite its slower rate 
of advancement, has been widened in its approach and methods. As a result of this, more 
and more are intend to reach the end of ELT. Despite the slow growth of ELT in India, it is 
now in step with the rest of the world today. ELT can be seen emerging in three transient 
stages as for as the question of methodology is concerned according to the different levels 
of Paradigms. 

The first level refers to those situations which are run by the government, especially pri-
mary, secondary and high schools. The main aim of these is to impart education at reason-
able and subsidised levels to the public, so ELT and learning cannot be kept at the widest 
end. The main reason behind it is that teachers do not have the latest facilities of research 
as well as the materials for economic and geography reasons. In the rural and remote areas, 
these institutions are the only sources to fulfill the basic requirements of people. There is a 
difference in the urban area as their institutions are many towards up gradation through 
teacher training, improved resources and syllabus modification. In a couple of decades, the 
level of ELT is going to be more communicative in nature integrated fully with language 
and literature. 

The semi-government institutions can be included at the second level as are assisted 
through government funding by private managing bodies. The undergraduate and post-
graduate colleges, and universities can also be assimilated into the semi-institutions. These 
teachers are conscious of what the learners want. They can use other methodology by a har-
monious blending of interaction and communication in the classrooms. The lectures based 
on the talk-chalk are mostly teacher- oriented. The main advantage of this is that the present 
teachers are seeking alternate methodology as they are trying to change their teaching 
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practices because of the mixed bag of teaching practice, the institutions can be seen ranging 
from indifferent to private. 

At the third level, we can include the pure private sector where the students are charged 
a fixed amount of money to make them proficient in English learning for a particular period 
of time. As they have only particular tenure of time in which they complete the syllabus, 
they use the latest equipments including multimedia, software and interactivities. Since in 
these academic fields, the jobs are few, which compel an increasing number of qualified 
teachers to rush these places. As regarding the question of methodology, the teachers’ pro-
file gets younger and younger that result into the increasing amount of experimentation and 
innovations. 

On the one hand, the teachers belonging to the first level are satisfied, whereas the teach-
ers of the second level are considerably influenced by the third level in order to get clear 
IELTS, as they are in the need of employment. For this, they generally join academies in 
addition to their undergraduate classes. 

The young teachers, after joining academies, try to make the full use of the latest teaching 
aids and materials in order to gain fluency as soon as possible. Their teaching methodology 
undergoes a change at their place of work. It is because they tend to use the interactive, task-
based and communicative methods in comparison to the usual lecture methods. In India, 
parents of learners form a significant and vital part of the teaching paradigm. In the begin-
ning, any kind of change in the teaching methodology would cause some opposition from 
them, but the age-old practices are recommended by the administrative body. The parents, 
in the midst of the changing winds, accept the global status of English. As a result of that, at 
present, parents encourage innovation and experimentation in the classroom. 

After comparing the situation of ELT in past, the learners can be found in search of such 
stimulation while attending their regular classes. It is to be observed after when they attend 
interactive classes at the academy. These are some radical and drastic changes that one can 
perceive in the absence of the right context. The Communicative Language Teaching was 
an utter failure with its advent in India for the first time in 1980s. But, at present, this context 
has gained momentum that has made all the learners receptive who are the source of inspi-
ration for more and more learned-centred classes. 

Since 2000, socio-economic factors have played a significant and vital role. The result of 
this is that we find a big and drastic change full of dynamism. The mindset of the English 
learners has changed due to the liberalisation in the Indian economy. There is a dire neces-
sity for English learning at call centers, shopping malls and trade fairs as their priority is of 
young and vibrant learners who are fluent in English language. The continuous emergence 
of the institutes and academics in the third category offer the whole-range of proficiency in 
English language from clearing IELT speaking fluently. Moreover, by giving a wide-range 
of exposure to English, internet has played a significant and vital role. These factors, have 
paved the way for the deadlock that CLT found in recent years. 

Communicative Language Teaching has its origin in changes that occurred in the field 
of linguistic and psychology of learning in United States during the mid 1960s. At the same 
time, when the linguistic theory underlying audiolingualism was being defied in America, 
the theoretical assumptions underlying situational language teaching in Britain were also 
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being questioned. Naom Chomsky’s Syntactic Structure (1959) demonstrated the inadequa-
cies of structuralists linguistics.  

It also highlighted the uniqueness and creativity of individual utterances. Around the 
same time, British Applied Linguists emphasised the functional and communicative poten-
tial of language. The result of this revolutionary idea was a shift from focus on language 
teaching from mastery of structure to developing communicative proficiency. The strong 
advocates of this view such as Christopher Candin and Henry Widdowson drew on the 
works of British functional linguistics like Halliday and the philosophical works of John 
Searle as well as John Austin provided the further impetus. 

The process of changed thinking in language teaching provided the basis to theorists like 
D.A. Wilkins to work out a functional or communicative definition of language and devise 
communicative syllabus for language teaching. All the developments were, later on, consol-
idated as Communicative Language Teaching. CLT starts from the theory of language as 
communication. As far as the goals of CLT are concerned, Richards says that the goal of 
language teaching is to develop what Hymes referred to as Communicative Competence. 
The major function of language is communication. It is not enough to acquire the skill of 
putting words together to construct grammatically acceptable sentences. What is much 
more important is the acquisition of the linguistic competence to achieve results such as 
successfully ‘arguing’, ‘persuading’, ‘inviting’, ‘agreeing’ even disagreeing without being 
‘disagreeable’, ‘accepting’, ‘declining’ an offer or gift without being impolite or arrogant de-
scribing, defining or reporting. 

Widdowson has given a detailed exposition to the ideas underlying the concept of Com-
municative Language Teaching by manifesting the relationship between linguistic system 
and communicative value in text and discourse. More recently, Canole and Swain in their 
analysis of Communicative Competence have identified four dimensions of Communica-
tive Competence. They consider these dimensions essential both for theoretical understand-
ing of communication and its practical application to language teaching.   

These four components are as follow: 

(a) Grammatical Competence: It includes Chomsky’s concept of linguistics. 
(b) Sociological Competence: This refers to an understanding of social context in 

which communication takes place including roll relationship, the shared infor-
mation of the participants and the communicative purpose for their interaction. 

(c) Discourse Competence: It refers to the interpretation of individual message event 
in terms of their interconnectedness and how meaning is represented in relation-
ship with the entire discourse. 

(d) Strategic Competence: It generally refers to the copying strategy that communica-
tors employ to initiate, terminate, maintain, repair and redirect communication. 

Characteristics of CLT 
In his book, On Teaching Methodologies, Stern observed that one of the recurrent features 
of Communicative Language Teaching is that it pays systematic attention to functional as 
well as a structural aspect of language. In this method of teaching, learners are engaged in 
problem solving tasks in groups and pairs. The learners have to communicate within their 
groups/within the linguistic resources available to them. It is very well realized that there 
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may be very different kinds of communicative functions. But, what is common to them is 
that at least two parties are involved in an interaction or transaction of some kind of where 
one party has an intention or transaction of some kind and other party expands or reacts to 
that intention. The target linguistic system is made to learn through the process of strug-
gling to communicate. 

In the Communicative Language Teaching method, teachers help learner in any way 
that motivates them to work with the language. Communicative competence is the desired 
goal and language is created by the individual often through trial and error. Translation may 
be used where students are in the need or benefit from it. Sequencing is determined by any 
consideration of content, function, or meaning which maintain interest. Fluency and ac-
ceptable language is the primary goal in CLT; accuracy is judged not in terms of the abstract 
but in context. The role of a learner as negotiation between the self, the learning process and 
the object of learning emerges from and interact with the role of joint negotiation within 
the group and within the classroom procedures and activities that the group undertakes. 

 
In CLT, a teacher facilitates the communication process among the participants in each 
group and between these participants and various activities and texts. It also acts as an in-
dependent within the learning teaching process.  

 
There are certain principles that underlying CLT practice and learning theory are illustrated 
as below: 

(a) Communication Principle: activities that promote real communication promote 
learning. 

(b) Task Principle: activities in which language is used for carrying meaningful tasks 
promote learning. 

(c) Meaningful Principle: Language that is meaningful to the learner supports the 
learning process. 

In this way, after making a close and incisive study of both the aspects, ELT and CLT, we 
can safely and rightly aver the fact that CLT as an approach is marked by the flexibility of 
procedures which allows individual interpretation, variation and adaptation to different sit-
uations. This is what makes it a more reasonable approach as compared to most other meth-
ods. This approach is more humanistic rather than mechanical by promoting interactive 
processes of communication. CLT also appeals as a more productive approach. 
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Differences and Similarities between the Fields of Bilin-
gualism and Second Language Acquisition 

Ana Kellen Ribeiro Weng,* Plinio Marco De Toni† 

Bilingualism 

According to Liddicoat (1991, p. 1), bilingualism is “the ability to use two (or even more) 
languages”. Yet, to this author, in order to assess a bilingual’s language competence, the four 
skills listening, speaking, reading, and writing need to be taken into account regarding each 
language spoken by the individual. Moreover, Grosjean (2008, p. 10), concerning bilingual-
ism, states that it “is the regular use of two or more languages (or dialects), and bilinguals 
are those people who use two or more languages (or dialects) in their everyday lives”. Be-
sides that, with respect to the evaluation of bilinguals’ competence in language, Grosjean 
defends that it should encompass the languages spoken by the bilingual as in the same way 
these languages are used by him or her on his/her daily basis. The author also presents two 
views of the bilingual person such as the monolingual, which consists of two distinct lan-
guage systems as if this individual is, actually, the junction of two monolinguals and as con-
sequence, this concept of bilingualism led to the notion of a “real” bilingual with well-bal-
anced language skills regarding the languages this person speaks. Also, as it consists of two 
separate language competencies, if one accidentally gets in touch with the other it is the 
result of “borrowings” and “code switches”. (op. cit., p. 12). Consequently, Grosjean states 
his opinion about how he disagrees with this view and in addition to that, the author brings 
up the “wholistic” view of bilingualism that consists of a single and unique language setting 
in which the languages spoken by the bilingual interact, forming one language system. 
Therefore, according to the author, the “bilingual is a fully competent speaker-hearer” and 
besides developing competences in both languages the speaker can also develop another one 
combining those two in order to meet his/her needs.  

Yet, Myers-Scotton (2006) claims that what stimulates bilingualism is the contact among 
those who do not share the same first language (L1). Besides, the author draws attention to 
the fact that “bilingualism is a natural outcome of the socio-political forces that create 
groups and their language flourish” (p. 9). In addition, Baker (2011, p. 12), when regarding 
bilingualism affirmed that “language is not produced in a vacuum”, to this extent, the people 
involved as well as the environment need to be taken into consideration. Additionally, the 
bilinguals’ use of language varies according to their contexts and purposes (GROSJEAN, 
1997). In this regard, there are different ways of referring to bilingual individuals and, as 
claimed by Butler and Hakuta (2004, p. 115), the classification of them into categories based 
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on “linguistic, cognitive, developmental and social dimensions” consists of the field’s pre-
ferred activity, that is, the authors emphasize that when classifying the bilinguals, the rela-
tionship between the proficiency of both the L1 and the L2, the age, and the status of a lan-
guage in society need to be considered. Therefore, in order to present a few of them, Moradi 
(2014) puts together some of the bilinguals’ classifications such as the early/late; simultane-
ous/successive; balanced/dominant; compound/coordinate/subordinate; folk/ elite as well 
as additive/subtractive. Hence, according to BaetensBeardsmore (1986, p. 28 apud MO-
RADI, 2014, p. 108), the early bilingual acquires languages “in the preadolescent phase of 
life”, whereas the late bilingual acquires one language before and the other after this period 
of preadolescence when the L1 experiences can reflect into the learning of the L2 (MORADI, 
2014). As a consequence, the early bilinguals tend to have a “native-like linguistic compe-
tence” in regard to the languages they acquire in this stage. Also, early bilingualism can be 
divided into two categories: simultaneous and successive. The first corresponds to the ac-
quisition of two languages concurrently under the age of eight and the latter occurs when 
the early bilingual has in part acquired the L1 and then begins to learn L2.  

Peal and Lambert (1962 apud MORADI, 2014, p. 108) explain the difference between a 
balanced and a dominant (unbalanced) bilingual. The balanced bilingual is the one whose 
“proficiency and mastery” of the languages acquired are equal. While the unbalanced one 
tends to develop more in one of the languages acquired.  

In respect to compound, coordinate and subordinate bilinguals, Weinreich (1953 apud 
MORADI, 2014) claims that they concern the bilinguals’ linguistic codes and the meaning 
units. Thus, whereas a compound bilingual has only one meaning unit to more than one 
linguistic code (language acquired), the coordinate has different meaning units according 
to the linguistic codes the person possesses, that is, for each language, there is a specific 
meaning unit. Yet, the subordinate bilinguals have different linguistic codes, however, they 
only have one meaning unit that needs the L1 to be accessed. 

Fishman (1997 apud MORADI, 2014, p. 109) points out that the social, as well as cultural 
aspects, are also involved when classifying types of bilinguals, thus, the author presents the 
folk and the elite terms. Therefore, the folk label is used in regard to those who speak a non-
dominant language from a minority group when compared to the “predominant language” 
of a certain society, while elite bilinguals are the ones who speak languages that are consid-
ered relevant and beneficial inside a given community. 

Finally, when it comes to additive and subtractive bilinguals, Lambert (1994 apud MO-
RADI, 2014) states that the former relates to the person who learns an L2 and does not stop 
using the L1, therefore, both languages keep developing. On the other hand, the subtractive 
term concerns the bilingual whose L1 tends to be lost in the process of learning an L2. 

In addition, another point that has been studied in this field is the linguistic mode, that 
according to Grosjean (2008), it is the condition in which the bilinguals activate or, conse-
quently, deactivate a given language regarding the bilingual needs. Yet, what has also been 
researched is how a chosen linguistic mode can affect a bilingual’s language behavior. 
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Second Language Acquisition 

Prior to the establishment of the second language acquisition (SLA) as theory, the concerns 
regarding how other languages than the first one were acquired used to be linked to peda-
gogical issues as well as the theory that has originated from “a practical orientation to lan-
guage teaching” (VANPATTEN; WILLIAMS, 2014, p. 17). In addition to that, the authors 
state that before the 1990s the SLA theory explanation relied on both behaviorism and struc-
tural linguistics, thus the research at that time was “essentially descriptive” (LARSEN FREE-
MAN, 1991, p. 315). Therefore, since its beginning, this theory has been receiving theoreti-
cal influence from many varied fields in order to discuss how people acquire nonprimary 
languages and, more specifically, why not everyone succeeds to do so (LARSEN FREEMAN, 
2000). 

In accordance with Gass (2013), SLA is a discipline which “refers to the process of learn-
ing another language after the native language has been learned” and when it comes to L2, 
it means “the acquisition of a second language both in a classroom situation, as well as in 
more ‘natural’ exposure situations” (2013, n.p.). 

Moreover, to Rod Ellis (1994), “the term ‘second’ is generally used to refer to any lan-
guage other than the first language”. In respect to SLA perspectives, the author also distin-
guishes the naturalistic (“when the language is learnt through communication that takes 
place in naturally occurring situations”) and the instructed (“through study, with the help 
of ‘guidance’ from reference books or classroom instructions”), highlighting that both are 
being considered based on the sociolinguistic view, that is, taking into account the environ-
ment and activities one is engaged with. The author also differentiates second and foreign 
language acquisition. The second corresponds to a language, other than the mother tongue, 
which is spoken in a given community, while the foreign “takes place in settings where the 
language plays no major role in the community and is primarily learnt only in the class-
room” (p. 12). It is important to point out that acquisition and learning are terms used in-
terchangeably by the author. 

Additionally, in order to understand what SLA's aim is, it is necessary to master some of 
the Chomsky concepts such as competence and performance. The former refers to the innate 
capacity humans have to develop language and the latter is about how this language is used 
(ELLIS, 1994). Second language acquisition's goal, thus, is to describe and explain 
the “learners’ linguistic or communicative competence” (p. 15). As stated by Ellis, that only 
can be done when the learner’s performance is scrutinized. Hence, SLA focuses on the anal-
ysis of the language produced by the speaker in order to comprehend his/her competence. 
To do so, one of the first methods was the analysis of the learners’ errors and by errors, the 
author means “a deviation from the norms of the target language” (p. 51). 

To better understand how this field of research works, Ellis (1994, p. 18) presents “a 
framework for investigating L2 acquisition” consisting of four areas of the SLA theory that 
have specific aspects in each one to be approached by the researcher according to his/her 
aims. That being said, the areas are the characteristics description of the language learners in 
which four aspects can be analyzed considering the learner performance: the errors, acqui-
sition orders and developmental sequences, variability, and pragmatic features. The second 
area is the learner's external-external factors which corresponds to the learner's social 
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context, input, and interaction. The third: the learner-internal mechanisms involving the L1 
transfer, learning processes, communication strategies, and linguistic universals. Finally, 
the fourth: the language learner that consists of general factors such as motivation, and the 
learner strategies. 

Furthermore, another author that has also been contributing to the field of SLA is 
Krashen, whose Monitor Theory regarding second language acquisition has its foundation 
based on five hypotheses as to the acquisition-learning distinction, the natural order hypoth-
esis, the monitor hypothesis, the input hypothesis, and the affective filter hypothesis. The first 
corresponds to acquiring (“pick up” a language”, a “subconscious process”) and learning 
(the “conscious knowledge about a language”), which are the two mechanisms adults have 
to develop competence in a given language (KRASHEN, 1982, p. 10). The second refers to 
the existence of an acquisition order of grammar structures. The third, on one hand, refers 
to the acquisition and learning of a second language, however, it specifies that acquisition 
happens in the first stage when the sentences are starting to be produced as well as it is 
related to fluency. On the other hand, learning plays a role in correcting the utterances that 
are about to be or are already made, as a monitor. Nevertheless, in order to use this monitor, 
it is necessary to consider three conditions such as time, focus on form, and also, it is of 
fundamental importance that the “performers” know the rule of a language; it is said, how-
ever, that even when all these conditions are met, the monitor may not work fully. 

Krashen also claims that there are three types of performers considering the Monitor 
Hypothesis: the over-users who think there is the obligation of knowing all the rules and 
tend to show they are afraid to make mistakes; the under-users who do not care about mak-
ing mistakes and do not correct themselves, only if they feel something is not right, and the 
optimal who knows how to balance the conscious knowledge and uses it in a way it does not 
interrupt the performance. The fourth hypothesis with the aim of answering one of the most 
relevant questions of the field: “how do we acquire language”, is based on the idea that ac-
quisition happens when an amount of input, extra than what is already acquired by the per-
former, is given and can be understood by taking into consideration the context “which 
includes extra-linguistic information, our knowledge of the world, and previously acquired 
linguistic competence” (KRASHEN, 1985, p. 80). The last consists of the affective filter hy-
pothesis that defends how emotional aspects such as motivation, self-confidence, and anxiety 
can affect the second language acquisition process. Therefore, when the affective filter is 
high it means that the performer is probably unmotivated, not confident, or even anxious, 
which consequently leads to the blocking of the input, preventing it from accessing the lan-
guage acquisition brain area. On the contrary, when there is motivation, confidence and the 
environment does not lead to anxiety, the affective filter lowers and the input is able to get 
in (ibid., p. 81). 
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It is possible to identify some of the characteristics of both fields in the table below. 

 
SLA theory at its beginning sought to describe and explain the learners' language con-

sidering their performance, as well as their errors, whereas bilingualism focused on the com-
parison between the bilingual and the monolingual and how the languages one speaks (or 
not) interfere in his/her intelligence. 
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The aphoristic potential of presidential rhetoric of G. Bush 
Jr. 

Elina Kushch* 

Abstract 
This research paper concentrates on the analysis of the aphoristic potential of G. W. Bush’s 
presidential rhetoric. Aphorisms are the most ancient laconic forms of expressing original 
and completed thoughts which reveal the peculiarity of their authors’ world perception and 
worldview. From this perspective, these units can serve as the means of values codification. 
Repeatability and widespread use of aphorisms in various communications contribute to 
transmitting the values and ideas between the generations. 

Political aphorisms, which are a combination of aphoristic expressions from political 
communication and discourse, play an important role in this process. The authors of these 
expressions are not only politicians, but also philosophers, historians, writers, celebrities of 
different nationalities and generations. Presidential rhetoric is an integral and significant 
part of political discourse. 

The use of aphorisms as the means of codification of national and common human val-
ues in President G. W. Bush’s formal addresses and speeches is intentional. It makes them 
concise and original, influential and convincing. Aphoristic expressions denoting common 
human values show the ideas and beliefs of their authors, as well as the politician, about life, 
justice, equality, freedom, faith, family. Aphorisms defining national values become the 
means of updating concepts of democracy, unity and diversity, freedom and security, suc-
cess, and opportunity to fulfill one’s potential in American society. The distinctive feature 
of G.W. Bush’s rhetoric is the frequent use of aphorisms whose authors are the Founding 
Fathers. 

 
Keywords: aphorism, common human values and national values, political discourse, pres-
idential rhetoric.  

 
For long, aphorisms have been attracting the attention of scientists from various fields of 
human sciences: literature studies, rhetoric, philosophy, paremiology, folklore studies, lin-
guistics, intercultural communication, etc. The word ‘aphorism’ (from ancient Greek 
ἀφορισμός – definition) first appeared in the title of the treatise about the art of healing 
written by the ancient Greek physician, philosopher, and writer Hippocrates (460-370 B.C.). 
Because of this fact, Hippocrates is considered to be a founder and father of aphoristic dis-
course (Hui, 2019, p. 17), and his sententiae written in the Ionic dialect of ancient Greek are 
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often cited in Latin and translated into other world's languages, in particular: noli nocere ‒ 
do no harm (basic physician's commandment stated by Hippocrates); ars longa, vita brevis ‒ 
art is long, life is short; Quae medicamenta non sanant, ferrum sanat; quae ferrum non sanat, 
ignis sana – with fire and sword (rephrased “iron cures what drugs cannot, fire cures what 
iron cannot”); сontraria contrariis curantur – opposites are cured by opposites; omnium 
profecto artium medicina nobilissima – surely the Medicine is the noblest of all the arts. 

Aphorisms reflect the mentality of people from different countries and epochs, and rep-
resentatives of different religious beliefs. ‘They reflect not only opinions and standpoints of 
their authors stipulated by their ethnic culture but also bring up common human topics: 
specificity of the universe, society, life’ (Kushch, Zankova, 2018, 290). An example of such 
aphorisms are the aphorisms of ancient Greek thinkers like Pythagoras, Democritus, Soc-
rates, Plato, Aristotle, etc. The books of aphorisms were used for studying at schools in Old 
Greece. In the East, the aphoristic thought was, first of all, moral-oriented and defined by 
the ideal of self-enhancement. Confucius, Lao-Tze, and others played a big role in the de-
velopment of Eastern aphoristic art. 

Notwithstanding that the aphorisms appeared already in ancient times, their interpre-
tation and understanding vary. Today, there are many definitions of the term ‘aphorism’ in 
scientific literature, including ‘short wise phrase’ (Kelvin, 2018, p. 127); ‘short statement 
that says something wise and true’ (Grant, 2016, p. 11); ‘short pithy maxim’ (Smith, 1998, 
p. 20); ‘short witty sentence which expresses general truth or comment’ (Zijderveld, 1979, 
p. 20); ‘a concise expression of doctrine or principle, or any generally accepted truth con-
veyed in a pithy statement’ (Peterson, 2017, p. 17). 

American researcher J. Geary has formulated the main requirement to the aphorisms 
according to which they must be short, authoritative, philosophic, and original, contain 
original judgments and have an author (Geary, 2005, p. 32-33). The above-mentioned signs 
and features of the aphorisms were generalized by Russian linguist S.H. Vorkachev who 
suggested his definition of the aphorism: ‘author’s expression characterized by laconic and 
expressive form, completeness and generalization, and originality (sometimes paradoxical)’ 
(Vorkachev, 2017, p. 14). 

Aphorisms represent the values of their authors from different perspectives and in the 
most concentrated form and at the same time reflect their specific world perception and 
world views. Evaluating character of aphorisms is stipulated by their cumulative and influ-
encing functions. On the one hand, aphorisms reflect author’ side as of social or personal 
importance; on the other hand, aphorisms are used to affect the addressee due to authori-
tativeness of generalizations and assessments of an aphorism, preciosity and beauty of opin-
ion expression. 

Reproducibility of aphorisms contributes to transmitting the values from generation to 
generation. Political aphorisms are highly important in this transmitting. Having called the 
scope of aphorisms of the political discourse by the above-mentioned term, Russian re-
searcher E. I. Sheigal considers such aphorisms as ‘linguistic reflexes of political communi-
cation, a cultural trace which a political communication agent leaves when he uses expres-
sions of famous political, historical, literary figures, which became popular and replicable 
after having been added to the precedent statements vocabulary of certain linguistic culture 
(Sheigal, 2000, p. 154). The above given definition proves that the scientist includes both 
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aphoristic expressions created by the politicians and aphorisms of other authors which the 
politicians use into the concept of political aphorisms. Political aphorisms are a tool of cod-
ifying common human and national values. 

Aphorisms denoting common human values and national values are integral compo-
nents of George Walker Bush’s presidential rhetoric. He was the President (from January 
22, 2001 till January 20, 2009) in rather hard times for the country. After almost eight 
months after he started his presidentship (September 11, 2001) terrorist attacks were com-
mitted by the members of Islamic terrorist organization ‘Al-Qaeda’. As a result of the ter-
rorist attacks 2996 people were killed, more than 6000 people were injured, the World Trade 
Center and the surrounded buildings were collapsed in New York and that stopped the work 
in a considerable part of Lower Manhattan and caused $10 billion damages. 

After tragic events of September 11, 2001, President G. W. Bush declared the global war 
against the terrorism. The USA sent troops to Afghanistan in 2001 and then to Iraq in 2003 
to overthrow Saddam Hussein's regime. Although the problems of national danger were top 
priority for G. Bush, he also carried out some reforms in healthcare, education, social care, 
and reduced the taxes significantly as he had promised in his inauguration speech. On 
March 16, 2006, G. W. Bush unveiled the next national security strategy. It strengthened 
and developed the principles of domestic and foreign policy of the country. The core of 
these principles was in spreading the ideals of freedom, human rights with the aim of pro-
tecting American interests, neutralization of anti-American regimes, elimination of terror-
ist threat, and national security protection of the USA. 

In December 2007, the worst crisis since World War II began and forced G. Bush and 
his administrations to interfere intensively in complicated economic issues of the country. 
Notwithstanding that, G. W. Bush’s first-term ratings were very high and the majority of 
the country supported him, during the second term his ratings remarkably decreased. It was 
caused by several factors: difficult economic situation in the country; crisis which was 
caused by the most destructive in the history hurricane Katrina (August 2005); criticizing 
G. W. Bush’s military actions and foreign policy towards some Oriental countries by a part 
of the US people. 

Emotional intelligence and outstanding organizational abilities are not all characteristics 
and traits of this political figure, which helped him to become the President of the country 
and overcome the difficulties, which occurred in the country during his presidency. Despite 
the criticism, he is deemed to be a prominent and strong politician who ‘is able to make 
counter-arguments, give a reason for his positions and convince the others in them’ (Up-
degrove, 2017, p. 31). 

G. W. Bush Jr’s political speeches and addresses are characterized by expressiveness and 
originality; they speak for impulsivity and emotionality of his character, charisma of his 
speaking personality. The use of aphorisms in his official speeches and addresses contrib-
uted to their expressivity, figurativeness, persuasion, and influence since the aphorisms are 
the means of codifying common human and national values.  

Common human values are called universal, core values (Borzenko, Kuvakin, Kud-
ishina, 2002, p. 12). They reflect humanity interests; they are free from religious, political 
relationships and preferences. Common human values are a system where the basic ele-
ments are not only the moral principles, esthetical or law ideals, but also natural and social 
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world with people and communities living in it. These values are not in born. They are im-
planted during brining up. The values having been molded by values-based orientations, 
define the priority of social and cultural development of a personality and communities, 
and are fixated by social practice and life experience of an individual. The ultimate value is 
a human life which is a treasure for a human being and the background for all his other 
values (Kuznetsov, 1991, p. 24). That is why many philosophers, writers, academic research-
ers, including American ones, made life an object of their aphorisms, for example: You must 
live in the present, launch yourself on every wave, find your eternity in each moment (Henry 
David Thoreau); Life consists in what a man is thinking of all day; (Ralph Waldo Emerson); 
We cannot be sure what we have something to live for unless we are ready to die for it (Eric 
Hoffer). 

Common human values also display the ideas of humanism (Lat. humanis – human) 
which is a system of worldviews identifying a human life and protection of health, freedom, 
inherent worth, human right for happiness, development, and activity as a priority (Bor-
zenko, Kuvakin, Kudishina, 2002, p. 12). The concept of humanism is also associated with 
humaneness and love for mankind (Kuznetsov, 1991). Humanism prevents appearance and 
spread of violence, cruelty and war, promotes peace and concord in communities. 

Aphorisms denoting common human values were frequently used by G. W. Bush: 

We should save Social Security first, strengthen Medicare and expand it to cover life-
saving prescription drugs, bring revolutionary improvements to our public schools, 
which will make us more competitive in the new century ahead; and enact the right 
kind of tax cuts for middle class families. Life grants nothing to mortals without 
hard work. We can do this work together to improve life of American people (Bush, 
2011, p. 311). 

This example is a fragment from George Bush’s speech to the electorate in New Orleans, 
LA during the presidential race. Along with the phrases where the politician states what 
exactly he is going to do after he becomes the President, he uses aphorism Life grants nothing 
to mortals without hard work. The author of this aphorism is a famous ancient Roman poet 
Horace (65– 8 B.C.) whose works were written during the period of civil wars at the end of 
Roman Republic (509-27 B.C.) and beginning of reign of Augustus Octavian (31-14 B.C.), 
the founder of the Roman Empire. The aphorism reveals Horace’s idea about the life of a 
common man and the place of work in it. 

It is known that Horace’s father wasn’t rich. He was a freedman, which means a freed 
slave. Although, from a legal perspective the children of freedmen were equal to freeborn 
ones the Romans considered such origin socially invalid. This fact affected Horace’s 
worldview and works. And the above-mentioned poet’s aphorism reflects that. 

The use of this aphorism enables George Bush to stress that he not only identifies himself 
as a common American who knows that kind of work, but is ready to work hard for the 
welfare of his home country and its people. The following sentence which the politician used 
in his speech is illustrative of the same (‘We can do this work together to improve life of 
American people’). The use of aphoristic expression adds to influence, persuasiveness and 
authoritativeness of the politician’s speech. 

At the beginning of his work in the position of the President George W. Bush considered 
improving the economic level of living in the country, reducing taxes for its people, growth 
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of profitable companies, more effective budget balancing as the top objectives. That is what 
he was talking about in his address the extract of which is given below: 

Economic improvement comes from the improved conditions of the whole popula-
tion, not a small fraction. That’s the formula today. And it works. We need to lift up 
all Americans, not just the wealthy few. You remember that justice cannot be for one 
side, but must be for both. We need to fight for all people, not just the well-connected 
and powerful. I’ve made my priorities clear, and they are the same priorities that 
brought us today’s prosperity: balance the budget, pay down our debt, and invest in 
the best enterprise of all, the American people themselves. Put people first. Put their 
welfare first (Bush, 2011, p. 32). 

In the above extract from the politician’s discourse we can see the aphorism justice can-
not be for one side, but must be for both. This aphorism belongs to Eleanor Roosevelt (1884-
1962), American social activist, politician, and wife of the 32nd President of the USA (1933-
1945), Franklin Roosevelt (1882-1945). She also was a niece of Theodore Roosevelt (1858-
1919), the 26th President (1901-1909). 

It is known that Eleonor Roosevelt’s husband became the President at the difficult time 
of economic crisis in the USA (the Great Depression 1929-1939). His undisputed achieve-
ments are economic and social reforms which steered the country out of the economic crisis 
and at the same time made him popular among his countrymen. Theodore Roosevelt was 
the one who occupied the position of the President more than two terms (four terms). De-
spite uneasy relationships between the spouses, Eleonor always supported his husband, 
helped him with work working a lot for the benefit of the country. 

The use of the aphorism whose author is one of the most popular first ladies of the coun-
try contributes to promoting ideas and suggestions provided in George W. Bush’s discourse, 
attracts attention to his speech making him influential land convincing. The use of the above 
aphorism along with other sentences defining intentions and prioritized positions of his 
actions as a political figure shows that he presents himself as a fair politician willing to work 
for the welfare and assert the rights of every segment of the population independently of 
their material conditions. Also, we can see the use of aphorism as a tool of codifying com-
mon human values in another extract of politician’s address: 

The teaching of our tradition is simple and permanent: ‘love your neighbor as your-
self’. Not just because this promotes the peace and good order of society. But because 
this is the proper way to treat human beings created in the image and likeness of God. 
We have these human characteristics in common. Every human being should be 
treated with dignity, respect, courtesy, fairness, and tolerance. No person should be 
subjugated or coerced or manipulated. Justice is the greatest distinguishing feature of 
democracy (Bush, 2011, p. 217). 

In this extract of the politician’s address devoted to acknowledgment of common human 
and national values in the country, he uses allusion ‘love your neighbor as yourself’ which 
refers the addressee to the lines from the Bible (The Holy Bible, 2006, p. 311), and aphorism 
‘justice is the greatest distinguishing feature of democracy’ whose author is an American phi-
losopher, one of the presidents of the University of Chicago, Robert Maynard Hutchins 
(1899-1945). Allusion is a ‘concealed reference to certain historical, mythological, biblical, 
literature fact or daily-life fact’ (Baldick, 2011, p. 12). The allusion used by George W. Bush 
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Jr in his speech shows what attitude a person should have towards others according to the 
law of God because the texts from Bible ‘represent universal values related to ecology (gen-
erally speaking) of relations between the people, between man and the Creator, man and 
nature, the Creator and nature’ (Zhyhareva, 2018, p. 46). 

The aphorism used by the politician is a tool of declaring and explaining such values as 
justice and democracy. The use of the above-mentioned units makes the politician’s speech 
more influential, expressive, convincing and authoritative, and draws attention to it.  

In his the most essential political speeches, George Bush Jr. always used aphorisms 
which belong to ‘the Founding Fathers of the USA’, political figures who played the key role 
in the foundation and evolvement of American statehood, gaining independence and cre-
ating principles of its nationhood. American historians named seven politicians who had 
taken part in the most important processes of state formation (arranging and leading Amer-
ican revolution (1775-1783), proclaiming the independence (July 4, 1776) and creation of 
the Constitution (October17, 1778). These politicians are deemed the Founding Fathers of 
the USA: Benjamin Franklin (1706-1790), George Washington (1739-1799), John Adams 
(1735-1826), Thomas Paine (1737-1809), Thomas Jefferson (1743-1826), John Jay (1745-
1829), James Madison (1751-1836), Alex Hamilton (1755-1804) (Kuklick, 2009, p. 32). 

We see the use of aphorism in the fragment of his addressing speech in the early days of 
his presidency (January 24, 2001): 

Success, prosperity and strength of our nation is impossible without genuine, indi-
vidual opportunity, without faith in the future, without a society based on trust and 
cooperation. Trust starts with trustworthy leadership. Establishing, growing and 
extending trust are my main tasks as a president (Bush, 2011, p. 69). 

Addressing to his countrymen, George W. Bush points at the factors which determine 
success, prosperity and strength of American nation (genuine, individual opportunity, with-
out faith in the future, without a society based on trust and cooperation). In addition to the 
above listed, the politician uses aphorism trust starts with trustworthy leadership the author 
of which is Benjamin Franklin (1706-1790), the famous American political figure, diplomat, 
writer, journalist, leader of War of Independence, and national hero. 

As we know, Benjamin Franklin, a political figure, was the one who signed the main 
historical document which became the basis for the foundation of the USA as a separate 
state. The above-mentioned aphorism reveals the politician’s opinion on what trust must 
start within the society. Obviously, Benjamin Franklin associated this concept with man-
agement and politics. This aphorism used by George W. Bush encourages the representa-
tives of American nation to trust him and at the same time makes his speech more convinc-
ing, authoritative and influential. 

The use of the aphorism which belongs to one of the Founding Fathers of the USA is 
present in another George W. Bush’s speech: 

America at its best is a place where personal responsibility is valued and expected. 
Encouraging responsibility is a call to conscience. And though it requires sacrifice, 
it brings a deeper fulfillment. We find the fullness of life not only in options but in 
commitments. And we find that children and community are the commitments that 
set us free… God bless you all, and God bless America (Bush, 2011, p. 392). 
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In his speech, describing his country in the most positive way the President uses the 
aphorism encouraging responsibility is a call to conscience which belongs to another 
remarkable US politician, the 1st Vice President (1789-1797) and the 2nd President of 
the country (1797-1801),John Adams (1735-1826). John Adams was very conscientious, 
absolutely honest and responsible person (Kuklick, 2009, p. 36). The aphoristic expres-
sion givena bove shows his idea about the connection between such human virtues as 
responsibility and conscience. 

President George W. Bush also used aphorisms whose authors were the Founding 
Fathers of the country in his felicitation speeches, for example: 

… Our nation was founded on a clear, simple and easily stated premise ‘all men are 
created equal and they are endowed by their creator with certain unalienable rights...’ 
This statement proves that equality and human rights don’t come from the Consti-
tution, laws passed by the Congress or decisions made by the Supreme Court. Equal-
ity and human rights rest on the power and the will of Almighty God, not on a 
human foundation (Bush, 2011, p. 359). 

This example is a passage from the presidential speech delivered in 2003 on Thanksgiv-
ing Day (Thanksgiving Day) which is one of the oldest and the most loved holidays of 
Americans. Thanksgiving Day is annually celebrated in the country on the fourth Thurs-
day of November. This day American families go to the church, and in the evening, they 
gather around the table. They serve a turkey with cranberry sauce, which is traditional 
for this holiday, and sweet pumpkin pie, sweet corn, apples, grape and other food and 
dishes, which symbolize the gifts of fall; people pray and give thanks to God and to each 
other for these gifts. The food pantries are opened all around the country this day, and 
on the eve, money, gifts, and food are distributed to the people in need. 

The tradition of serving the turkey at the President’s table exists in the country many 
years. More than 25 years the US presidents grant pardon to one or two turkeys intended 
for the presidential table. This day is a holiday of expressing thanks to God, family and 
friends for wellbeing and positive attitude towards them. The tradition of celebrating 
Thanksgiving Day traces to the foundation of America when the early pioneers arrived 
to the New World. Then, after severe winter with help of aboriginal people they learnt 
to till the land, grow pumpkin, corn, beans and gathered a good crop in fall 1621. So, 
they decided to express their gratitude to the God and invited the Indians who helped 
them to survive for the holiday. 

Thanksgiving Day became a national holiday in 1789 thanks to the 1st President 
George Washington who delivered the official address to Americans giving thanks to 
God and his countrymen and showing respect to this tradition. Also, George Washing-
ton signed the decree on celebration of Thanksgiving Day on November 26 and since 
1941 this holiday is celebrated every last Thursday of November. It should be noted that 
Thanksgiving Day is celebrated not only in the USA but also in Canada (annually on the 
first Monday of October) and it is deemed a common South American holiday. 

Showing respect to ancestors’ traditions and addressing to his countrymen on 
Thanksgiving Day on November 27, 2003, the President George Walker Bush used aph-
oristic phrase equality and human rights rest on the power and the will of Almighty God, 
not on a human foundation in his speech. The author of this expression is James Madison 
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(1751-1836), an outstanding American statesman, the 4th President (1809-1817) and one 
of the authors of the Constitution and Bill of Rights which confirmed the rights and free-
doms of the citizens (1791). 

The above specified aphorism reveals the politician’s attitude to such common human 
values as equality and human rights. This aphorism used in George Bush’s speech makes it 
more expressive and increase the effect on the addressee. The President Bush Jr. maintained 
the tradition of celebrating Thanksgiving Day not only by delivering speeches, giving pre-
sents to friends and family, but also by visiting military bases and dishing out meals to 
American soldiers. 

Hurricane Katrina became a real hardship for American nation (August 23-31, 2005). 
The hurricane was the most destructive in the US history. As a result, 1836 people died and 
80% of New Orleans, LA was underwater. The other states were hard hit too. More than 
100,000 American families lost their homes. In America the hurricane caused $125 billion 
in economic damage. 

Here is a citation from President George Bush Jr.’s speech given in New Orleans after 
hurricane Katrina (September 2005): 

Good evening. I am speaking to you from the city of New Orleans  ‒ nearly empty, 
still partly under water, and waiting for life and hope to return. Eastward from Lake 
Pontchartrain, across the Mississippi coast, to Alabama and into Florida, millions of 
lives were changed in a day by a cruel and wasteful storm…Hurricane Katrina is one 
of the strongest and destructive calamities we have ever had…  
Tonight so many victims of the hurricane and the flood are far from home and 
friends and familiar things. You need to know that our whole Nation cares about you  
‒  and in the journey ahead you are not alone. To all who carry a burden of loss, I 
extend the deepest sympathy of our country. To every person who has served and 
sacrificed in this emergency, I offer the gratitude of our country. And tonight I also 
offer this pledge of the American people: Throughout the area hit by the hurricane, 
we will do what it takes ‘we will stay as long as it takes’ to help citizens rebuild their 
communities and their lives. All who question the future of the Crescent City need 
to know: there is no way to imagine America without New Orleans, and this great 
city will rise again. Faith, discipline and self-sacrificing devotion help to overcome 
everything (Bush, 2011, p. 311). 

In his speech the President not only focuses on devastating consequences of hurricane 
Katrina, but also extends his deepest sympathy for hurricane victims and their families and 
expresses gratitude for all people who are involved in restoring the life after destructive ef-
fect of the hurricane, supports the victims and helps them. Promising his help, the politician 
uses aphoristic expression Faith, discipline and self-sacrificing devotion help to overcome eve-
rything, where he lists the human virtues which help a person to overcome difficulties in his 
life. This aphorism is used by the politician in order to support and cheer up his country-
men. The author of this aphorism is a famous statesman and the 1st President, George 
Washington (1732-1799). 

George W. Bush considered family to be one of the key values of every person’s life and 
American society in general: 
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In this world of change, some things do not change: the values we try to live by, the 
institutions that give our lives meaning and purpose. Our society rests on a founda-
tion of responsibility and family commitment. The family is link to our past and 
bridge to our future. Family supports and gives us strength. Family helps us to cope 
with problems and overcome difficulties. The role of family cannot be overestimated. 
This fundamental institution links every individual to a society and performs the me-
diating function in it (Bush, 2011, p. 301). 

Pointing out the role of family in every person’s life and in American society in general, 
the politician uses aphorism the family is link to our past and bridge to our future, which 
belong to American writer Alex Haley (1921-1992). The writer became famous due to his 
autobiographical novel ‘Roots: The Saga of an American Family’ where he told the story of 
his family that traced back to African ancestors. The novel was published in 1976 and be-
came popular immediately. It was translated into 37 languages and a television miniseries 
was filmed based on its plot, and the author received a Pulitzer Prize award (in 1977) for his 
novel. The aphorism reveals the politician’s idea about the key role of family in connecting 
the generations. The use of this aphorism draws attention to President George W. Bush’s 
speech and makes it more influential and authoritative. 

Distinctive and unique character of American national values are based on their history, 
system of views and ideas in social, political, economic, cultural and others aspects of life. 
National values are determined by the mindset of Americans. D. DeVos, an American phi-
losopher, determined the basic values-based orientations of his nation: freedom, democ-
racy, private property, equality of opportunity, individualism (DeVos, 1997, p. 31-34). 
American values also include pragmatism, activity, hard work, pro-activity, self-confidence 
(Razorenov, 2012, p. 505). 

In his speeches, George W. Bush also used quite a lot of aphorisms to denote the national 
values in American community. He appeals to these values, first of all, in the most important 
his speeches addressed to his countrymen and the whole world. One of such speeches is the 
presidential address to nation on September11, 2001. The extract of this speech is given 
below: 

Good evening. Today, our fellow citizens, our way of life, our very freedom came 
under attack in a series of deliberate and deadly terrorist acts. The victims were in 
airplanes, or in their offices; secretaries, businessmen and women, military and fed-
eral workers; moms and dads, friends and neighbors. Thousands of lives were sud-
denly ended by evil, despicable acts of terror...  
America and our friends and allies join with all those who want peace and security in 
the world, and we stand together to win the war against terrorism. Tonight, I ask for 
your prayers for all those who grieve, for the children whose worlds have been shat-
tered, for all whose sense of safety and security has been threatened. The safety of 
the people is the highest law. And I pray they will be comforted by a power greater 
than any of us, spoken through the ages in Psalm 23:4 ‘Even though I walk through 
the valley of the shadow of death, I fear no evil, for You are with me.’ 
This is a day when all Americans from every walk of life unite in our resolve for justice 
and peace. America has stood down enemies before, and we will do so this time. None  
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of us will ever forget this day. Yet, we go forward to defend freedom and all that is 
good and just in our world.  
Thank you. Good night and God bless America (Bush, 2011, p. 26). 

Addressing to the representatives of American nation, the President of the country 
acknowledges the horror of consequences of the terrorist attacks (The victims were in air-
planes, or in their offices; secretaries, businessmen and women, military and federal workers; 
moms and dads, friends and neighbors. Thousands of lives were suddenly ended by evil, de-
spicable acts of terror) and stresses that not only American nation, but friends and alliance 
partners of the country have united in struggle against the terrorism giving their support to 
the USA (America and our friends and allies join with all those who want peace and security 
in the world, and we stand together to win the war against terrorism). Calling his countrymen 
for praying for innocent victims the politician uses aphorism the safety of the people is the 
highest law which displays his view on importance of human and community security. This 
aphorism belongs to Cicero (106-43 B.C.), a famous ancient Roman political figure, orator 
and philosopher whose works are deemed the most important sources of knowledge about 
life in Rome in 1st century B.C. In politician’s speech, calling for prays goes along with the 
lines from the Psalms of the Old Testament where it is said that with God’s help a man 
should not afraid of evil (Even though I walk through the valley of the shadow of death, I fear 
no evil, for You are with me). In the politician’s speech, the psalm was slightly reworded 
comparing to the version in the Bible (Even though I walk through the darkest valley, I will 
fear no evil, for you are with me) (The Holy Bible, 2006,p. 317). The use of the above-men-
tioned lines from the Bible adds to expressivity of the politician’s speech and enables him to 
note that God hasn’t left his nation and will support it. 

Let’s analyze the extract of another George W. Bush’s speech devoted to the tragic events 
of September 11, 2001:  

A great writer has said that the struggle of humanity against tyranny is the struggle 
of memory against forgetting. When we fight terror, we fight tyranny; and so we 
remember. We remember the perfect blueness of the sky that Tuesday morning. We 
remember the children traveling without their mothers when their planes were hi-
jacked. 
We remember the cruelty of the murderers and the pain and anguish of the mur-
dered. Every one of the innocents who died on September the 11th was the most im-
portant person on earth to somebody. Every death extinguished a world… 
In time, perhaps, we will mark the memory of September the 11th in stone and metal 
‒ something we can show children as yet unborn to help them understand what hap-
pened on this minute and on this day. 
But for those of us who lived through these events, the only marker we’ll ever need is 
the tick of a clock at the 46th minute of the eighth hour of the 11th day. We will 
remember where we were and how we felt. We will remember the dead and what we 
owe them. We will remember what we lost and what we found. And in our time, we 
will honor the memory of the 11th day by doing our duty as citizens of this great 
country, freedom’s home and freedoms defender. And those who deny freedom to 
others deserve it not for themselves. God bless (Bush, 2011, p. 202). 

This extract from the discourse is a part of President G. W. Bush’s solemn speech ‘The 
World Will Always Remember September 11’ which he delivered in the White House three 
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months after the tragic events of 9/11 (December 11, 2001). The politician’s speech begins 
with aphorism of Milan Kundera (born in 1929), a famous French writer of Czech origin, 
the struggle of humanity against tyranny is the struggle of memory against forgetting. The use 
of this phrase by the political figure at the beginning of his speech is emblematic because it 
is aimed at stressing the necessity of struggle against tyranny and terrorism, and remem-
brance of the tragic events that led to deaths and other terrifying consequences in the coun-
try. 

G. W. Bush’s speech contains aphoristic phrase And those who deny freedom to others, 
deserve it not for themselves, which belongs to Abraham Lincoln (1809-1865), an American 
nation hero, the 16th President. This politician is one of the key figures in the history of the 
USA. It is deemed that he was the one who prevented the country from breaking up, greatly 
contributed to economic growth of the country, helped forward the abolition which was the 
main obstacle to normal evolution of the country. He also formulated the principles of dem-
ocratic government ‘The government of the people, by the people, for the people’ (cit. from 
Kuklick, 2009, p. 34).  

Abraham Lincoln was the 1st President, and he was fatally wounded (April 4, 1865). 
After his assassination, the economy of the USA started to grow intensively, which helped 
the country become the global leader in the early 21st century. He is considered to be one 
of the most intellectual and loved presidents of the country. As gratitude from American 
nation, a memorial (1922) symbolizing president’s belief that all people must be free was 
built. The use of Abraham Lincoln’s aphorism by President Bush at the end of his speech is 
not accidental. Thanks to it G. W. Bush stresses that he espouses the ideas and principles of 
development of democratic and free society which were implemented by his ancestors, and 
stipulates what is waiting for those who violate safety and freedom of this country. The use 
of these aphoristic phrases makes his speech more expressive, solemn and powerful. 

We can see the use of aphorism aiming to codify the value of freedom in G. W. Bush’s 
inaugural address the passage of which is below:  

Thank you, all. Chief Justice Rehnquist, President Carter, President Bush, President 
Clinton, distinguished guests, and my fellow citizens. The peaceful transfer of au-
thority is rare in history, yet common in our country. With a simple oath, we affirm 
old traditions and make new beginnings.  
As I begin, I thank President Clinton for his service to our Nation, and I thank Vice 
President Gore for a contest conducted with spirit and ended with grace. 
I am honored and humbled to stand here where so many of America's leaders have 
come before me, and so many will follow. We have a place, all of us, in a long story, 
a story we continue but whose end we will not see. It is a story of a new world that 
became a friend and liberator of the old, the story of a slaveholding society that be-
came a servant of freedom, the story of a power that went into the world to protect 
but not possess, to defend but not to conquer… 
Our unity, our Union, is a serious work of leaders and citizens and every generation. 
And this is my solemn pledge: I will work to build a single nation of justice and op-
portunity. I know this is in our reach because we are guided by a power larger than 
ourselves, who creates us equal, in His image, and we are confident in principles that 
unite and lead us onward. The God who gave us life gave us liberty at the same 
time…(Bush, 2011, p. 298). 
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In this passage of his inaugural address, G. W. Bush uses aphorism the God who gave 
us life gave us liberty at the same time whose author is Thomas Jefferson, one of the 
Founding Fathers of the USA. This aphorism illustrates that both politicians believe that 
the origin of their nation is divine, and God bequeathed liberty to the nation.  

It is clear from the address that President G. W. Bush appeals to God and biblical 
themes not only in the above mentioned aphorism but also in the sentence when we see 
that wounded traveller on the road to Jericho, we will not pass to the other side where he 
uses the name of Jericho which is one of the holy cities of the Land of the Covenant. 
According to the Old Testament, after Moses’ death God commanded Joshua the Son of 
Nun to lead the part of Jewish people, cross the river Jordan together, take the city of 
Jericho, and settle there and in its surroundings. The politician’s address ends with sen-
tence God bless you all, and God bless America.  

Declaration of national values is also present in another G. W. Bush’s solemn speech: 

We don't declare our diversity ‒ we're united by it. We don’t proclaim democracy ‒ 
we live according to its principles. We don’t just talk about our material wealth ‒ we 
create it. We don’t insist on any opportunity given by our country and its society 
because we know that America itself is another name for opportunity (Bush, 2011, p. 
51). 

The President represents American values (diversity, democracy, material wealth, oppor-
tunity) in a special manner. He speaks about them as if Americans not only declare, pro-
claim, etc. these values (we don't declare…; we don’t proclaim...; we don’t just talk…; we don’t 
insist …), but live according to these values or create them (we're united by, we live according 
to, we create).  

We should draw attention to the use of aphoristic expression America itself is another 
name for opportunity in the politician’s speech as it reveals both politician’s and author’s 
belief that America is a country of opportunity for people. The author of this aphorism is 
Ralph Emerson (1803-1882), a famous American writer and poet, pastor, philosopher and 
social activist. Using this phrase, in fact, G. W. Bush points to the opportunity to achieve 
American Dream, in particular opportunity for every man to fulfill his potential and achieve 
success in American society. 

The concept of American Dream was formulated by the Founding Fathers of the USA 
and it was meant as ‘an ideal of freedom and opportunity existed in the country’ (cit. from 
Kuklick, 2009, p. 33). This word combination first appeared in historical treatise ‘The Epic 
of America’, 1931,written in the period of the Great Depression by James Adams (1878-
1949), an American writer and historian: ‘American dream is about land in which life should 
be better and richer and fuller for every man with opportunities for each according to ability 
or achievement’ (cit. from Kuklick, 2009, p. 34). This treatise was written by the author with 
purpose of supporting and cheering up his countrymen, reminding them of America’s des-
tiny and its great achievements. The concept of ‘American Dream’ traces its roots to the key 
historical document of the country, United States Declaration of Independence, 1776, where 
the British colonies of North America proclaimed themselves independent from the Great 
Britain. That was the document where the equality of all people and their rights to life, free-
dom, and happiness were confirmed. 
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Thus, the aphorisms reflect value-based ideas, guidelines and orientations of their au-
thors. That is why these elements can be the means of denoting the values and explaining 
author’s interpretation of these values. Political aphorisms have an essential role in this pro-
cess. The notion of political aphorisms include aphorisms whose authors are not only po-
litical figures, but philosophers, writers, etc. Such people have no relation to politics, and 
are not involved in political activities; however, their aphorisms are used in political dis-
course. Political discourse, which is a type of institutional discourse, identifies the partici-
pants of political communication, and is defined by the subject of political communication. 
Political rhetoric plays the key role in it. 

One of the contexts, where the aphorisms are used to denote common human and na-
tional values, is the political discourse of G. W. Bush, the 43th President of the USA. Com-
mon human values are associated with the ideas of humanism and mean the acknowledg-
ment of priority of a human life and human life protection, freedom, human self-worth, 
right to happiness, enhancement, activity, etc. In politician’s speeches, the objects of apho-
risms were such common human values as life, justice, equality, liberty, faith, family. George 
Walker Bush’s political discourse is also the context for use of aphorisms denoting such 
American values as democracy, unity and national diversity, freedom and security, success 
and opportunity to fulfill one’s potential in society. The use of aphorisms in the politician’s 
addresses contributed to their expressivity, authoritativeness, persuasiveness and influence. 

In his key speeches and the most important addresses the politician used the aphorisms 
which belong to the Founding Fathers of the USA (Benjamin Franklin, George Washington, 
John Adams, Thomas Paine, Thomas Jefferson, John Jay, James Madison, and Alexander 
Hamilton) to denote common human and national values. The use of these aphorisms let 
George Walker Bush implicitly state that he embraces and spreads the leading ideas, 
thoughts and viewpoints of his famous countrymen and, at the same time, continues to 
serve their great cause. We see further perspectives for research in studying the aphorisms 
used by other Presidents of the USA in 20-21 centuries and the aphoristic potential of pres-
idential rhetoric of other English-speaking countries of the world.  
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English-language Digital Discourse of Human-Machine 
Communication 

Nataliia Lazebna,* Anatoliy Prykhodko† 

Abstract 
The paper focuses on digital discourse. This is a speech-intellectual product of innovative 
information technologies, a phenomenon, which needs further interdisciplinary and lin-
guistic interpretation. The English-language digital discourse shows how linguistic verbal 
communication is mediated by digits and to what extent these Signum and Verbum unity 
reigns over the world. 

The paper analyzes the ways and methods of integrated and differential use of verbal 
and non-verbal sign systems in the English language as compared to programming lan-
guages, considering the types of synchronous changes in the socio-cultural dimension of 
the sign. This research describes the processes of signs transformation during their func-
tioning in programming languages and in the English language, common and distinctive 
features in the arrangement of grammatical, lexical-semantic, and graphic means of (natu-
ral) English and (artificial) programming languages in their projection on different modes 
of communication in the system Human ↔ Machine. 

Programming languages are constituted by verbal means of the English language with 
additional use of its own semiotic resources, which testifies to their integrative linguistic 
and mathematical nature. The specific representation of ElDD conveys its reciprocal nature 
when the English language using its own tools combines them with the elements of the pro-
gramming languages thus creating an effective toolkit for self-processing. 
 
Keywords: English-language digital discourse, linguistics, semiotics, digit, text processing, 
programming languages. 

 
The scientific and technological progress of modernity disturbs the monopoly of natural 
language related to human communication, developing and contrasting it with program-
ming languages. The linguistic dualism «natural language – artificial/synthetic language» is 
today an inherent feature of the information society, which begins to form the «machine 
picture of the world» (Jokuza, 2017, ЕР). English-language digital discourse (ElDD) outlines 
a new status of a Human in the form of «intermediate existence» between the real and virtual 
worlds. The phenomena of «naturalness» and «artificiality» are interrelated and in the 
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context of studied discourse are harmoniously intertwined. The above mentioned pre-req-
uisites of the research create an innovative basis for new linguistic development, digital lin-
guistics, with ElDD as the central concept. ElDD is represented as a three-layer cognitive and 
communicative construct in the unity of micro-, meso-, and macro levels used for Human-
Machine communication. 

The Empirical Material is represented by English-language texts and text fragments, 
which relate to the existence of ElDD. The first part comprises texts in the English language, 
which are used in programming languages, for example, Python guidelines with examples 
[2012-2020], Scratch guidelines [2008-2010; 2020], and Squeak by Example 5.3 [2010-2020]. 
The second part includes texts used in innovative technologies focusing on texts describing 
natural language processing Multi-Domain Wizard-of-Oz dataset, NPS Chat Corpus, Stan-
ford Question Answering Dataset (SQUAD). The third part comprises texts, which reflect 
the use of technologies for language processing (Github.com – scripts and answers of chat-
bots Alice, Eliza, Mitsuku, Rose). 

Methods: 

• interdisciplinary method is implemented to consider ElDD in different fields of 
science; 

• descriptive methods to interpret and generalize basic practices of modern discur-
sive studies; 

• semiotic analysis to parametrize linguistic relevant properties of programming lan-
guages and natural language; 

• linguo-cognitive analysis focuses on communication triggers between Human and 
Machine; 

• discursive-textual analysis focuses on ElDD specifics and different levels of textual 
representation; 

• functional-communicative method to analyze grammatical, textual, and graphic 
properties; 

• structural modeling is used to grammatically describe the processes for clusteriza-
tion, templates, and tokenization of ElDD textual space.  

General Discussion 

Pathos and mystery of human communication are broken by a third party, a digit, which 
becomes a kind of «superstructure». The natural language is specific and flexible because it 
quickly adapts to the laws of information technology and thus appears both as a primary 
system, a donor of discourse, and as a secondary modeling system or a focal point for cre-
ating artificial languages. ElDD is embodied as a powerful linguistic, social and cultural phe-
nomenon (Lazebna, Prykhodko, 2021, ЕР). 

ElDD, at the same time, is a kind of institutional communication mediated by a symbi-
osis of (artificial) programming languages and (natural) English language, which reflects 
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the digitized speech act motivating verbal interaction of its agents and its clients by means 
of innovative information technologies. This studied type of discourse is an ideal self-gen-
erating system. Its linguistic and semiotic dominants focus on coding and decoding com-
mands both aversively (from Human to Machine) and reversibly (Machine to Human). In 
this way, there is a reciprocal interaction between the target sphere of discourse (natural 
English) and the source-sphere (programming languages).  

 
String»lineCount 
“Answer the number of lines represented by the receiver, where every cr adds one line”. 
/cr count/ 
Cr :=Character cr.  
count:= 1 min: self size. 
self do: 
[:c / c == cr ifTrue: [count := +1]] (Squeak, 2021, ЕР). 
 

Fig. 1. Python language of programming 

Figure 1 illustrates phonetic, lexical, and grammatical relations, which are transformed 
into a kind of linguistic and mathematical symbiosis, which is successfully used by discourse 
participants, its agents, and clients. 

Participants of ElDD communicate within the appropriate text space, filled with digit-
ized texts of clearly structured composition, certain cognitive-semantic reflections, and spe-
cific pragmatic guidelines that require appropriate competence. Textual representations of 
ElDD are a kind of intellectual products of participants’ mental and speech activities in at 
least three registers of communication («Human–Human», «Human–Machine», «Human–
Machine– Human – Human») and their variations, depending on the modes of direct or 
indirect communication, as well as the mode of their encoding and decoding. 

For example, an abstract from the programming language Squeak highlights two modes 
of interaction «Human User – Human Programmer – Machine – Human User», where the 
User is looking for an explanation of the programming language functioning:  

1) FAQ 5 The browser does not look like the one described in the book. What gives? 
Answer You are probably using an image in which the OmniBrowser is installed 
as the default System browser. You can change the default by clicking on the little 
menu icon in the top-left corner of the browser window, between the «X» and the 
browser label, and selecting «Choose new default browser» from the menu that ap-
pears. Select #Browser to get the plain old browser. (This preference changes the 
effect of the World ⊲ open . . . ⊲ system browser menu, but not what happens when 
you drag the Browser icon from the Tools flap.) (RecipeQA, 2019, ЕР). 

2) FAQ 10 How do I tell which methods of a class are abstract? Answer abstract Meth-
ods := [:a Class | a Class method Dict keys select: [:a Method | (a Class>>a Method) 
is Abstract ]]. Abstract Methods value: Collection − → an Identity Set (#remove: if 
Absent: #add: #do:). 

In the first example (1) the author of the guideline explains the functionality of the pro-
gramming language Squeak, using means of the natural language and only rarely built-in 
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commands, symbols, and signs. In the second abstract the author appeals for the commands 
of the programming language Squeak. 

The interaction «Human↔Machine» will be effective when the sender achieves his goal 
and the recipient meets the needs of the sender, but it does not always work, because the 
effectiveness of this interaction depends largely on the Machine. By changing voice com-
mands, or making some phonetic or typographical errors in a search engine (such as 
Google), the Machine either modifies or cannot process the sent command / request, be-
cause the coded nature of the Machine depends on the dynamic and changing nature of 
Human (Makhachashvilli, Semenist, Zatsnyi, Klymenko, 2021, р. 148). That is why, it is 
impossible to modify and improve the acts of communication between Human and Ma-
chine, focusing exclusively on linguistic and mathematical procedures. Here, it will be nec-
essary to re-deploy the interaction «Human –Machine»and turn it into a relationship 
«Client ↔ Programmer ↔ Machine ↔ Human»/ «Human-1 ↔ Human-2 ↔ Machine ↔ 
Human-1» / «Human-1 ↔ Human in Machine». 

Whatever register of discursive communication between Human and Machine is con-
sidered, it will always produce the text as an output. The text space of English-language 
digital discourse has a three-layer structure, which consists of macro-, meso- and micro-
levels. 

 

 

 

The microlevel of ElDD is based on the texts of programming languages, lists of com-
mands, and written programs having a mathematical basis with its set of digits and symbols. 
On the one hand, programming languages have the status of artificial ones, as they are 
chains of predications and written commands, and, on the other hand, they are a 
powerful tool for constructing digital discourse. In interaction with natural language, they 
form the inner linguistic- semiotic contour of English-language digital discourse. 

Structure of horizontal contexts of ElDD 

Texts of macro level 

Layer 1 Layer 2 Layer 3  

Horizontal context, commen-
tary, hyperlink, navigation but-
tons  

Verbal reflection of the infor-
mation register  

Meaning Image 

Texts of meso level  

Verbal/nonverbal reflection of 
the information register 

Meaning Code  

Tag 

Vertical context, hyperlink  

Texts of micro level  

Verbal reflection of the infor-
mation register  

Meaning Image Vertical context   

Table 1. Structure of horizontal contexts of ElDD 
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The emergence of programming languages as a kind of «unified digitality» based on nat-
ural languages was a radical breakthrough in the movement of Human to artificial intelli-
gence and opened new opportunities for communication with the Machine. On the one 
hand, the English language appears in this system as the primary donor system of program-
ming languages, in particular, and digital discourse in general, and on the other hand, rep-
resents the secondary modeling systems that create artificial languages. In this context, the 
English language develops human-coded world and its fragments (Black et al., 2020, p. 223). 

The most common programming languages based on the English language are Squeak, 
Scratch and Python. They create the internal contour of ElDD and have no oral channel for 
transmitting information, these languages are interconnected by global compositional de-
terminism at the algorithmic level. Their differential feature is the lack of a common domain 
of interpretation between programs written in the natural (English) language. Most of them 
are characterized by local variables, systematic indexing, recursiveness, and lack of seman-
tics without syntax. 

Linguo-semiotic elements of micro level produce networks of relationships in which 
each of these elements in the context of programming languages or natural (English) lan-
guage can be regenerated from a word or symbol into a command or query. For example: 

 
# Define the sentence to be lemmatized 
sentence = “The striped bats are hanging on their feet for best” 
# Tokenize: Split the sentence into words 
word_list = nltk.word_tokenize(sentence) 
print(word_list) 
#> ['The', 'striped', 'bats', 'are', 'hanging', 'on', 'their', 'feet', 'for', 'best'] 
# Lemmatize list of words and join 
lemmatized_output = ' '.join([lemmatizer.lemmatize(w) for w in word_list]) 
print(lemmatized_output) (Scratch, 2021, ЕР). 
 
In programming languages, communication is mediated by both machine and software 

codes. Therefore, visually (in the sign-symbolic version) you can see only a part of the in-
formation technology, i.e. the external form and user interface. In this case, the system of 
open-source code, algorithms, and structured representation of databases, technologies, 
techniques, and interfaces enables effective communication between Human and Machine 
(Gee, 2014, p. 134-147). 

Texts created on the basis of programming languages show the clarity of their natural 
language form, differ in the nature of the prescribed commands and operational order. Fur-
ther, these texts penetrate into the fabric of natural language and are embodied in the digital 
discursive environment mainly focusing on the use of a certain sequence of elements. These 
include lists, lines, tuples, and elements of the dictionary. They are all grouped around the 
idea of variability, the immutability of data, and orderliness/disorder of elements. In gen-
eral, the textual representation of the micro-level of ElDD is characterized by structure, co-
herence, cohesion, the logic of construction and representation, as well as a symbiosis of 
natural language and (sub) language of mathematics (Gabbrielli, 2010, ЕR; Herring, 2004, 
р. 316). 
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The meso level of ElDD is the center of direct interaction of natural English and artificial 
programming languages. At this level, the former, using its own tools, integrates them with 
the elements of the latter, creating effective tools for processing «itself». Initially, the natural 
English language builds up the «bricks» for the development of analytical tools (creation of 
chatbots, natural language processing programs, NLTK, etc.), and as a result, the English 
language itself becomes the object of processing. In this way, the natural English language 
is regenerated in a technocratic and digitalized space. 

The leading morphological categories most involved in the interaction of English and 
programming languages are auto-semantic units, which are, first of all, noun and verb. A 
nominative phrase with a noun at its top has a wide functional range for the transfer of 
information from the Machine to Human and vice versa. The nominative focus of ElDD 
participants initiates the activities of Human in cyberspace (creating requests for the Ma-
chine, searching for information in the network, verbalization of commands of program-
ming languages, etc.). In combination with the verb, which is the vehicle for the categorical 
meaning, the effectiveness of information transfer increases many times. The verb appears 
in this system as a key representative of the message template, mediating the so-called agent 
focus. The agent focus of programming languages «migrates» from the ascertaining to the 
restrictive, not limited to the given semiotic framework (symbols, marks, tags). Within 
agent focus, commands of programming languages can be split into different constructs of 
alteration, creation, establishment, and obtaining. For example: create_ package, gener-
ate_statement, start_listening etc. 

Morphological «awareness» of Human and Machine plays an important role at the 
meso- level of the analyzed discourse. It conveys the mastery of the mechanisms, which 
break tokens into morphs, which in the process of communication helps to «distill» the 
information transferred to the machine (Farhadi, 2015, р. 187). Morpho split is a process 
and, at the same time, the result of the «distillation» of morphs in the process of communi-
cation. Due to its digital nature, the morpho split becomes an important prerequisite for 
text clustering. The machine proceeds to the clustering of textual matter, triggering the mor-
pho split. At the same time, it relies on a huge sample, turns to previous developments and 
vector representation of words, and involves tokenization, purification, and stemming to 
remove «noise» signs and symbols. For example, there are possibilities of active request rep-
resentation (classification, elaboration, research, treatment): 

Human: Can you block my debit card? Мachine: You’re all set, your card is now locked. 
You can unlock it anytime with my help or in the app. 

Another option is to represent characteristics of the request subject (attitude, 
consideration, discussion, reason, sense, availability, complexity, feature, order, reaction): 
Мachine: Hello. How may I help you? Human: Hey, I lost my access.  

In ElDD there is also a description of request (brief description, explanation, 
presentation). Мachine: Here’s the sweatshirt. Click below if you want more info, if you want 
more info or buy it. 

For the Machine as an agent of the meso-level development, grammatical categories of 
natural (English) language are transmitted using digital identifiers (gender, digit, time, etc.) 
Two important aspects of the interaction between natural and programming languages are 
temporality and modality (Van Leeuwen, 2011, р. 688).  
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In the case of text processing by means of the English language, the machine clearly 
follows the established algorithm: text → random separation (cleaning) of lexical units → 
ordering lexical units by parts of speech → digitization of lexical units (digitization). In the 
process of natural language processing, which is both an object and a tool of analysis, there 
is a need to algorithmize the mechanisms of machine word processing. Purification strate-
gies become very effective: representation of the request, description of the request, means 
of information transfer, etc. In this process, the role of the Machine becomes exclusively 
instrumental: it performs its analytical function according to the criterion of words used. 
Ambivalence, synonymy, homonymy, and polysemy become interfering factors in the pro-
cess of natural language processing by the Machine. 

At the macro-level (external linguistic and semiotic contour) of its representation, ElDD 
creates the environment, mode, and style of sharing natural English by Human and Ma-
chine to establish mutually beneficial communication by producing structurally integrated, 
meaningfully relevant, and pragmatically targeted speech messages (Lazebna, 2021, р. 175). 
The mediator of such communication is a chatbot, an artificially created program that sim-
ulates interactions/conversation/dialogue with the User. The chatbot is gradually becoming 
a universal mediator in Human↔Machine communication. A chatbot is a certain «anthro-
pomorphized» entity, created by a programmer, and is not just some digitalized entity, but 
something «humanlike». Chatbots range from animated interface agents, conversational 
agent and avatar. In terms of ElDD, the Machine can be both an author and interlocutor. A 
User interacts with the Machine to meet personal needs, avoid feelings of loneliness, search 
for information, and so on. The effectiveness of chatbots mediated by means of natural lan-
guage is supported by introductory framing, special triggers, templates, and techniques for 
eliminating syntactic and semantic ambivalence. Chatbots involve a certain tactical and 
strategic arsenal, such as return, clarification, paraphrasing, reorientation, and so on (Yan, 
Duan, Bao, 2016, ЕР).  

When the User communicates with an animated conversational agent, the model of liv-
ing / natural speech is reproduced. Its successful pre-requisite is the operational linguistics 
of discourse, the logic of using appropriate elements of programming language, the effi-
ciency of the Machine response, and most importantly, the response of the «Machine» to 
«Human». Similar to natural communication, such speech exchange involves a rhythmic 
alteration of the communicative roles of the sender and the recipient, the client and the 
agent of the discourse. 

The communicative and functional potential of discourse plays an important role in the 
management of human and machine speech exchange, which involves the harmonious use 
of compositional and architectonic-speech forms, speech and discursive acts, maxims of 
cooperation, and politeness. With the proximity of natural («human») communication, the 
macro-level of ElDD actively uses established architectonic-speech forms (monologue, dia-
logue, polylogue) and the classical «quartet» of illocutionary acts (declarations, directives, 
commissives). In terms of this harmonious unity, discursive acts (offeratives, con-forma-
tives, accusatives, apologetives, didactives) are developed. The most frequent are offeratives. 

Within these speech acts, the Machine implements the offer of services provided to Hu-
man. Among the discursive acts that make up the text space of ElDD, prohibitives are not  
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frequent ones because their use is associated with the categorical nature of the Machine, 
with its frequent «inability» to meet the needs of human. 

The act-speech pattern of communication between Human and Machine at the macro 
level of ElDD is created in at least three ways. First, it is a strategy of effective communica-
tion (return, clarification of the request, paraphrasing, simplification), and secondly, it is 
following the maxims of cooperation (quantity, quality, relevance, method), and thirdly, 
compliance with the principles of courtesy (tact, approval, modesty, consent). These max-
ims establish effective communication. Humans rely on their own cognitive-sensory expe-
rience and the machine relies on prescribed algorithms, contexts, and templates. In this 
communication, there are at least two contours, both internal and external. The first is the 
contextual predetermination of communication, the second is the contour of attraction, 
which is reflected by the Machine in acts of friendship, sociability, and ethics. In recent 
years, a special code of ethics for the Machine has been developed, which internalizes im-
partiality, correctness, reliability of the information, and respect for Human. It also covers 
issues of privacy and humanity (objectivity of information, adherence to political correct-
ness, avoidance of gender, racial, age discrimination, etc.). Following the principles of Ethics 
of the Machine, there are certain issues covered: 

Avoid stereotypes What’s your gender? 
Interpersonal relationships I am a human too. 
Personalization I am a Human. I am not a robot. 
Peacemaking Keep calm! Relax. Everything will be fine 
Humor and friendly communication Do horses go to Harvard? Horses go to Hayvard 
(Cleverbot, 2021, ЕР). 

Multimodal interaction of Human and Machine contributes to the gradual formation of 
a digitalized global world, where the boundaries between Man and Machine are blurred. 
Animated agents are no longer some images on a computer monitor, but are the embodi-
ment of some anthropomorphic entity, a virtual but equal interlocutor of Human. Going 
from a mechanical informant and/or automated assistant to a full-fledged interlocutor, the 
chatbot is gradually transforming into a socially active and sound individual. 

Conclusion 

The proposed cognitive-communicative analysis of English-language digital discourse may 
in the future become the basis of linguo-synergetic, linguo-conceptual, linguo-cultural, and 
linguistic-stylistic descriptions of other digital discourses on the material of different natural 
languages. The implemented analysis would be helpful for analysis of other discursive for-
mations, conceptual pictures of the world, cognitive and functional comprehension of text 
spaces, and contrastive research reflections, including translation studies. The phenomenon 
of ElDD can and should become a source of in-depth cognitive reflections in different fields 
of humanities, such as psychology, philosophy, cultural studies, and computer science. The 
introduced approach can also contribute to the expansion of knowledge and ideas of the 
linguistic community about the role and place of ElDD in neuro-linguistic programming 
and language manipulation techniques. 
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English Language Variation: Creation of Zambian English 
(ZamEnglish) 

Jive Lubbungu,* Ireen Moonga†, Audrey Muyuni,‡ Samson Zimba§ 

Abstract 
In the present chapter, an attempt has been made to discuss the need to create Zambian 
English to address English language variations in Zambia. No language in the world can 
remain the same after interacting with other languages. The present chapter intends to pro-
pose and support the idea of using ‘Zambian English’ for both formal and informal business. 
Such a measure would create the communicative competence that the majority of the Zam-
bians have always longed for. In Zambia, the purpose of using English language office is to 
deliberate day to day’s business. On the contrary, this has been found to be an obstacle to 
those who lack principles of command in the language usage, but are able to construct sen-
tences for communicative purposes yet are deprived in international interactions. The views 
expressed in this chapter are those of the language experts who were engaged in a conver-
sation with regard to the possibility of creating what would be known as Zambian English 
(ZamEnglish). 
 
Keywords: Zambian English, language variation, speech community. 

Background 

When we talk of English, we are normally referring to the language of England; the English 
language variety we refer to in recipient countries as received pronunciation (RP) variety of 
the English language. This is the kind of English as used by the British Broadcasting Corpo-
ration (BBC) in England. Historically, Britain colonised a lot of nations and so wherever 
people were colonised by Britain, the English language was learnt and used for communi-
cation purposes in writing and speech, in both formal and informal circles of life. It was also 
used in education both as a subject and as a medium of instruction at all levels of education; 
Primary, Secondary and University. The colonial Government from Britain made it a point 
that the English language had a policy that assisted in spreading of this selected language; 
starting in Ireland in the late 12th century and continuing well into the 19th century in 
Northern Rhodesia (now Zambia). Geographically, the English language is currently spoken 

 
*  Lecturer, Kwame Nkrumah University, School of Humanities and Social Science, Zambia. 
†  Lecturer, Mulungushi University, Zambia. 
‡  Lecturer, Mulungushi University, Zambia. 
§  Lecturer, Mulungushi University, Zambia. 

https://doi.org/10.25972/WUP-978-3-95826-199-0-53
https://doi.org/10.25972/WUP-978-3-95826-199-0-53
http://creativecommons.org/licenses/by-sa/4.0
http://creativecommons.org/licenses/by-sa/4.0


54 Jive Lubbungu, Ireen Moonga, Audrey Muyuni, Samson Zimba  
 

in all the five continents due to the British policy which allowed it to be deliberately engi-
neered in all British colonies. This originates from a strong saying that says ‘The sun never 
sets in the British Empire’ (Bald et al, 2013). 

English, thus, is widely used in many varieties throughout the world in its spoken and 
written forms. For this reason, it is considered to be a global language that has gained cur-
rency internationally. English is treated as a means of communication in the areas of the 
economy, technology, science, arts, tourism, and sports. In their study of English as an Eco-
nomic language, Zhao and Zhao (2019) established that the relationship of language learn-
ing and language application is just like investment and benefit. People use language to 
transact business and even make a living globally. 

The English language functions as an “international” or “world language,” and it serves 
as ‘lingua-franca’ for facilitating communication between people who do not share the same 
first (or even second) language (Harmer, 2007). Being a world language, English has been 
influenced by the many languages that have come in contact with it. The influence from the 
different languages is normally very prominent phonologically, semantically and even or-
thographically. Since English is considered to be the most important tool for communica-
tion globally, the understanding of its varieties that includes accent also becomes necessary. 
Aeni, et al (2021:1) explains,  

Accent has different fields: phrase, sentence and sentence. 
The term accent is part of the characteristic way that  
a language is pronounced (also called word stress or 
lexical stress). Different accents have characterised  
the varieties of English spoken in the various areas of the  
world. 

This chapter intends to propose and support the idea of using ‘Zambian English’ for 
both formal and informal business. Such a measure would create the communicative com-
petence that the majority of the Zambians have always longed for. 

English Language Variation in Zambia 
Language Variations in Zambia  

Zambia is a landlocked country with a total of about seventy-two recognised languages and 
dialects segmented in different regions. Apart from numerous languages and dialects that 
have been identified in Zambia, there are seven official vernacular languages: Bemba, 
Nyanja, Lozi, Tonga, Luvale, Lunda, and Kaonde, the latter three being languages of North-
Western Province. In the 19th century the British government colonized central Africa in-
cluding Zambia and English became the official language of government and is used for 
education, commerce and law. English became a second language prior to indigenous lan-
guages spoken in Zambia. Therefore, principles of English language were taught and learnt 
officially suppressing the familiar languages which remained as local communicative lan-
guages in their original regions. With these remarks it is therefore, important to define what 
language is and its purpose to human life (encyclopedia Britannica).  
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What is Language? 

The word language has been defined by many scholars, Moeller and Catalano (2015) de-
fined the term language as “the vehicle required for effective human-to-human interactions 
and yields a better understanding of one’s own language and culture.” According to Hakim, 
(2018) Language is a system of conventional, spoken, or written symbols utilized when hu-
man beings are communicating. Further, Chomsky (2018) said “the language is the inherent 
capability of native speakers to understand and form grammatical sentences.” Chomsky 
(2018) also pointed out that a language is a set of (finite or infinite) sentences; each finite 
length constructed out of a limited set of elements. Hence this definition of language con-
siders sentences as the basis of a language. Sentences may be limited or unlimited and are 
made up of only minor components. 

Additionally, Hakim (2018) showed different definitions included the following; Der-
byshire’s who said “the language is undoubtedly a kind of communication among human 
beings. It consists primarily of vocal sounds, articulatory, systematic, symbolic, and are ar-
bitrary.” 

This definition of Derbyshire clearly indicates that language is the best source of com-
munication, and it also portrays how human language and the fundamental principles of 
language are formed. According to Lyons, languages are the principal communication sys-
tems used by particular groups of human beings within the specific society of which they 
are members (Hakim, 2018). Lyons specifically points out that language is the best commu-
nicative system of human beings by particular social groups. From the few definitions of 
language given above, it is worth noting that language exists for communicative purpose.  

All the above definitions point to the fact that among human beings language is a system 
of conventional arbitrary symbols, written and spoken in both words and sentences, which 
are used for communication. The central purpose for having language is for it to facilitate 
communication among people. The other point to note is that language must be accepted 
among its users as it must be continually and consistently used the same way among the 
people that use it. 

Language Variations 

Cummins (2017) asserted that linguistic variation is central to the study of language use. In 
fact, it is impossible to study the language forms used in natural texts without being con-
fronted with the issue of linguistic variability. Cummins (2017) postulated that “Variability 
is inherent in human language: a single speaker will use different linguistic forms on differ-
ent occasions, and different speakers of a language will express the same meanings using 
different forms.” 

He, further, explains that most of this variation is highly systematic. Therefore, speakers 
of a language make choices in pronunciation, morphology, word choice, and grammar de-
pending on a number of non-linguistic factors. According to Cummins, (2017) “…these 
factors include the speaker's purpose in communication, the relationship between speaker 
and hearer, the production circumstances, and various demographic affiliations that a 
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speaker can have.” In Zambian context language, variations is experienced more in local 
languages. One language may be spoken slightly differently and yet maintaining mutual in-
telligibility. Such variations are referred to dialects. The pronunciations in syllables differ 
from one language to another. 

In Chewa, for instance, the word that means ‘with nothing’ is cabe (Katete dialect) but 
Caje (Lundazi Mwase Mphangwe dialect).Because of this, some language groups fail to in-
terpret words from certain varieties of the same language. Similarly, some tribes in Zambia 
fail to grasp the English syllables and cannot give original meaning and pronunciations of 
certain words. This is particularly the case where a certain variety of English is used rather 
than the one people already are used to. English, being the second language, some Zambian 
tribes find it difficult to bring out the originality of the language.  

As a matter of fact, certain pronunciations which are difficult to make are Zambianised, 
including certain words too. This makes English native speakers, including other non-Zam-
bians who speak English, also find it difficult to fully understand some Zambians. The 
changes that occur to English cause Zambia to drift away from the English variety as spoken 
by RP native speakers to what we may call ‘Zambian English’ which had certain additions 
or subtractions to both English words and sentences phonologically, morphologically as 
well as syntactically. The causes are these changes that are happening to the English lan-
guage of the Received Pronunciation. The English variety of English should be promoted 
alongside the RP currently used in Zambia. It manages to make people communicate, except 
it is not allowed officially. Hence, this chapter advocates for less measures to be taken in 
usage of rule-governed English for communicative purposes locally and internationally 
(Bloomfield, 1914). 

English as an official Language in Zambia 

Studying a language provides the learner with an opportunity to gain linguistic and social 
knowledge, and to know when, how, and why to say what to whom (National Standards in 
Foreign Language Education Project-NSFLEP, 2014). English language, like any other lan-
guage or skill, is learnt through language learning and acquisition. Language scholars dis-
tinguish between the terms acquisition and learning. Canale and Swain (2019) refer to ‘ac-
quisition’ as the process of learning first and second languages naturally, without formal 
instruction, whereas ‘learning’ is reserved for the formal study of second or foreign lan-
guages in classroom settings. 

In Zambia, foreign language education is mostly done in schools through formal in-
struction. It mostly follows the learning approach or deliberate instruction. However, like 
any other language, it can also be learnt informally through acquisition.  

Whether English is learnt formally or informally, there is a chance that this foreign lan-
guage can drift away from RP to a Zambian variety (Zambian English) through pronuncia-
tion and borrowing which includes localization of both phonological and morphological 
aspects of the foreign or second languages to the indigenous ones. Currently, the Zambian 
English variety is not recognised in public as well as education circles. To state it clearly, the 
Zambian English variety is not allowed everywhere in Zambia. This is the case because the 
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current language policy on the learning and use of English is that all Zambians should learn 
the British Received Pronunciation (RP) kind of English.  

This chapter intends to state that the role of language is to facilitate communication, the 
role the Zambian variety of English plays among the Zambian users. This study is advocat-
ing for the promotion and legalisation of Zambian English alongside RP for effective com-
munication among both the educated and the not-so-educated. What is required is to de-
liberately promote it. It is believed the political will, through the language policy can make 
this dream come true.  

Foreign language education does not refer to the teaching of a modern language that is 
neither an official language nor the mother tongue of a significant part of the population. 
In case of Zambia, English and the seven distinguished indigenous languages are taught and 
examined at national level and are used professionally. Whereas French, Portuguese and 
Chinese are considered foreign languages, English is a second and official language in Zam-
bia. 

English as Foreign Language in Zambia 

According to Moeller and Catalano (2015) foreign language learning and teaching refer to 
the teaching or learning of a non-native language outside of the environment where it is 
commonly spoken. A language is considered foreign if it is learned largely in the classroom, 
and is not spoken in the society where the teaching occurs. In the Zambian context, the 
English language is taught in school and pupils hardly speak it correctly, Therefore, it seems 
to be a continuous learning process. As such, English is relevant for communication pur-
poses in terms of school, commerce and law. Chapelle (2010) observed that “learning an-
other language provides access into a perspective other than one’s own, increases the ability 
to see connections across content areas, and promotes an interdisciplinary perspective while 
gaining intercultural understandings.” Therefore, study of another language allows the in-
dividual to communicate effectively and creatively and to participate in real life situations 
through the language of the authentic culture itself.  

In Zambia, the purpose of using English language officially is to deliberate the day-to-
day’s business. On the contrary, this has been found to be an obstacle to those who lack 
principles of command in the language usage but are able to construct sentences for com-
municative purposes. At the same time, they are also deprive of international interactions. 

Error Analysis 

A number of studies have been carried out on the analysis of errors especially in the English 
Language. Scholars like Moonga (2012) defined an error, quoting Brown (1980: 166) as “…a 
process carried out to observe, analyse and classify the deviations of the second lan-
guage…in order to reveal the systems operated by the learners.”  

Most of the errors are in form of spelling, morphology, syntax (grammar), punctuation, 
lexical and semantic choice, style and typography. However, in terms of the Zambian 
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situation, and indeed, many other countries, mother toungue (L1) influence cannot be over-
looked as it characterises second language learners’ speech and orthography. Since L1 is well 
known by most users, it could be a stepping stone to the needed proficiency in the second 
language acquisition. 

Zambian English: Experts’ Opinions in Zambia 

A number of language experts were engaged in a conversation via a WhatsApp platform on 
the need to create what would be called Zambian English. Different views and opinions were 
brought forward in an attempt to consider coming up with Zambian English. Some partic-
ipants made reference to how America devised their own English which is known as Amer-
ican English. In the Zambian situation, examples such as “sheet bed” for “bed sheet”, “switch 
off the lights” for “turn off the lights”, “last of last week, next of next week” for “last week, 
but one, next week but one or after next week,” and the statement “I went to a restaurant 
and I had to buy drinks” instead of “I went to a restaurant and bought drinks” would con-
stitute Zambian English. The argument brought forward was that although the English is 
wrongly followed the conventional way of sentence construction, what matters is to com-
municate. One of the participants remarked thus:  

If you look at the American vs English words, it is the same word or term spelt and 
said differently. Can we try that, e.g. “bed sheet vs sheet bed” as a good example of 
Zambianising English. 

For example, the expression ‘Yotam is movious’ to mean either ‘Yotam likes wandering’ 
or ‘Yotam does not like staying at home’ is understood by Zambians. It just needs to be 
popularized in the world to be accepted as part of the English language. Secondly, all trans-
lated nouns, like Yohan from John, Yosefe from Joseph could be used as they occur in Zam-
bian languages. In this case, we are referring to a modern language that is neither an official 
language nor the mother tongue, but caters for a significant part of the Zambian population.  

Further, justification for the formation of Zambian English (ZamEnglish) was based on 
how the Americans simplified English Orthography and phonetics. A word should be pro-
nounced the way it is written. For example, where do the British see the ‘f’ in lieutenant? 
That is why, American pronounce it as [lutenanti] instead of British [lefutenanti]. Although 
some participants questioned this view as they considered it as a result of the influence of 
the French, since English borrowed most of the words from French and to some extent 
Latin, the call to focus on Zam English was louder. One participant argued that: 

I feel Zambian English can be constituted by our social cultural context directly trans-
lated to English like Nigerian. For example, I know of one village old man who uses 
‘cry’ in the place of ‘mourning’ and ‘drink medicine’ instead of ‘take medicine’. Cor-
rectness of language is determined by acceptability by the speech community. In Ni-
geria for instance, most speech domains have done away with ‘lend’ as they use ‘bor-
row’ for both giving and getting. The subject and object determines whether one is 
giving or getting. 
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Moonga (2012) used the following social cultural as well as translation errors that she 
analysed during her study: 

1. Please teacher, may I be allowed to go home and enter someone’s clay pot (Literal 
Tonga translation for undergoing steaming-treatment due to sickness) 

2. When I was in Grade 10, I was suffering a phone so that I could be communicating 
with other people (Meaning: I needed a phone for communication with other peo-
ple) 

The sentences above are literal translations that are meeting the criteria for communi-
cative competence within the cultural and social contexts. If such Zam English was formal-
ised, communication would be made easy across social cultural groupings. 

Furthermore, based on the above argument, there should be no need to worry about the 
correctness of English, and therefore, broken English would qualify as Zambian English. It 
is only broken when you compare it with British or American. One participant submitted 
that: 

There should be a level of self-esteem in us. That makes those we call powerful in 
most of the things. If others will see it as local or broken English but accept it and use 
it as Zambian, then let us start it. It is okay and Zambian English could be a reference 
too. Why not? 

Another participant added that Zambian English words can be coined based on the pro-
nunciation such as ‘ch’ of British to be written as ‘c.’ Hence, ‘chocolate’ becomes ‘cokolete’, 
‘church’ becomes ‘cece’ while ‘shoes’ becomes ‘shuzi’. Further, words like ‘geo’ becomes ‘jo’ 
and get ‘jofuri’ instead of ‘Geoffrey.’ Such an approach would make it easy for Zambians to 
pronounce words and communicate without difficulty. 

However, some views were contrary to the idea of creating ZamEnglish as the approach 
was perceived to be neo-colonialistic, and therefore, there was the need to innovate. This 
can only be done by adopting an African or Zambian language that can be used for com-
munication. In Zambia, a lingua-franca ‘Nyanja’ can be adopted just as Tanzania has 
adopted Swahili in their communication. Zambia can then aspire to improve Nyanja so that 
it is not misconstrued as a regional language since it is not derived from any particular tribe 
in Zambia. 

Proposed Future Research 

It would be good to undertake research regarding ZamEnglish among all the different ethnic 
groups in Zambia so that the results would be generalised to the whole country, thus, pro-
moting unity. Participants would be sourced among English and Zambian Language acade-
micians from Secondary schools, colleges and Universities. Another study on how teachers 
can engage learners in identifying ways of how L1 can be used to enhance proficiency and 
competence in L2 could be carried out. 
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Conclusion 

ZamEnglish would improve the interaction and cooperation levels between the educated 
and those that may not have had a chance of attaining formal education in Zambia. It is a 
well known fact in Zambia that, though not openly pronounced, there are social classes be-
tween the elite that speak standard English, (RP) and those that use English communica-
tively. ZamEnglish would bridge this gap. Furthermore, ZamEnglish, could be a uniting 
factor among the various ethnic groups in the multilingual society of Zambia. As a result, 
all the workers would be motivated to develop a sense of belongingness, national identity 
and ownership since they would already hold a shared vision through the common lan-
guage. With the dawn of globalisation, ZamEnglish may just be a stepping stone to attain 
unity in diversity through the liberal minds that are more likely to embrace change for sus-
tainable communication skills. 
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The Relationship between Language, Culture, and Devel-
opment of Society  

Kateryna Lut,* Hanna Starenkova† 

Abstract 
The paper analyses specific characteristics of language that influence the development of 
culture and societies. The problem of the connection between language and culture has oc-
cupied the minds of many famous scientists: some believe that language is a part of the cul-
ture as a whole; others think that language is only a form of cultural expression. Undoubt-
edly, language constitutes a vital component of the cultural background underlying social 
development. Language is an essential means of communication and interaction. However, 
language is at the same time sovereign about culture as a whole and can be separate from 
culture or compared to culture as an equal element (i.e., that language is neither a form nor 
a component of culture). 
 
Keywords: language, culture, expression, development, communication, interaction, com-
ponent, social, connection, background 

Introduction 

Communication is an essential element of any society, and language is a key aspect of that. 
Different cultural communities put together collective understandings through sounds as 
language began to develop. Eventually, these sounds and their implicit meanings became 
ordinary and language was formed. A symbolic process whereby social reality is con-
structed, maintained, repaired, and transformed is called intercultural communication. The 
language barrier is one of the most difficult moments in the interaction of people with dif-
ferent cultural backgrounds. Ethnicity, gender, geographic location, religion, language, and 
so much more are those factors on which cultural identity is heavily dependent. Culture is 
determined as an originally transmitted structure of symbols, meanings, and norms (Geertz, 
1993). An important part of cultural exchange is the connection – in the case when knowing 
a language automatically enables someone to identify with others who speak the same lan-
guage. Learning a language can be daunting, but it is an important way to communicate 
with people from different cultures.   
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This article addresses the problems of the interaction between language, culture, and 
societal development and offers certain conclusions concerning specific language charac-
teristics connected with such an interaction. The purpose of the article is to determine the 
specificities of the interaction between culture and language and their influence on the de-
velopment of society. The purpose involves solving the following tasks:  

• consider the features of language that relate to cultural and social aspects; 
• determine the ways culture and language interact;  
• identify the ways language and culture influence the development of societies. 

Literature review 

The indisputable and obvious connection between language and culture as a serious scien-
tific problem was posed at the beginning of the nineteenth century in the works of W. von 
Humboldt (Humboldt, 1999). This connection was studied within the framework of such 
disciplines as ethnolinguistics, anthropology, linguistic pragmatics, and sociolinguistics. 
V.V. Vorobyov considered the relationship between culture and language within the science 
of linguoculturology. He explained that the main object of linguoculturology becomes “in-
terrelation and interaction of culture and language in the process of its functioning and 
study of interpretation this interaction in a single system integrity” (Vorobyov, 1997, p. 36-
37). The hypothesis of E. Sapir - B. L. Whorf (Sapir, 1961; Whorf, 1956) became a prereq-
uisite for the emergence of linguoculturology. They put forward a deep hypothesis of lin-
guistic relativity, according to which language is assigned a priority role in the process of 
cognition. Thanks to this hypothesis, a new direction of linguistics has been formed – eth-
nolinguistics with linguoculturology arising it, which studies the relationship of people, eth-
nic groups, and language in the field of culture. Professor Z.K.Tarlanov defines the inextri-
cable link between the language and the ethnos. Thus, language is a form of culture that 
embodies the historically developing national type of life in all its diversity and dialectical 
inconsistency (Tarlanov, 1993). The issue of language and cultural interaction has always 
been controversial and occupied the minds of other famous scientists and researchers 
(J. L. Austin, Erasov B. S., L. Bollinger, E. Sapir, P. Trudgill, and so on) (Austin, 1975; Era-
sov, 2003; Bollinger, 1993; Sapir, 1961; Trudgill, 1995). 

Methodology 

The material of this article is the development and analysis of the literature of well-known 
researchers. Also, the article is built on the basis of our research and this synthesis has be-
come a great foundation in this matter. Thus, the results and conclusions of the research 
scientists have become the basis for this article. 
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Results  

For centuries, the issue of the relationship between language and culture has occupied the 
minds of many famous scientists, but to this day the problem remains disputable: some be-
lieve that language is a part of the culture as a whole, while others think that language is only 
a form of cultural expression. 

Communication can be realized in three different ways: via spoken words, written 
words, or drawings and paintings. However, an individual can also use other ways to create 
and convey symbols. For example, a person symbolizes with the help of personal gestures 
like hugs, handshakes, winks, or nods. Bells, beacons, carrier pigeons, tattoos, and tantaliz-
ing perfumes are also used by humans to convey meanings. In short, man’s modes of com-
munication include all the procedures by which one member of the communication act may 
influence another. However, such ways of communication are uniquely associated with hu-
man beings, and the ability to learn and use the language is the most significant distinction 
between human and animal societies. 

Society and culture affect the words that we use for a speech act, and the words for this 
act of communication, in their turn, influence society and culture. Such a cyclical interde-
pendence might seem complicated, but many examples from our lives support and demon-
strate this connection. One of the best ways to learn about these three components: society, 
culture, and language, is to seek out new possibilities to investigate this issue. Language not 
only reflects and reveals highlights and observations; it also has an impact on attitudes and 
behaviour.  

Every social organization requires some means (Internet, live communication, discus-
sions, debates, verbal and non-verbal acts, as well as other ways of connection) through 
which communicators can interchange their ideas, share information, convey a set of mean-
ings, and achieve some degree of mutual understanding. They also allow people to come to 
a consensus. It is only when this consensus exists that people can interconnect, i.e., in this 
case, they can make fairly exact predictions about each other’s behaviour. In other words, 
such a social interaction among human groups may be impossible without significant 
means of communication. This interaction is largely carried out through the use of signs in 
both human and animal societies.  

Natural and Conventional. Whereas sub-humans use widely natural signs, human 
groups on the other hand communicate with each other through conventional signs or sym-
bols. Sub-humans are therefore said to apply both language and symbols since they cannot 
abstract a concept from a particular concrete context. That is why language is restricted to 
human beings.  

Bollinger characterized language as a system of vocal-auditory communication using 
conventional signs constructed of arbitrary patterned sound units and assembled according 
to set when interacting with the experiences of its members (Bollinger, 1993). George Mead 
(Mead, 1934) considered that language is possible wherever a stimulus can affect the other. 
It is explained in this way: when essential symbols arouse in an individual the same reactions 
as they explicitly cause or are supposed to call in other individuals to whom they are ad-
dressed. Language is said to come into being when two or more humans have learnt to fasten 
the same values or experiences to the same sound combinations. Technically, language is 
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not restricted to purely verb expressions but involves any standardized and conventional-
ized system of symbols. Therefore, language is not only a system of words or symbols. Most 
likely, it is a form of behaviour involving the use and interpretation of symbols. 

With respect to the definitions above, a logical question arises: what functions does lan-
guage have for society? R. Jakobson (Jakobson, 1956) identifies the following functions: 

• The referential function: refers to the part of the context and describes a situation, 
mental state or object. The descriptive components of the referential function can 
include both explicit descriptions and deictic words. Similarly, the referential func-
tion is connected with an element whose true meaning is under questioning espe-
cially when the true meaning is identical in both the real and assumptive universe. 

• The poetic function: concentrates on “the message for its own sake” (how the code 
is employed) and is the efficient function in poetry as well as slogans. 

• The emotive function: refers to the sender and is best illustrated by interjections 
and other sound changes that do not change the denotative meaning of a statement 
but do add information about the speaker's internal state. Whether a person has 
feelings of happiness, sadness, grief or otherwise, this function is used to express 
different emotions. 

• The conative function: engages the receiver directly and is best described by voca-
tives and imperatives. 

• The phatic function: is a language for the sake of interplay and is therefore con-
nected with the contact/channel factor. The phatic function can be observed in 
greetings and casual discussions, especially with strangers. It also provides the 
means to open, maintain, verify or close the communication channel. 

• The metalingual/reflexive function: is the use of language (what is called code) to 
discuss or describe itself. 

The connection between culture and language can be traced in such functions of the 
language as referential, emotive, and metalingual. The former is related to the fact that it 
describes the situation, behavior, and mental state when a person uses language. Thus, 
language and culture influence the formation of thinking, perception of the world, and 
behavior. The emotive function focuses on the speaker, their emotions and attitudes. Con-
sequently, it is connected with expressing all that is specific for the culture, behavioral pat-
terns, mentality, etc., of an ethnic group. The last function directly concerns the way we use 
the language. That is, a person uses different spheres of vocabulary, and language tools, 
depending on the situation, culture here plays the role of an auxiliary element for the 
language and its use. 

In this way, human culture and language are deeply tied. Without becoming familiar 
with a language, anthropologists would have some difficulties understanding a culture. 
Consequently, language cannot exist without culture and vice versa. 

Communication between humans is meaningful and this is its specific feature. The lan-
guage applies arbitrary signs to explain some ideas and facts to transfer meaning. People 
communicate over and over again with each other: in spoken, written forms, or via gestures. 
As a result, language's main value and meaning go beyond its signs or symbols. With the 
 



The Relationship between Language, Culture, and Development of Society 67 
 

 

help of language, humans can share beliefs, worries, perceptions, expectations, experiences, 
and knowledge. These are so-called building blocks of spoken culture. 

According to the Sapir-Whorf hypothesis (linguistic relativity (Sapir, 1961; Whorf, 
1956)), it is suggested that a language and its overarching components or structures used 
for classifying the world directly shape man's perceptions. Therefore, speakers of distinct 
languages are likely to perceive the world differently. Another important finding was that 
cultural relativity is the key to understanding the impact of culture on human interactions. 
If a head wants to create and manage global teams that can interact together successfully, 
he/she needs to understand not just how people from his/her cultural experience people 
from different international cultures, but also how those international cultures perceive one 
another. 

It is possible to hypothesize that these conditions are likely to occur in the importance 
of sociolinguistics. In general, sociolinguistics is the study of language that relates to social 
structure and additional components (gender, age, religion, geography, social class and sta-
tus, education, occupation, ethnicity, nationality, and identity) (Trudgill, 1995). This defi-
nition allows to suggest that language is constantly changing. Accordingly, social norms and 
practices influence the ways that people speak with each other. Thus, we can deduce certain 
conclusions about relationships and relative status in society of human groups by looking 
at how people speak to each other. 

In some cases, due to gender or age people are restricted from speaking in certain situa-
tions. These findings prove that sociolinguists pay attention to this controversial nature of 
language, including how more than one exclusive variant of a language can exist among its 
users. 

These results are likely to be related to diglossia. This term is used to show the situation 
in which two languages (or two varieties of the same language) are used under different 
conditions within a community, often by the same speakers. This phenomenon refers to the 
existence of two different ways of speaking (or “registers”) within a single language, typically 
with a “high” or formal variety and a “low” or informal, everyday variety. In this way, speak-
ers consciously select which register to use based on accepted social conditions. For in-
stance, one might speak differently when chatting with friends versus when addressing a 
college professor. 

In addition, there is also such a concept as code-switching. In this sense, bilingual, mul-
tilingual, and plurilingual people may likewise switch from one language to another in the 
course of a conversation with one or more participants. The motivations for switching codes 
in mid-conversation can range from a polite attempt to include nearby speakers of other 
languages, to a deliberate political act of defiance. This combination of findings allows us to 
validate the fact that language is one of the most essential parts of any culture. It is the way 
with the help of which people communicate with one another, build strong relationships, 
and create a sense of collectivity. 

According to Erasov B.S, (Erasov, 2003, p. 23-26) “culture can be defined as what this 
society does and thinks, and language is what it thinks”. The relationship between culture 
and language can be described as the relationship between the whole and its part. Language 
can be interpreted as an essential component of culture or an instrument of culture. How-
ever, language is at the same time sovereign concerning culture as a whole and can be 
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separate from culture or compared to culture as an equal element (i.e., that language is nei-
ther a form nor a component of culture).  

Culture can be a sensitive topic. Speaking about a person’s culture often provokes the 
same type of reaction as speaking about his/her mother. Most people have a deep protective 
instinct in relation to culture they consider their own, and, though they may even criticize 
it bitterly themselves, they may become easily get angry if someone from outside the culture 
dares to do so. 

When you are in and of culture (comparison can be as fish are in and of water) it is often 
difficult or even impossible to see that culture. Often people who have spent their lives living 
in one culture observe only regional and individual differences and therefore assume, “My 
national culture does not have a clear character”. 

The understanding of culture is associated with a developing attitude towards language. 
By the beginning of the 21st century, linguistics has gone through a full cycle of some kind 
of evolution: from completely disregarding extra-linguistic effects to realizing the need for 
a detailed analysis of socio-cultural, communicative, psychological, situational, and contex-
tual conditions of language communication act. It should be mentioned that if the 1970s of 
the 20th century were the “boom of semantics”, the 1980s were the bloom of the communi-
cative approach to language, the end of the 20th century. The changes in modern language 
have come to the fore, they (changes) were caused by the “transformation of socio-cultural 
paradigms”, socio-political movements in different countries, and other external, extra-lin-
guistic factors that often become determinants of language modifications. In this way, new 
linguistic contexts are forming new cultures in society.  

Obviously, every nation has its own history, its culture has been created over centuries, 
and the main unique feature of every nation is its language. Only language reflects all the 
specific traits and subtleties of this or that nation. Moreover, language mirrors human 
thinking. It is logical that every nation has its national language. The notion “culture” most 
often determines the level of human development and in this case this term is synonymous 
with the concept “civilization”. Also, the word “culture” can mean a degree of human spir-
itual evolution and the level of education. If it comes to the culture of the people, we can 
indicate folk customs and traditions, specificities of everyday life, etc. The interconnection 
between language and culture is a complex and multidimensional issue.  

The question of the correlation between language and culture has always been of great 
interest to researchers in various fields: philosophers, sociologists, linguists, psychologists, 
linguoculturalists, and others. It is no wonder, that each culture has its own language sys-
tem, through which its speakers have the possibility to communicate with each other. Thus, 
the value of language in the culture of any nation can hardly be overestimated. 

Language reflects the culture, it represents not only the real world surrounding a human, 
not only the actual conditions of his/her life but also the public mind of the people, their 
mentality, national character, traditions, customs, moral norms, the system of values, 
worldview, vision of the world. It is impossible to consider the language of a nation without 
taking into account its culture and national characteristics; language and culture cannot be 
separated. In this way, the language of a nation's culture is formed simultaneously. Eventu-
ally, the language changes as well as the culture of the society. New values appear in the 
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culture, new expressions take place in the language; new technologies occur in the society – 
new words develop in the language. 

Culture as a subject of study of cultural anthropology is a set of results of human social 
activity in all spheres of life and all factors (ideas, beliefs, customs, traditions) that constitute 
and govern the way of life of a nation, class, group of people in a certain period of time. 
Cultural anthropology studies the progress of culture in all its components: the way of life, 
vision of the world, mentality, national character, and results of spiritual, social, and work-
ing activities of a person. Cultural anthropology explores the unique human capacity to de-
velop culture through communication, including speech and considers the great diversity 
of human cultures, their interaction, and conflicts. The interaction of language and culture 
plays a special role nowadays. 

The concept that language forms human thinking, made it possible to put the study of 
thought on a precise effective (linguistic) basis. The dynamics of linguistic facts and the 
evolution of grammatical categories is accepted as a form of thought movement. 

It is worth paying special attention to the relationship and interaction between language 
and reality, language and culture. These problems are fundamental both for the develop-
ment of the forms and efficiency of communication and for teaching foreign languages; 
their disregard explains many failures in international contacts and teaching practices. The 
most accepted metaphor in the discussion of this topic: language reflects the world, it rep-
resents reality and forms its picture of the world, special and unique for each language and, 
therefore, for each people, ethnic group, and speech community using the language as a 
means of communication. The closest interconnection and interdependence between the 
language and its speakers is evident and beyond any doubt. Everyone knows that language 
is a means of communication between people, and it is inseparably linked to the life and 
development of the speech group that employs it as an instrument of communication.  

Thus, a human takes place between language and the real world. It is the person who 
experiences and perceives the world through the senses and on this foundation creates a 
system of ideas and beliefs about the world. Having passed them through his or her mind, 
having realized the results of this interpretation, he or she transmits them to other members 
of his or her speech group with the help of language. In other words, between reality and 
language thinking appears.  

The word does not demonstrate the subject of reality itself, but its vision. It (the word) 
is imposed on the native speaker by the concept of the subject in his/her mind. The concept 
is formed at the level of generalization of some basic attributes that compose this concept, 
and therefore represents an abstraction, distraction from specific characteristics. The trans-
formation from the real world to the concept and further to verbal expression is diverse for 
different peoples. This is caused by distinctions in history, geography, traits of life of these 
ethnic groups and, accordingly, by differences in the evolution of their social consciousness. 
Since our mind is determined both collectively (way of life, customs, traditions, etc., i.e., 
everything that was defined by the notion “culture” in its broad, ethnographic meaning) 
and individually (specific interpretation of the world appropriate to this particular individ-
ual), the language mirrors a reality not directly but in two paradigms: from the real world 
to thinking and from thought to language. The metaphor with the mirror is no longer as 
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exact as it seemed at first because the mirror turns out to be crooked: its distortion is due to 
the culture of the speaking group, its mentality, worldview or vision of the world. 

Conclusions 

Language, thought, and culture are so closely interconnected that they in fact constitute a 
single whole, containing these three components, neither of which can function and exist 
without the other two. Altogether, they relate to the real world, oppose it, depend on it, 
represent and at the same time shape it.  

Language and culture interact closely in different ways. In some situations, they com-
plement each other, as in the case of the language functions described above. These two 
important elements greatly influence the development of society. Thus, people use registers 
depending on the situation of communication, and select different layers of vocabulary that 
are suitable in a particular language environment. Culture affects person's values, traditions, 
and methods of interplay while language facilitates those interactions. Language allows peo-
ple to interact, and culture suggests them how to do so correctly. In reality, language is used 
to convey cultural ideas and beliefs. Moreover, both culture and language permit us to look 
backward in history. 

Societal norms were created to structure the ways people communicate with each other. 
They concern not only with non-verbal communication but also with the language people 
use to communicate in different situations. Language shapes our cultural identities and the 
ways we interact in society. The norms and rules acceptable in our own culture facilitate the 
interaction but that can lead to misunderstanding when used in other cultural contexts. 
Consequently, in order to suit different surroundings, we need to adapt to other cultural 
contexts by learning the language, changing our behavior according to societal require-
ments, and respecting customs and traditions. 

Language, as a way of expressing thought and transmitting it from person to person, is 
closely connected with thinking. The correlation between language and thought is an eter-
nal complex issue and linguistics and philosophy. Further research should be undertaken to 
investigate the relationship between culture and language and its strong influence on the 
development of society more deeply. Despite these promising results, questions remain. As 
we can see, language and culture are interconnected, and it is obvious that they influence 
society and its members. 
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ESL/EFL in Teaching and Learning Process 

Gladys G. Mangada* 

If a teacher is indeed wise, he does not bid you enter the home of his wisdom, but 
rather leads you to the threshold of your own mind. - Kahlil Gibran 

Abstract 
Teaching comprises all types of disciplines and teachers need to look outside the confines 
of English as a Second Language. The acquisition of knowledge comes in a variety of the 
learners’ educational potential. English as a Second Language in teaching and learning, fo-
cuses on active learner’s involvement and reduction of coercion. Indeed, Gibran’s thoughts 
remain true that “wisdom leads one to discuss his or her potentials. To realize this, teachers 
in all educational levels have to portray a less dominant classroom role in accord with the 
importance of classroom interaction in the teaching learning process. 

N.A. Flaunders retorted that “in the average classroom someone is talking for two-thirds 
of the time, two-thirds of the task is direct influence.” What does this mean? Students’ par-
ticipation or interaction in the classroom has a significant content to enhance their linguis-
tic competence and its core basis is how to use the language as the most important factor in 
the classroom. Comprehending the information caters one to establish a fair and well-bal-
anced condition that teachers are facilitators, and the learners are to stay in the frontline. 

In today’s classroom setting, the adoption-adaption of teaching strategies focuses on the 
learners’ ability to have a strong command or fluency of the language. ESL is learned around 
the globe and the learners’ interests are the primary goals in the teaching and learning pro-
cess. Colin Blakemore once said that “True knowledge, as Plato argues, must be within us 
all, and learning consists of solely of discussing what we already know.” 

In an ESL classroom, discovery of knowledge is not a new game. Teachers do perform 
their tasks and the learners serve not as passive listeners but as active recipients in the trans-
formation-sharing of all the five macro skills namely speaking, reading, writing, listening, 
and viewing. In fact, if commitment, knowledge of subject-matter for independent learning, 
and management of learning are packaged in one big box, both the teachers and the learners 
will operate a mutual process of generating a lively culture and quality of educational life. 

With the aforementioned views I had experienced in teaching ESL, the teacher’s passion 
for teaching and attitude in dealing with the learners create a strong impact on the learners 
cognitive, affective, and psychomotor domains.  
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ESL Teaching in the Classroom: A Closer Look   

Learners study in different time zones and the process of learning matters based on the skills 
acquired in and out of the classroom. Each individual’s performance in the learning of Eng-
lish holds the belief that exposure to English may not necessarily mean greater proficiency 
unless the learner is actively involved in the learning process. A necessary prod to active 
involvement is motivation. 

Motivation (acronym form) in ESL teaching 

Medium of instruction is English for non-native speakers who are learning in English. Ber-
nardo (2004) in his paper “Non-Native English Students Learning in English: Reviewing 
and Reflecting on the Research looked into the experiences of bilingual learners as they un-
dertake learning activities in English which is a second or a foreign language for them. Dif-
ferent insights were drawn from the various studies reviewed were expounded as to how 
bilingual learners use their multilingual resources to attain their learning goals. One of the 
recommendations calls to study the experiences of bilingual learners’ experiences in learn-
ing English and reflections for ESL and EFL teachers and other teachers of bilingual learn-
ers. 

Olshtain (1990) enumerated factors predictive to success or failure in second language 
and foreign language learning among different learner groups. These are the (a) the learner 
context or the learning conditions formal and informal learning situations; (b) the social 
context which refers to attitudes and motivation deriving from political, cultural, and soci-
olinguistic milieu; and (c) the learner’s characteristics encompassing language aptitude, ac-
ademic knowledge of one’s first language and IQ level, as well as other individual features. 
Students from less advantaged backgrounds have difficulty acquiring the linguistic compe-
tence necessary to cope with their school works and one of the major causes for luck of 
success in school. These factors hold true among the learners inability to reach out and op-
timize the usage of the language. 

Teachers of ESL therefore should know the ways students learn and the components of 
critical and creative thinking. Learning is a reflective process whereby the learners develop 
new insights and understanding or changes and restructures the learners’ mental process. 
Learning combines inductive and deductive thoughts whereas learning connotes a general 
process, critical thinking and creativity refer to specific aspects of learning. Language edu-
cators often come across obstacles caused by the hesitance and inhibitions of the learners 
towards learning the language. In essence, imparting learners’ understanding coupled with 
the teachers’ critical reflection is beneficial to their teaching practice. 

Interest in learning English and teaching the course in all levels presents a huge scope of 
involvement from both parties. Learning from different tasks executed in the classroom 
matters based on the learners’ needs. To borrow the words of Bernardo (2004),“language is 
used in the task and the language skills of the learner. Proficiency in language use will effec-
tively learn or perform different learning tasks when these tasks involve materials not in 
their native language particularly English as a second language.” In fact, it has become more 
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challenging for both teachers and the learners engaging in ESL since the pandemic occurred. 
The COVID-19 has enforced a new normal setting and environment for learning, thus the 
pedagogy has evolved to conform to the current needs in the academe. 

Variety of teaching strategies applies to learners’ needs as they traverse the path of learn-
ing. It does not dwell on the teacher’s dominant attitude in the classroom but simply delivers 
or introduces activities that would enhance students’ interests and this can be achieved by 
encouraging students feel better and express their ideas in English to acquire more English 
words and expand their knowledge pool. Various categories were taken into account in the 
new normal setting such as the environment of the learners, their connectivity to the inter-
net, their individual abilities to learn and digest learnings and their attitude towards com-
munication in a virtual way. 

Assessment of tasks varies depending on the lessons presented as well as to the interest 
of the students. Traditional way of evaluating or assessing their performance may help in a 
way to help them boost their confidence both in the writing and oral activities and feeding 
them with information that would help develop their critical thinking skills and become 
good communicators in ESL. Reinforcement tasks may contribute towards excellent and 
friendly competition among the learners through participating in collaborative activities, 
patience and hard work to facilitate a smooth flow of interaction between and among the 
learners. Harry Wong retorts that “in an effective classroom, students should not only know 
what they are doing. They should also know why and how.” 

Time is the essence of teaching and learning. Reducing anxiety does not happen over-
night. Students themselves have to try to seek chances to practice using/speaking the lan-
guage in various situations. Teaching time is limited hence, students need to actively prac-
tice the language in and out of the classroom. Sharing their experiences with other students 
and ESL/EFL teachers is useful to understand the issues of anxiety and fear in different per-
spectives. 

Other approaches to be utilized in the ESL classroom involve students’ responses crucial 
to the quality of the learning experiences. This will greatly depend upon the resourcefulness 
and creativity of the teacher. There is no ‘best’ strategy or approach however if one decides 
to adapt such teaching tool, there must be motivation in the implementation of such strat-
egies to encourage students’ motivation by not being a passive or reluctant recipients of 
knowledge transformation. Strategies or pedagogies are ingredients in teaching. They add 
colorful flavor to inspire teachers’ instructional mode. Although strategies vary, ESL teach-
ers still depend on the learners’ interests. No strategy is best as long as it is student-based. 
Teaching without assessing students’ needs is not teaching at all. The real and fundamental 
core of teaching-learning process builds relationships with students by knowing their 
strengths. Out of those strategies, students will be motivated to learn and they would even-
tually participate or perform and be responsible for their own learning. 

Native speakers as well as non-native speakers of ESL are in the right track to determine 
their students intelligibility and accuracy of language use. It applies to both Standard British 
English or Standard American English. Code-switching and code-mixing usually occurs. In 
language teaching, there are pedagogical facets that affect the behavior and teaching styles 
of an ESL educator. Teaching grammar is one. As David Wilkins put it, “Without grammar, 
very little can be conveyed, without vocabulary, nothing can be conveyed.” Some students 
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(if not most) find grammar a tedious yet a boring lesson. Rules introduced repetitively does 
not offer a ‘special flavor’ and mastery of the rules seems to be an experience to a lesser 
extent particularly for those whose field of discipline is not in English. Mixing different lan-
guages and switching into another language in an oral discourse has not become a novelty 
in today’s classroom of modern teaching. One of the reasons is the lack of vocabulary or 
appropriate choice of words that would substitute a specific term. One has to replace for a 
word or a phrase to complete the meaning of the written discourse. 

To facilitate learning, the teacher must learn to match appropriate tasks with students’ 
abilities and background knowledge. When tasks are under estimated, too many students 
do not learn up to their potentials and get bored (Boisier, 2000). The teachers’ attitude and 
their strategy in teaching ESL is of crucial importance. Tejero (2009) remarked that given 
all the best in terms of the instructional requirements, teaching and learning may still fall 
short of the desired expectations if the teacher is not judicious in establishing the right en-
vironment for learning. The establishment of a favorable classroom atmosphere which is 
conducive to effective teaching and learning activities is an essential condition that has to 
be looked into by any seasoned and perceptive teacher. 

By all means, ESL teaching and learning promotes and utilize intellectual understanding 
of the grammar of the language in real communication. If teachers expect their students to 
learn how to use language to fulfill real communicative functions, they must have opportu-
nities to do so in a full range of real situations and social settings. 

“Learning” occurs as a result of conscious study of the formal properties of the second 
language. Learning is developed. It is taught by explicit or formal instruction, and it is to be 
aided by the practice of error correction. In everyday language, acquisition is correct mental 
representation of a rule. “Learn” knowledge is available for use by “picking up” a language 
while learning is “grammar” or “rules.” It is an accepted truth that being proficient in Eng-
lish is an advantage. It essentially helps a person to articulate his views and express himself 
and it also enables him/her to excel in a number of specialized fields (Longcop, 2000). Sim-
ilarly, in order for an individual to succeed in his undertaking, he must have an adequate 
English language proficiency. 

The bedrock of Teaching 

Liakoupolou (2011) asserted that knowledge on every subject in the curriculum the teacher 
teaches is a necessity. Manginsay (2015) too, emphasized that teachers’ effectiveness on the 
subject matter is crucial since it is an indicator that they have a sense of direction and aware 
of the expected outcomes. Similarly Darling-Hammond (2005) underscored that a teacher 
needs the kind of knowledge that will enable her to observe her students, assess their attitude 
and performance so that she can choose those techniques and strategies that are suitable. 

It is indeed a requirement that the acquisition of knowledge and skills is connected to 
the subject being taught. In fact, Duangon (2013) claimed that one indicator of educational 
excellence is the presence of highly effective, truly committed, and competent classroom 
teachers. Also, the teacher should be able to bring the updated knowledge to the classroom 
and should have the expertise to impart it (Bite, 2012). Precisely, the teacher does not only 
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give inspiration and facilitate the learning process but also helps students become better 
learners. Their excellence and determination in learning depends much on the quality of 
teaching. 

Teacher’s effectiveness of teaching the language was a composition of other aspects of 
instruction in basic classroom that was perceived as sufficient and effective. Focusing on the 
learner’s needs, making the classroom a ‘friendly-learning site provides language input and 
output at an appropriate level. The initial challenge of ESL teachers is the acquisition of 
skills needed to present and navigate their everyday lessons. 

To sum up, ESL teachers of today are not merely provider of lessons in the classroom 
but they possess some attributes like proficiency in the subject and devotion to the profes-
sion. Their success in teaching holds their beliefs that students’ good performance usually 
dwells on how they perform their classroom tasks. It can be assumed that students’ failure 
to understand the topic may result to teacher’s inability to elaborate the content. Lack of 
preparation and interest in the subject may also result to different consequences hence; stu-
dents are the primary victims of classroom injustice. Teachers’ negative attitude toward the 
students may affect their teaching and certainly failure may occur. Teachers’ personal prob-
lems too may contribute to the learning difficulty of the students thus resulting to the latter’s 
disinterest in their studies. 

Psyche of ESL Teachers 

ESL teachers as agents in the classroom are not “information providers” but they should 
engage in reflection to discover their everyday practices which are fundamental in teaching. 
Their reflection determines their teaching practices which are fundamental in teaching. 
Their reflection determines their teaching practice which greatly affects their students’ per-
formance. However, being reflective also concerns how they project their image toward 
their students. Their personal attributes may drive them to acknowledge the unconven-
tional behavior of the students and thus they need to embrace positive characteristics that 
would boost their morale. 

Reflection captures a new picture in the teachers’ teaching practices. It provides a link 
as an initial preparation for them to revise any unexpected outcomes regarding information, 
students’ interests and limitations. Through reflection, one can determine positive changes 
in his or her teaching journey and it helps him or her enhance his or her actual performance. 

Indeed, actual teaching practices produce different techniques that eventually transform 
individuals to engage in meaningful learning activities. With this, teaching and learning is 
an on-going challenge that both ESL teachers and students experience both inside the class-
room and beyond. Practices are regarded as teaching tools that identify one’s profession and 
lead students to learn in the real world. 

Reflective teaching is knowing and understanding the learners. Students deserve what is 
best for them. In the same light, teachers are challenged to teach thus improving their craft 
would benefit their students to learn. Reflective teaching is beneficial not only to the teach-
ers but also to the students. It helped them to adjust their instructional goals and objectives 
based on students’ results or responses in learning. They also perceived reflective practice 
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as a preparation for evaluating their teaching, examining their students’ learning, and think-
ing critically and deeply about approaches to improving classroom instruction. 

Reflecting is embracing change. Knowing and understanding their students and their 
needs, the development of their teaching instruction, the use of instructional strategies, and 
the learning outcomes were the focus of their reflection in teaching. 

Moreover, reflections vary and flexibility in teaching occurs anytime in the teaching 
practice. Doing this provided them the way to evaluate both their students’ performance 
and the results of their teaching which enabled them to ponder or contemplate various ap-
proaches for future instruction. Van Manen cited in Disu (2017) considered this as ‘contex-
tual reflection.’ In this stage, they determine the importance of a lesson based on their stu-
dents’ needs. Learning how to carry out the desired learning goals and modification of in-
structional mode offers a relaxing climate tension-free classroom. The way in which a 
teacher carries out his or her work determined by the union or connection of his acquired 
knowledge and personality traits. 

In sum, teachers overall psyche is a component of understanding and knowing the stu-
dents, being innovative, selfless, and ready to embrace change. Therefore, achieving compe-
tencies in teaching require such skills that would transform better individuals. 

Decades of education research support the idea that by teaching less and providing 
more feedback, we can produce greater learning. - Grant Wiggins 

At present, she is handling Philippine English, Critical Writing, Introduction to the Eng-
lish Language System, Teaching and Assessment of the Macro-Skills, and Language and 
Gender courses. Likewise, she is the Instruction and Bachelor of Arts in English Language 
(BAEL) Program Coordinator. 
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Blended Learning in the New Normal: EFL Student and 
Teacher Perceptions and Reactions 

Md. Maniruzzaman* 

Abstract 
To reopen educational institutions and return to the classroom, we all need to modify how 
we act to successfully face the challenges of the new normal resulting from the COVID-19 
pandemic and entailing our insights into and the after-effects of the pandemic. More spe-
cifically, the new normal might encompass online education we are getting used to during 
the pandemic and the age-old onsite education as well. Thoughtfully integrated, online and 
onsite learning combine to create blended learning. However, the pertinent literature re-
veals that English as a foreign language (EFL) students and teachers differently perceive and 
react to blended learning in diverse contexts. This study was designed to explore student 
and teacher perceptions of and reactions to blended learning in the Department of English, 
Jahangirnagar University in the new normal. Fifty undergraduates of EFL and eight teachers 
of the department participated in the study. To collect data from them, the Student Ques-
tionnaire and the Teacher Questionnaire were used. And the data were processed by apply-
ing the SPSS programme module. The findings revealed that the majority of the students 
and the teachers had mostly positive perceptions of blended learning, although the former 
did not have sufficient exposure to online learning and the latter lacked adequate insights 
into online teaching. Further, both the students and the teachers expressed mostly positive 
reactions to blended learning in the new normal, though the former deemed online exami-
nations inadequately smooth and reliable, and the latter had insufficient experience of 
online instruction and assessment. The study categorically recommends reforming the cur-
riculum, adopting relevant instructional strategies, developing suitable materials, custom-
izing the assessment, integrating and installing technology, training the teachers, upskilling 
the students for blended learning, improving the infrastructure, and adjusting the manage-
ment. 

 
Keywords: new normal, blended learning, undergraduates of EFL and teachers, percep-
tions, reactions 

Introduction 

We all have been moved, affected, shut down and altered due to the COVID-19 pandemic. 
Just opening the doors is not sufficient to get back to the classroom. Besides, we all have 
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individually changed, and our practices, priorities, needs, interests, and expectations have 
dramatically shifted. The things that were significant two years ago can appear quite differ-
ent to what we consider important now. Since we have begun to reopen educational insti-
tutions and re-enter the classroom, we all have to adaptthe way we work to fulfil the require-
ments of the new normal with a conspicuous vision of what the future mightbe like. This is 
a mode which commences with clarifying and understanding the exact appearance of the 
new normal. And the new normal will, most probably, accommodate what we are getting 
used to during the COVID-19 pandemic, that is, emergency remote teaching and online 
learning plus the age-old in-person learning of English as a foreign language (EFL).    

Instruction designed, developed and delivered technologically can meet learner needs 
and be tailored to the factors individual learners have. Thoughtful planning and develop-
ment principles and parameters are possibly clear to fully capable students and, meanwhile, 
allow them with disabilities to have the same educational knowledge and skill (Abernathy, 
2001). Alessi and Trollip (1991) identify specific instances in which computer-based teach-
ing proves effective. While some desire some educational experience to be fulfilling to learn-
ers, some others also desire to exploit technology maximally to provide for a better learning 
experience (Dobbs, 2000; Dooling, 2000). As a result, EFL students and teachers might have 
diverse perceptions of and reactions to blending together online and onsite learning result-
ing in blended learning. 

The worldwide shutdowns of educational institutions caused by the COVID-19 pan-
demic have substituted in-person education with online teaching and learning traditionally 
accepted as less demanding, less motivational, less valid, less reliable and less prestigious. 
The transition to online teaching and learning at lightning speed might have negatively im-
pacted upon student and teacher attitude, motivation, preparedness, practice, and perfor-
mance, especially in in the Department of English, Jahangirnagar University. Consequently, 
EFL student and teacher perceptions of and reactions to online teaching and learning might 
have a bearing on instruction, assessment, and learning outcomes. Moreover, the new nor-
mal anticipated as a consequence of the COVID-19 pandemic might demand new plans and 
policies to implement EFL programmes. Amalgamated, online and onsite learning consti-
tute blended learning. In other words, blended learning incorporates the thoughtful inte-
gration of in-person face-to-face learning with online learning (Garrison & Kanuka, 2004). 
This mode of learning requiring an intentional and integrated approach (Zenger & Uehlein, 
2001) encompasses the best practices of online learning and onsite instruction with a view 
to facilitating learning and should mainly depend upon the needs and interests of students 
and teachers. 

As is observed in the Western World and North America in particular, an English lan-
guage programme might be a combination of onsite and online education generally termed 
‘blended or hybrid learning’ (Zenger & Uehlein, 2001) in the new normal in many institu-
tions including ours. However, a literature review reveals diverse perceptions and reactions 
of EFL students and teachers to blended learning in variedsettings (e.g., Wiffin, 2002, 
Wingard, 2004, Neumeier, 2005, Grgurovic, 2011, @DreamBox_Learn, 2013, O’Connell, 
2016, The County Schools, 2021). Moreover, the present researcher was not aware of any 
such investigations already carried out in Bangladesh, especially in the Department of Eng-
lish, Jahangirnagar University. As the issue remained under-researched, particularly in the 
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Department of English, Jahangirnagar University, investigations into it were obviously war-
ranted. Hence, the aim of the current study was to examine EFL student and teacher per-
ceptions of and reactions to blended learning in the Department of English, Jahangirnagar 
University in the new normal. 

Literature review 

Blended learning has been the focus of many investigations that examined its use and effec-
tiveness in the second/foreign language context. A study conducted by Sharma and Barrett 
(2007) revealed a number of factors affecting the uptake of blended learning. The factors 
included positive or negative attitudes of teachers to using technology, learner proficiency, 
teacher training, and teacher and student accessibility to technology. The factors played an 
important role in decisions as to carrying out a blended learning approach in English lan-
guage learning and teaching. Further, Shih (2010) conducted a study with 40 English as a 
second language learners and unfolded blended learning could be employed productively 
to enhance learners’ language skills. Specifically, the findings showed that the use of the 
blended learning along with video-based blogs is of benefit including developing the stu-
dents’ speaking skills, improving a sense of independence and collaboration, and promoting 
learning.  

Grgurovic (2011) examined the use of blended learning in an English as a second lan-
guage setting. The study was planned to ascertain how blended learning was exploited in 
classes as well as how face-to-face and distance learning were combined. The investigation 
was carried out in a class offering instruction in speaking and listening in a programme in 
the USA. The samples were 19 English as a second language students and one English lan-
guage instructor. The findings showed that blended learning could be productively em-
ployed to teach all the language skills. The teachers as well as the students had positive per-
ceptions of and attitudes to incorporating blended learning into teaching English language. 
The subjects believed that online teaching assisted the traditional ways and hence acceler-
ated the students’ language learning. In addition, based on the findings of the study, Marsh 
(2012) claimed blended learning more effective than traditional teaching in several respects, 
such as fostering language learners’ autonomy, supplying more individualized language 
support, enhancing collaborative learning, promoting student interaction and participa-
tion, facilitating practice of the language skills beyond the classroom, and improving the 
learners’ language skills. Therefore, the purpose of using a blended learning approach can 
be to find a consistent balance between online access to information and knowledge and 
onsite activities and interaction.  

Manan et al. (2012) investigated the usefulness of teaching in blended learning by using 
Facebook groups together with face-to-face instruction in an English as a second language 
context. The study included 30 undergraduate English as a second language learners at a 
public Malaysian university. The students received instruction through the conventional 
classroom teaching and Facebook groups as well. It was disclosed that the majority of sub-
jects indicated positive perceptions of the learning strategy. Similarly, Liu (2013) explored 
the usefulness of blended learning in an English writing course at a university in Beijing. 



84 Md. Maniruzzaman  
 

The investigation evaluated several facets of blended learning including course design, ma-
terial presentation, student involvement, and classroom assessment. It offered many ad-
vantages covering encouraging autonomous learning, promoting classroom interactions, 
reducing communication anxiety, and developing learners’ writing competencies. It was 
concluded that the use of blended learning was more motivating and inspiriting than only 
onsite learning.  

Ja’ashan (2015) examined student perceptions of and attitudes to blended learning in an 
English course at Bisha University, Saudi Arabia. A population of 130 undergraduate Eng-
lish learners was surveyed to assess their perceptions and attitudes. The findings of the study 
showed that students had positive perceptions of blended learning. The subjects believed 
the blended learning approach could be used to promote their language skills, foster their 
learning autonomy, accelerate student-teacher interaction, promote the learning process, 
and help them have interesting learning experiences. Likewise, Banditvilai (2016) carried 
out a study to examine the use of blended learning to develop learners’ English language 
skills and independence at an Asian university. The research conducted in an English for 
specific purpose class included 60 undergraduates majoring in English. The results dis-
closed that the an online approach consistent with classroom instruction improved the Eng-
lish language skills of the language learners. It was also found that blended learning could 
be used effectively to promote independent learning and learner motivation. The conclu-
sion of the study includes “Blended learning is a valuable concept that can be used to more 
successfully achieve teaching goals.” (p.227).  

Ghazizadeh and Fatemipour (2017) explored the impact of using blended learning on 
enhancing English language learners’ reading skills. The subjects were randomly assigned 
to an experimental group receiving classroom instructions and blended learning, and a con-
trol group having a traditional approach to teaching English language. The groups were 
tested before as well as after the treatment to assess the learners’ reading proficiency level. 
Then using a t-test, the researchers noticed the use of blended learning had a statistically 
significantly positive impact on the EFL learners’ reading proficiency. The investigators also 
stated that blended learning facilitated the learning and could be productively adopted for 
teaching English reading. Similarly, a study carried out by Zhang and Zhu (2018) explored 
the usefulness of blended learning compared to the traditional ways exploited to teach Eng-
lish in China. A sample of 5376 students enrolled in English as a second language courses 
at a university in Beijing participated in the study. The findings disclosed that the students 
using a blended learning mode had better achievement in English as a second language 
courses when compared with other students taught using the traditional classroom meth-
ods. Another study conducted by Akbarov, et al. (2018) investigated 162 English language 
learners’ attitudes to blended learning in an EFL context and also revealed the learners’ pos-
itive perceptions and attitudes regarding blended learning. The findings indicated that the 
subjects believed that the use of blended learning helped develop their proficiency in Eng-
lish.  

Rerung (2018) designed a study to determine 30 students’ perceptions of the use of both 
online and onsite learning in the listening and speaking classroom. The findings of the study 
disclosed that the majority of the students considered online learning as an alternative tool 
to assist them in learning. Erickson (2019) carried out a study to examine blended learning 
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in Adult Basic Education ESL programmes because it develops as a new practice. Data were 
collected from 11 Adult Basic Education English teachers of the United States by using in-
depth interviews. The study revealed that the ESL educational setting was unique in ways 
that influenced how blended learning should have been used. 

To conclude, the study reviewed above uncovered that blended learning can be em-
ployed to promote the learning process and achieving learning outcomes. EFL learners usu-
ally have positive perceptions of and attitudes to blended learning as teaching mode. The 
positive perspectives are derived from several directions covering enhancing students’ lan-
guage skills in an interacting and engaging context, facilitating the learning, and creating 
opportunities to be autonomous learners. 

Research Questions 

To achieve the objectives of the current study, the following research questions were for-
mulated: 
 
RQ1: How do the EFL students of the Department of English, Jahangirnagar University 
perceive blended learning in the new normal? 
 
RQ2: What are the reactions of the EFL students of the Department of English, Jahangirna-
gar University to blended learning in the new normal? 
 
RQ3: How do the EFL teachers of the Department of English, Jahangirnagar University view 
blended learning in the new normal? 
 
RQ4: What are the reactions of the EFL teachers of the Department of English, Jahangirna-
gar University to blended learning in the new normal? 

Method 

Respondents 

Fifty undergraduates of EFL and eight teachers of the Department of English, Jahangirnagar 
University randomly selected responded to the respective questionnaires. Random sam-
plings are usually strongly preferred since all populations possess the same possibility to be 
selected and can easily be calculated in an investigation. Hence, the present study exploited 
the simple random sampling while selecting the respondents because it was easy to apply, 
inexpensive and caused comparatively less trouble (Robert, 1997). 
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Instruments 

To collect data from 50 undergraduates of EFL and eight teachers of the Department of 
English, Jahangirnagar University, the Student Questionnaire (Appendix-I) and the 
Teacher Questionnaire (Appendix-II) were used. The questionnaires were modelled on the 
scale and questionnaire developed by Albirini (2006), Al-Zaiydeen et al. (2010), the ques-
tionnaire and focus group discussions employed by Khan, et al., (2021), and semi-structured 
interviews designed by Agboola (2016). Both questionnaires were concerned with two ma-
jor variables – student/teacher perceptions of and reactions to blended learning.  

Student perceptions of blended learning related to the first research question “How do 
the students of the Department of English, Jahangirnagar University perceive hybrid learn-
ing in the new normal?” entailed six items, Question No. 11 to 16, covering aware of best 
practices of onsite learning, aware of best practices of online learning, online delivery being 
more attractive and effective than onsite, onsite activities being more attractive and effective 
than online, teachers enjoying onsite plus online teaching more, and a thoughtful combina-
tion of online and onsite learning more.  

Similarly, teacher perceptions of blended learning linked to the third research question 
“How do the teachers of the Department of English, Jahangirnagar University view hybrid 
learning in the new normal?” included six items, Question No. 11 to 16, encompassing 
aware of best practices of onsite learning, aware of best practices of online learning, online 
delivery being more attractive and effective than onsite, onsite activities being more attrac-
tive and effective than online, students enjoying onsite plus online teaching more, and a 
thoughtful combination of online and onsite learning more.  

Again, student reactions to blended learning concerned with the second research ques-
tion “What are the reactions of the students of the Department of English, Jahangirnagar 
University to hybrid learning in the new normal?” had 10 items, Question No. 1 to 10, in-
cluding student readiness, student interest, student feeling of teacher motivation, and stu-
dent capability.  

Likewise, teacher reactions to blended learning connected with the fourth research ques-
tion “What are the reactions of the teachers of the Department of English, Jahangirnagar 
University to hybrid learning in the new normal?” entailed 10 items, Question No. 1 to 10, 
covering teacher readiness, teacher interest, teacher feeling of student motivation, and 
teacher expertise. 

Thus, each of the questionnaires included 16 items designed as the 5-point scale (Likert, 
1932), in which 1=strongly disagree, 2=disagree, 3=undecided, 4=agree, and 5=strongly 
agree.  

Collection and Analysis of Data 

The data for the current study were collected from two populations – one including 50 un-
dergraduates of EFL and the other consisting eight teachers of the Department of English, 
Jahangirnagar University by using the Student Questionnaire and the Teacher Question-
naire respectively. Fifty undergraduates of EFL and eight teachers of the Department of 
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English, Jahangirnagar University responded to the respective questionnaires online. The 
usable response rate of the students was 83% and that of the teachers was 62%. The data 
collected from the students and the teachers were processed and analyzed by operating the 
Statistical Package for Social Science (SPSS) programme module. More specifically, descrip-
tive statistics were employed to sum up the data including frequency percentages, means 
and standard deviations. 

Findings and Discussion 

The findings of the analysis of the data collected from both student and teacher respondents 
have been presented below according to their responses to different variables constituting 
the research questions related to their perceptions of and reactions to blended learning dur-
ing the new normal.  

 
RQ1: How do the students of the Department of English, Jahangirnagar University per-
ceive blended learning in the new normal? 

 
Student perceptions of blended learning in the new normal included six items, Item No. 

11 to 16, awareness of best practices of onsite learning, awareness of best practices of online 
learning, online delivery being more attractive and effective than onsite, onsite activities 
being more attractive and effective than online, teachers enjoying onsite plus online teach-
ing more, and a thoughtful combination of online and onsite learning being more effective 
than online or onsite learning alone.  

The findings of descriptive analysis showed that 90% students (Strongly Agree 34% + 
Agree 56%) were aware of best practices of onsite learning, whereas 48% students (Strongly 
Agree 12% + Agree 36%) were aware of best practices of online learning and 34% did not 
have any opinion.  

Further, 36% students (Strongly Agree 8% + Agree 28%) considered online content de-
livery more attractive and effective than onsite delivery, but 36% did not, whereas 28% ex-
pressed no views. On the other hand, 84% students were in favor of onsite activities being 
more attractive and effective than online activities.  

Again, 68% students (Strongly Agree 22% + Agree 46%) felt their teachers were enjoying 
onsite plus online teaching more than only onsite or online teaching. And 80% students 
(Strongly Agree 48% + Agree 32%) supported a thoughtful combination of online and on-
site teaching being more effective than online or onsite learning alone. 

Thus, the majority of the students of the Department of English, Jahangirnagar Univer-
sity positively perceived hybrid learning in the new normal, although only 48% students 
were aware of best practices of online learning and only 36% students considered online 
content delivery more attractive and effective than onsite delivery. The findings were con-
sistent with the Means 4.16, 3.32, 2.98, 4.24, 3.74 and 4.16 and Standard Deviations .842, 
1.115, 1.134, .716, 1.065 and 1.017 respectively (Table 5.1.1.1). 
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 Aware of 
best prac-
tices of on-
site learn-
ing 

Aware of 
best prac-
tices of 
online 
learning 

Online deliv-
ery more at-
tractive and 
effective than 
onsite 

Onsite activi-
ties more at-
tractive and ef-
fective than 
online 

Teachers enjoy-
ing onsite plus 
online teaching 
more 

A thoughtful 
combination of 
online and on-
site learning 
more 

 N 
Valid 50 50 50 50 50 50 

Missing 0 0 0 0 0 0 

Mean 4.16 3.32 2.98 4.24 3.74 4.16 

Median 4.00 3.00 3.00 4.00 4.00 4.00 

Mode 4 4 3a 4 4 5 

Std. Deviation .842 1.115 1.134 .716 1.065 1.017 

Minimum 1 1 1 3 1 2 

Maximum 5 5 5 5 5 5 

Table 5.1.1.1: Student perceptions of hybrid learning 

To discuss the findings presented above, it is conspicuous that the first research question 
“How do the students of the Department of English, Jahangirnagar University perceive hy-
brid learning in the new normal?” received mixed responses from the students. First, 90% 
students were aware of best practices of onsite learning, but only 48% students were aware 
of best practices of online learning and 34% did not have any opinion. The findings are 
indicative of the scenario that the students were already used to traditional age-old onsite 
learning but recently began to receive online instruction and take online examinations 
through emergency remote teaching just after the start of COVID-19 pandemic in Bangla-
desh in March 2020. Second, only 36% students considered online content delivery more 
attractive and effective than onsite delivery, but 36% did not, whereas 28% expressed no 
view. The findings indicate the students’ inadequate exposure to online education because 
it abruptly started due to the COVID-19 pandemic in March 2020. On the contrary, 84% 
students preferred onsite activities to online activities since they were traditionally involved 
in face-to-face onsite education. Third, 68% students found their teachers enjoying onsite 
plus online teaching more than only onsite or online teaching, and 80% favored a thoughtful 
combination of online and onsite teaching as being more effective than only online or onsite 
learning.   

Thus, the students of the Department of English, Jahangirnagar University had mostly 
positive perceptions of blended learning, an intended and integrated mixture of onsite and 
online learning. These findings lend support to the findings of the studies conducted by 
Manan et al. (2012), Ja’ashan (2015), Banditvilai (2016), Ghazizadeh and Fatemipour 
(2017), Zhang and Zhu (2018), Akbarov, et al. (2018) and the like.  
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RQ2: What are the reactions of the students of the Department of English, Jahangirna-
gar University to blended learning in the new normal? 

 
Student reactions to blended learning in the new normal covered 10 items, Item No. 1 

to 10, preparedness for online learning, readiness for onsite learning, online learning orien-
tation, onsite learning orientation, being interested in online learning, being interested in 
onsite learning, no difficulty with teachers in online classes, no difficulty with teachers in 
onsite classes, feeling confident and comfortable to learn online and onsite, and taking 
online examinations smoothly and reliably. 

Firstly, descriptive analysis revealed that 82% students (Strongly Agree 14% + Agree 
68%) were prepared for online learning, and 88% students (Strongly Agree 46% + Agree 
42%) were ready for onsite learning. Again, 52% students (Strongly Agree 10% + Agree 
42%) had online learning orientation while 90% students (Strongly Agree 36% + Agree 54%) 
had onsite learning orientation. 

That is, most of the students of the Department of English, Jahangirnagar University 
were ready for both online and onsite learning combined to design hybrid learning. Besides, 
the majority of the students had both online and onsite learning orientation though they 
were more used to traditional onsite than online learning. The findings were in harmony 
with the Means 3.88, 4.30, 3.30, and 4.14 and Standard Deviations .773, .814, 1.093 and .969 
respectively (Table 5.1.2.1). 

 

Table 5.1.2.1: Student readiness for onsite and online learning 

Secondly, 78% students (Strongly Agree 28% + Agree 50%) were interested in online 
learning and 90% students (Strongly Agree 52% + Agree 38%) were for onsite learning. 

That is to say, the vast majority of the students of the Department of English, Jahang-
irnagar University were interested in both online and onsite learning thoughtfully blended 
to produce hybrid or blended learning. The results were in consonance with the Means 3.92 
and 4.38 and Standard Deviations 1.007 and .805 respectively (Table 5.1.2.2). 

 

 Preparedness 
for online learn-
ing 

Readiness for onsite 
learning 

Online learning ori-
entation 

Onsite learning orien-
tation 

 N 
Valid 50 50 50 50 

Missing 0 0 0 0 

Mean 3.88 4.30 3.30 4.14 

Median 4.00 4.00 4.00 4.00 

Mode 4 5 4 4 

Std. Deviation .773 .814 1.093 .969 

Minimum 1 1 1 1 

Maximum 5 5 5 5 
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 Interested in online learning Interested in onsite learning 

 N 
Valid 50 50 

Missing 0 0 

Mean 3.92 4.38 

Median 4.00 5.00 

Mode 4 5 

Std. Deviation 1.007 .805 

Minimum 1 1 

Maximum 5 5 

Table 5.1.2.2: Student interest in online and onsite learning 

 
 No difficulty with teachers in online 

classes 
No difficulty with teachers in onsite 
classes 

 N 
Valid 50 50 

Missing 0 0 

Mean 3.22 3.62 

Median 4.00 4.00 

Mode 4 4 

Std. Deviation 1.093 1.159 

Minimum 1 1 

Maximum 5 5 

Table 5.1.2.3: Teacher feeling of student motivation 

Thirdly, 54% students (Strongly Agree 4% + Agree 50%) encountered no difficulty with 
their teachers in online learning and 66% students (Strongly Agree 20% + Agree 46%) faced 
no difficulty with their teachers in onsite learning.  

In other words, most of the students of the Department of English, Jahangirnagar Uni-
versity did not confront any difficulty with their teachers both in online and onsite learning 
purposefully mixed to generate hybrid learning. The findings agreed with the Means 3.22 
and 3.62 and Standard Deviations 1.093 and 1.159 respectively (Table 5.1.2.3). 

Fourthly, 72% students (Strongly Agree 22% + Agree 50%) confidently and comfortably 
learned online and onsite as well and only 40% students (Strongly Agree 8% + Agree 32%) 
smoothly and reliably took online examinations, whereas 44% students (Strongly Disagree 
14%+ Disagree 30%) did not.  

That is, most of the students of the Department of English, Jahangirnagar University 
were confident and comfortable both in online and onsite learning. Nonetheless, a large 
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number of students (44%) could not take online examinations smoothly and reliably. The 
findings matched the Means 3.76 and 2.90 and Standard Deviations 1.061 and 1.233 respec-
tively (Table 5.1.2.3). 

To respond to the second research question “What are the reactions of the students of 
the Department of English, Jahangirnagar University to hybrid learning in the new nor-
mal?”, it is found that the students expressed mostly positive attitudes and feelings. Firstly, 
most of the were students ready for both online and onsite learning with relatively more 
traditional onsite learning orientation. The finding might be attributed to the reality of the 
students attending age-old face-to-face classes. Secondly, the large majority of the students 
had interest in both online and onsite learning together resulting in hybrid learning. This is 
because of the fact that the students had already had experience of in-person learning and 
then started to have additional experience of online learning happening during the COVID-
19 pandemic. Thirdly, more than 50% students did not face any difficulty with their teachers 
both in online and onsite learning purposively blended to design hybrid learning. This find-
ing again indicates positive attitudes to both face-to-face and virtual learning and is in har-
mony with the previous findings. Fourthly, most of the students (72%) felt confident and 
comfortable both in online and onsite learning, a large number of them (44%) could not 
take online assessments smoothly and reliably. This finding might be attributed to their new 
and inadequate experience of online assessments quite different from onsite examinations. 
The positive reactions of the students to hybrid learning during the new normal counte-
nance the findings of the research conducted by Shih (2010), Grgurovic (2011), Liu (2013), 
Ja’ashan (2015), Akbarov, et al. (2018) and so forth. 

 
 Confident and comfortable to learn 

online and onsite 
Taking online examinations smoothly 
and reliably 

 N 
Valid 50 50 

Missing 0 0 

Mean 3.76 2.90 

Median 4.00 3.00 

Mode 4 4 

Std. Deviation 1.061 1.233 

Minimum 1 1 

Maximum 5 5 

Table 5.1.2.4: Student capability of learning online and onsite and taking examinations online 
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RQ3: How do the teachers of the Department of English, Jahangirnagar University view 
blended learning in the new normal? 

 
Teacher perceptions of blended learning in the new normal encompassed six items, Item 

No. 11 to 16, awareness of best practices of onsite learning, awareness of best practices of 
online learning, online delivery being more attractive and effective than onsite, onsite ac-
tivities being more attractive and effective than online, students enjoying onsite plus online 
teaching more, and a thoughtful combination of online and onsite learning being more ef-
fective than only online or onsite learning.  

The results of descriptive analysis disclosed that all the teachers (Strongly Agree 100% 
and Strongly Agree 75% + Agree 25% respectively) were aware of best practices of onsite 
learning as well as online learning. 

Next, 50% teachers (Strongly Agree 50%) opined that online content delivery was more 
attractive and effective than onsite delivery, whereas 50% of them (Strongly Disagree 25% + 
Disagree 25%) expressed as an opposite view on the factor. Besides, 75% teachers (Strongly 
Agree 75%) considered onsite activities more attractive and effective than online activities. 

Moreover, 50% teachers (Strongly Agree 25% + Agree 25%) felt that their students were 
enjoying onsite plus online teaching more than onsite or online alone while 50% of them 
gave no opinion. Further, 100% teachers (Strongly Agree 50% + Agree 50%) were in favor 
of a thoughtful combination of online and onsite teaching being more effective than only 
online or onsite learning. 

Hence, most of the teachers of the Department of English, Jahangirnagar University had 
positive perceptions of hybrid or blended learning in the new normal. These results were 
consistent with the Means 5.00, 4.50, 3.25, 4.50, 3.75 and 4.50 and Standard Deviations .000, 
.926, 1.909, .926, .886 and .535 respectively.  

To discuss the results displayed and described above, the teachers expressed their posi-
tive views on the third research question “How do the teachers of the Department of Eng-
lish, Jahangirnagar University view hybrid learning in the new normal?”. First, 100% teach-
ers were aware of best practices of both onsite learning and online learning combined to 
create hybrid learning. This was because of the teachers’ regular involvement in age-old 
face-to-face education and their conducting online classes and assessments during the 
COVID-19 pandemic that started in Bangladesh in March 2020. Second, 50% teachers 
thought that online content delivery was more attractive and effective than onsite delivery, 
whereas 50% of them did not. Further, 75% teachers preferred onsite activities being more 
attractive and effective than online activities. The findings unfold the teachers’ insufficient 
knowledge and practice of online education which was new to them as they started working 
with this mode of instruction just after the beginning of the COVID-19 pandemic that 
started in Bangladesh in March 2020. Third, 50% teachers felt that their students were en-
joying onsite plus online teaching more than only onsite or online, whereas 50% teachers 
expressed no opinion. However, 100% teachers supported a thoughtful combination of 
online and onsite teaching being more effective than online or onsite teaching in isolation. 

Hence, most of the teachers of the Department of English, Jahangirnagar University had 
positive perceptions of hybrid or blended learning in the new normal, although they ap-
peared to have inadequate insight into online learning and teaching. The findings lend 
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support to those revealed by the studies carried out by Grgurovic (2011), Marsh (2012). Liu 
(2013) and so on. In addition, the perceptions the teachers of hybrid learning were con-
sistent with those of the students in the Department of English, Jahangirnagar University. 

 
RQ4: What are the reactions of the teachers of the Department of English, Jahangirna-
gar University to blended learning in the new normal? 

 
Teacher reactions to blended learning in the new normal included 10 items, Item No. 1 

to 10, preparedness for online teaching, readiness for onsite teaching, formal training in 
online teaching, formal training in onsite teaching, being interested in online teaching, be-
ing interested in onsite teaching, no difficulty with students in online classes, no difficulty 
with students in onsite classes, feeling confident and comfortable to teach online and onsite, 
and conducting online examinations smoothly and reliably. 

Descriptive analysis showed that 100% teachers (Strongly Agree 75% + Agree 25%) were 
prepared for online teaching, and 100% of them (Strongly Agree 100%) were ready for on-
site teaching. Further, only 50% teachers (Strongly Agree 50%, No Opinion 25%, and 
Strongly Disagree 25%) had formal training in online teaching, and only 50% of them 
(Strongly Agree 50%, No Opinion 25%, and Strongly Disagree 25%) had formal training in 
onsite teaching. 

Thus, all the teachers of the Department of English, Jahangirnagar University were pre-
pared for both online and onsite teaching integrated into hybrid or blended learning. How-
ever, only 50% teachers had formal training in online and onsite teaching. The findings were 
in consonance with the Means 4.75, 5.00, 3.50, and 3.50 and Standard Deviations .463, .000, 
1.773 and 1.773 respectively. 

Again, 100% teachers (Strongly Agree 75% + Agree 25%) were interested in online 
teaching, and 100% teachers (Strongly Agree 100%) also liked onsite teaching. That is, all 
the teachers of the Department of English, Jahangirnagar University were interested in both 
online and onsite teaching. These findings agreed with the Means 4.75 and 5.00 and Stand-
ard Deviations .463 and .000 respectively.  

Furthermore, 75% teachers (Agree 75%, No Opinion 25%) faced no difficulty with their 
students in online classes and 100% teachers (Strongly Agree 75% + Agree 25%) confronted 
no difficulty with their students in onsite classes. 

Therefore, almost all the teachers of the Department of English, Jahangirnagar Univer-
sity did not encounter any difficulty with their students both in online and onsite classes 
thoughtfully blended to create hybrid learning. The findings were consistent with the Means 
3.75 and 4.75 and Standard Deviations .463 and .463 respectively (Table 5.1.4.3). 

Finally, 75% teachers (Strongly Agree 75%, No Opinion 25%) were confident and com-
fortable both in online and onsite and only 75% teachers (Strongly Agree 50%+ Agree 25%) 
smoothly and reliably conducted online examinations, while 25% teachers (Disagree 25%) 
did not.  

Hence, a large majority of the teachers of the Department of English, Jahangirnagar Uni-
versity were confident and comfortable in online and onsite teaching as well. Similarly, most 
of the teachers were capable to conduct online examinations smoothly and reliably. These 
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 No difficulty with students in online 
classes 

No difficulty with students in onsite classes 

 N 
Valid 8 8 

Missing 0 0 

Mean 3.75 4.75 

Median 4.00 5.00 

Mode 4 5 

Std. Deviation .463 .463 

Minimum 3 4 

Maximum 4 5 

Table 5.1.4.3: Teacher feeling of student motivation 

 Confident and comfortable to teach 
online and onsite 

Conducting online examinations smoothly 
and reliably 

 N 
Valid 8 8 

Missing 0 0 

Mean 4.50 4.00 

Median 5.00 4.50 

Mode 5 5 

Std. Deviation .926 1.309 

Minimum 3 2 

Maximum 5 5 

Table 5.1.4.4: Teacher expertise in teaching onsite and online and conducting examinations online 

 
results agreed with the Means 4.50 and 4.00 and Standard Deviations .926 and 1.309 respec-
tively (Table 5.1.4.3). 

The analysis and interpretation of the teachers’ reactions to the fourth research question 
“What are the reactions of the teachers of the Department of English, Jahangirnagar Uni-
versity to hybrid learning in the new normal?” uncover that all the teachers were somewhat 
prepared for both online and onsite teaching included in hybrid or blended learning, al-
though only half of them were trained in online and onsite teaching. These results were also 
well-aligned with the teacher’s interest in both online and onsite teaching. Further, the 
teachers did not face any difficulty with their students both in online and onsite classes 
thoughtfully mixed to design hybrid or blended learning. Besides, two-thirds of the teachers 
were confident and comfortable in online and onsite teaching and capable to conduct online 
examinations smoothly and reliably, although 25% teachers had lacked skill at adminis-
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tering online assessment. The findings might be attributed to some factors such as their 
experience of age-old face-to-face teaching in the classrooms almost without any formal 
training, and their practice of online instruction and assessment started with an outbreak of 
the COVID-19 pandemic in Bangladesh in March 2020 and supported by several online 
webinars and workshops arranged by the university authority.    

Therefore, most of the teachers of the Department of English, Jahangirnagar University 
showed positive reactions to hybrid or blended learning in the new normal, though they 
seemed to lack sufficient exposure to online instruction and assessment. The results support 
to those disclosed by the studies carried out by Grgurovic (2011), Marsh (2012). Liu (2013) 
and so on. In addition, the perceptions the teachers of blended learning were consistent with 
those of the students in the Department of English, Jahangirnagar University. 

Findings in Brief 

As the study revealed, the first research question “How do the students of the Department 
of English, Jahangirnagar University perceive blended learning in the new normal?” re-
ceived mixed responses from the student respondents. That is, the students had mostly pos-
itive perceptions of blended learning, an intended and integrated blend of onsite and online 
learning, although they seemed to lack sufficient exposure to online learning. 

To respond to the second research question “What are the reactions of the students of 
the Department of English, Jahangirnagar University to blended learning in the new nor-
mal?”, the students expressed mostly positive attitudes and feelings. That is, the students 
had mostly positive reactions to blended learning, though they deemed online examinations 
insufficiently smooth and reliable. 

The teachers of the Department of English, Jahangirnagar University positively re-
sponded to the third research question “How do the teachers of the Department of English, 
Jahangirnagar University view blended learning in the new normal?”. That is, most of the 
teachers had positive perceptions of blended learning in the new normal, although they 
lacked adequate insight into online education. 

Finally, the teachers’ reactions to the fourth research question “What are the reactions 
of the teachers of the Department of English, Jahangirnagar University to blended learning 
in the new normal?” disclosed that all of them were ready for both online and onsite teach-
ing, although only half of them were trained in online and onsite teaching. Therefore, most 
of the teachers showed positive reactions to blended learning in the new normal, though 
they did not have sufficient exposure to online instruction and assessment. 

Recommendations 

Based on the findings summed up above, the study has made recommendations for reform-
ing the curriculum, adopting relevant instructional strategies, developing suitable materials, 
customizing the assessment system, integrating and installing technology, training the 
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teachers, upskilling the students for hybrid learning, improving the infrastructure, and ad-
justing the management.  

The curriculum already in use for traditional face-to-face education in the classroom in 
the Department of English, Jahangirnagar university has to be modified and even rede-
signed to meet the requirements of the blended learning model, for instance, the flipped 
classroom adopted as suitable for the learners. That is, reformation should include modifi-
cation and/or redesign of the components of the existing curriculum, such as its visions, 
missions, program outcomes, course objectives, teaching/learning items, instructional tech-
niques, materials and resources, technology, infrastructure, management and so on. The 
basic principle controlling blended learning is to orient materials and resources to online 
delivery and activities and engagement to face-to-face classroom interaction, collaboration, 
and cooperation. 

The instructional strategies, such as pair work, group work, role-plays, simulations, jig-
saws and so forth that are especially effective in engaging and supporting learning in stu-
dents from diverse backgrounds should be adopted. As content is delivered online and ac-
tivities are performed onsite in blended learning, students should be prepared to receive 
materials provided by teachers and take preparation for face-to-face classroom activities 
based on the materials. 

To development materials for blended learning, the following actions should be taken 
step by step: defining the intended learning outcomes of the course, creating an outline for 
the learning programme, determining the level of interactivity, integrating group collabo-
ration activities, facilitating communication, compiling an inventory of resources to sup-
port learning, and making an assessment system. As content is delivered online and tasks 
are carried out onsite, both soft and printed materials should be prepared, adapted, selected, 
adopted and/or used.  

To align assessment with blended learning, the assessment system of the existing the 
programme needs to be replanned and customized. That is, the formative assessment, such 
as quizzes, presentations, assignments, portfolios, viva voce and the like can be administered 
online while the summative assessment, for example, the course final examinations can be 
given and taken onsite. 

In blended learning, integration of technology is as essential as multi-dimensional. 
There should be sufficient space and use of necessary technological tools in the curriculum, 
instructional strategies, materials, and even a single lesson plan. For example, materials 
should allow teachers to deliver them through online file hosting services like dropbox, 
google drive, etc. emails, google classroom and so on.  

As blended learning entails extensive use of technological tools as well as online opera-
tions including basic computer and smart phone literacy, the teachers have to have hands-
on training relevant to their instruction and assessment. And the management should ar-
range required workshops, seminars and the like to train its teachers so that they can com-
fortably and confidently conduct blended learning.  

The students are commonly used to age-old face-to-face learning in the classroom set-
ting. To make them capable of being involved in blended learning, they should be exposed 
to this new mode of learning through varied orientation and motivational events including 
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workshops, seminars, presentations and so forth. Besides, the management should upskill 
them and help them acquire basic computer and smartphone literacy.   

To implement blended learning, some infrastructural supports are required. The infra-
structure covers computers and/or laptops, multi-media projectors, sound systems, inter-
active whiteboards, Internet connection with adequate speed, sufficient power supply, net-
working equipment, well-equipped classrooms, digital libraries, management facilities and 
so forth.  

The management including the department Chairperson, teachers, non-academic staff 
members and technical persons has to adjust itself to blended learning. This is because they 
are responsible for the different aspects of the blended programme and operation, such as 
planning the programme encompassing the curriculum, materials, assessment and so on, 
extending managerial and technical assistance, providing infrastructural and financial sup-
port, ensuring training and orientation facilities and the like.  
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Appendix 

Appendix-I 

The Student Questionnaire 
Indicators:  

Please consider the scale:  
Strongly disagree = SD =1; Disagree = D = 2; No opinion =NO = 3;  

Agree =A = 4; Strongly agree = SA =5 
Instructions: 

Please read the following statements and tick one of the options that best expresses your 
opinion/feeling/reaction/attitude/experience: 

 

Sl. 
No. 

Item 
Opinion 

SD=1 D=2 NO=3 A=4 SA=5 

1 
I am prepared to learn English 
language online. 

     

2  
I am ready to learn English lan-
guage onsite. 

     

3 
I have online English language 
learning orientation. 

     

4 
I have onsite English language 
learning orientation. 

     

5 
I am interested to learn English 
language online. 

     

6 
I am interested to learn English 
language onsite. 

     

7 

I face no difficulty with my teach-
ers because they are ready and 
motivated to conduct online clas-
ses. 
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8 

I face no difficulty with my teach-
ers because they are ready and 
motivated to conduct onsite clas-
ses. 

     

9 

I can confidently and comforta-
bly learn English listening, speak-
ing, reading and writing online 
and onsite.  

     

10 
I can take online English lan-
guage examinations smoothly 
and reliably. 

     

11 
I know onsite English language 
learning has some best practices. 

     

12 
I know online English language 
learning has some best practices. 

     

13 
I find online delivery of materials 
is more attractive and effective 
than onsite delivery. 

     

14 
I realize onsite activities are more 
attractive and effective than 
online activities. 

     

15 

I find my teachers enjoy a combi-
nation of onsite and online teach-
ing more than only onsite or 
online teaching. 

     

16 

I think a thoughtful combination 
of online and onsite learning will 
be more effective than online or 
onsite learning alone. 
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Appendix-II 

The Teacher Questionnaire 
 

Indicators: 
Please consider the scale: 

Strongly disagree = SD =1; Disagree = D = 2; No opinion =NO = 3; 
Agree =A = 4; Strongly agree = SA =5 

 
Instructions: 

Please read the following statements and tick one of the options that best expresses 
your perception/opinion/feeling/reaction/attitude/experience: 

 
Sl. 
No. Item Opinion 

SD=1 D=2 NO=3 A=4 SA=5 

1 
I am prepared to 
teach English lan-
guage online. 

     

2  
I am ready to teach 
English language on-
site. 

     

3 
I have formal train-
ing in online English 
language teaching. 

     

4 
I have formal train-
ing in onsite English 
language teaching. 

     

5 
I am interested to 
teach English lan-
guage online. 

     

6 
I am interested to 
teach English lan-
guage onsite. 

     

7 

I face no difficulty 
with my students be-
cause they are ready 
and motivated to at-
tend online classes. 

     

8 

I face no difficulty 
with my students be-
cause they are ready 
and motivated to at-
tend onsite classes. 
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9 

I can confidently and 
comfortably teach 
English listening, 
speaking, reading 
and writing online 
and onsite.  

     

10 

I can conduct online 
English language ex-
aminations smoothly 
and reliably. 

     

11 

I am aware of some 
best practices of on-
site English language 
teaching. 

     

12 

I know online Eng-
lish language teach-
ing has some best 
practices. 

     

13 

I understand online 
delivery of materials 
is more attractive and 
effective than onsite 
delivery. 

     

14 

I feel onsite activities 
are more attractive 
and effective than 
online activities. 

     

15 

I find my students 
enjoy a combination 
of onsite and online 
learning more than 
only onsite or online 
learning. 

     

16 

I think a thoughtful 
combination of 
online and onsite 
teaching will be more 
effective than online 
or onsite teaching 
alone. 
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Linguistic Democratization of the Modern English Lan-
guage: Functional Parameters of English Youth Slang 
Neologisms 

Yuliya Shtaltovna* 

Due to the extraordinary speed of globalization and technologization, lexical innovations 
appear anywhere on the planet and almost immediately (if not virally) are used by the entire 
Internet audience of homo imitans as defined by L. Herrero (Herrero, 2011, p.129), they are 
often augmented by the I-parameter, accurately proving the anthropological dominance of 
linguistic studies.  

Both intralingual and extralingual factors cause the dynamics of the neologism appear-
ance in the language. Being socially and historically determined, innovations can reflect the 
level of culture, economy, science, education, social differentiation of society, and the dom-
inant ideological trends and views. In contrast, innovations can be indicators of the general 
psychological state of society and the interaction of ethnic groups. Extralingualism in en-
riching vocabulary reflects the need to nominate new, relevant concepts of a nation's time 
or cultural period. A collection of innovations of a particular era of human existence distin-
guishes the picture of the world of native speakers. Internet (r)-evolution in the first 20 years 
of the 21st century is replete with “infoneologisms” (Zatsny, 1998, p.174), and “cyberneol-
ogisms” (Makhachashvili, 2010, p.217), which cover almost all spheres of life. 

Having conducted a quantitative analysis of neologisms recorded by Paul McFedries 
(McFedries, n.d.) for the last 18 years, namely on August 25, 2013, their number is 5452 
units, which are divided into eight spheres of life, we can see that the new units to define 
society and culture created the most, together this figure is 42% of all neologisms. After 
conducting a quantitative analysis of neologisms, we found that the newest units for the 
definition of society and culture created this figure is 42% of all neologisms. The result of 
dynamics and qualitative changes in synchrony: the first group (8%) comprises terms, jar-
gon, and reactivated lexical units with remarks of size, dialectic vocabulary, the third (6.5) - 
reactivated lexis and rarely used units, the fourth (15.5%) - lexicalized phrases, as well as 
established verbal complexes.  

N-Gram Viewer can visually show case the peaks of the democratization processes un-
folding in humankind’s history (Figure 1). The linguistic democratization of the Ukrainian 
and English languages has been the scope of our research interest since 2006 and 2013, re-
spectively. The linguistic democratization of English influences the processes of word for-
mation in the cultural sphere of life, and perception of the world is studied (Shtaltovna, 
2014) with the focus on lexical and semantic processes are distinguished and quantitative 
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analysis of English-language neologisms of the cultural-linguistic sphere of modern life 
(Shtaltovna, 2015). Quantitative analysis of the English derivation processes (2000-2015) in 
the cultural life sphere is reported in further publications (Shtaltovna, 2015b). Epistemology 
and parametric features of the «DEMOCRATIZATION» concept in English studies as well 
as the analysis of the definitional models and conceptual substrate of the «DEMOCRATI-
ZATION» concept were published in 2018 (Shtaltovna, 2015c) as well as separating the use 
of the concept in the political and social discourses. As of 2016, the Use of the concept “De-
mocratization” in Higher Education continued the research and its application in strategy 
writing and road mapping for Universities development (Shtaltovna, 2016). 

Neology and sociolinguistics are at the crossroads of analysis for the democratization 
processes and need an integral approach combined with the concept studies to understand 
linguistic democratization dynamics fully. The research of the English neologisms being 
driven by sociolinguistic factors, especially after 2000 and the “Y2K Millenium bug”, ampli-
fied number of the linguistic innovations and neologisms (Crystall, McFedries, Zatsnyi, Ma-
khachashvili, Yenikeeva) as the signs of highly dynamic development of the English lan-
guage system. 

In this previously unpublished research, we will focus on sociolinguistics and pragmatics 
of the English-speaking youth dialect neologisms that can be illustrations for the four func-
tional parameters of the language. 

Functional parameters of contemporary English democratization  

The study of the functional linguistic parameters one can find within the competence of 
pragmalinguistics. It distinguishes the following functions of language, according to Arnold 
(2002, p.8): cognitive-communicative function of language and pragmatic with all other 
sub-functions, namely:  

• emotive function, i.e. with the transfer of feelings of the speaker,  
• voluntative function, i.e. with the expression of will and motivation of the ad-

dressee to the desired action,  
• appellative function, i.e. attracting the listener's attention, encouraging him to per-

ceive the message,  
• vocative function, in situations where utterances are not the transmission of mes-

sages but only a manifestation of attention to the presence of another person (for 
example, in the formulas of politeness),  

• aesthetic function, i.e. with an impact on aesthetic sense. 

The democratization of language includes the emancipation of language. It aims at 
changing hierarchical structures to establish a new, more democratic structure that aims at 
eradicating the dominance of one group over another to make legitimacy, equality, and the 
right to use language accessible to all. A sign of democratization is the expansion of the 
language field, which speakers perceive as acceptable for language use and which includes 
variability in contrast to the strict and well-defined rules of the standard language. Another 
sign of democratization of language is the use of variant and non-standard forms in various 
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official sources and areas to raise the latter's status as valuable media resources for modern, 
democratic society (Huss and Lindgren 2011, p.2-3, 7-8). 

The democratization of the literary language of the late XX-early XXI centuries is char-
acterized by the active expansion of the functional linguo-sphere of English-speaking life - 
technological, social, socio-political, cultural, and scientific. The Internet provided personal 
access to the world's information heritage and introduced the possibility of having a private 
platform (s) for self-expression, self-identification, creation, and formation of personal in-
formation flows. The growth of practical individual needs in the nomination of new realities 
caused by the information-technical and technological development of the logosphere, as 
well as the openness of society, provoked changes in the development / of society; we ob-
serve the formation and functioning of sociolects. 

The natural consequence of the shift from the canonized artistic language was the move-
ment and mixing of linguistic and stylistic layers, intensification of the elements of collo-
quial style, dialectal variations, vernacular and dialectal language, reduced, vulgar, slang vo-
cabulary, stylistic and genre syncretism, and interstitialism. It is evident that the new pat-
terns of nominations, in turn, provide a continuous intensive creation of neological phrases 
and lexemes. 

The peculiarities of neologisms' use are determined not only by the semantic compe-
tence of the speaker. It is not only responsible for the correlation of the sign and the word 
but also the pragmatic one, which provides a permanent connection between the speaker 
and the sign. Pragmatic parameters of neologisms most fully manifest in Internet discourse, 
characterized by constantly updating lexical vocabulary. This feature is since Internet dis-
course is inherently a heterogeneous phenomenon that integrates the characteristics of 
other types of discourse and covers all spheres of society. Therefore, functional analysis of 
discursive neologisms is an essential aspect of studying neologisms. 

The linguistic concept of “neologism” covers a wide range of phenomena at the lexical-
semantic level of language, and the problems of studying neology become especially im-
portant following new trends in the development of modern English. The emergence of new 
lexical units is a complex, multifaceted process that indicates the dynamics of language de-
velopment. The variety of lexical and semantic neoplasms creates significant difficulties in 
determining the most characteristic features of neologisms, which would help to distinguish 
them from other innovations because the linguistic literature uses a variety of terms to de-
note lexical neoplasms: new vocabulary, lexical innovation, new word, neologism, neolo-
gism innovation, occasionalism, uncodified vocabulary, potential word, actual derivative, 
etc. 

We will consider neologisms as new words, phrases, and meanings of words and phrases 
that have arisen in a certain period, are perceived as new units by the collective linguistic 
consciousness of native speakers and are gradually integrated into the language system.  
Neological pragmatic parameters most deeply manifest in media discourse, characterized 
by attempts to deepen and clarify information and give the semantic-pragmatic content 
greater efficiency and expressiveness, leading to the constant development of lexical vocab-
ulary. 

Lexical stylistics studies the components of the contextual meanings of words, especially 
their expressive, emotional, and evaluative potential and their relation to different func-
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tional and stylistic layers. Dialect words, terms, slang words, colloquial words and expres-
sions, neologisms, archaisms, foreign words, expressive potential of some word-formation 
models, some types of abbreviations, and word-formation models (Arnold 2002, p.14) are 
studied in terms of their interaction with different conditions of the context, in our research 
in the context of democratization impact on the language system – reducing the stylistic 
distance between oral and spoken and written areas of its functioning; expanding the range 
of speakers and public use of literary language; expanding opportunities for linguistic self-
expression of the individual; active search for new means of expression and expression in 
the conditions of competition between different media to win the readership and audience 
(Taranenko, p. 33). Democratization of language is described as an “opportunity for repre-
sentatives of the people to create and put into circulation words and phrases that might be 
incorrectly spelled, may be dialectal, borrowed or highly specialized and not be socially con-
demned for their use in public, including in the media or Internet communication” 
(Shtaltovna, 2014). 

Pragmatic parameters of neologisms are most fully manifested in Internet discourse, 
characterized by constantly updating lexical vocabulary. Linguists assign words to stylisti-
cally marked vocabulary, considering their dialectal nature, terminology, emotional colour-
ing, and socially limited use. Stylistically marked words outnumber neutral vocabulary. That 
is, the sign of stylistic labelling of vocabulary is directly related to particular layers of vocab-
ulary – dialectisms, professionalisms, terms, jargon, slang, and emotionally coloured 
words.  

Yuri Zatsny notes that recently there has been a tendency towards “a certain democra-
tization even of the British literary norm”, and social dialects, which in English are often 
combined under the term “slang” are essential “internal sources of enrichment for the Eng-
lish language, and dictionaries still include slang to various categories of “standard” vocab-
ulary and phraseology, especially neologisms (Zatsny, p.5). Zatsny also speaks of the current 
trend of “augmenting the stylistic status” for new language units: “In the 2003 edition of 
Collins' dictionary, more than 70 words that were considered taboo, vulgarisms in the pre-
vious edition (2000), were already marked as units of slang and colloquial vocabulary.” 

Among social dialects, the youth dialect (slang) stands out the most, a lexicon within the 
English language. The purpose of youth slang is to oppose oneself to the “system”; therefore, 
such features as colloquial and often familiar colouring, conformism, decentralization, per-
sonification, and individualization, as components of democratization, become signs of this 
linguistic phenomenon. Youth slang mainly aims at the following elements: a person, his 
clothes, appearance, leisure, housing, and other categories. This type of slang is “unstable” 
(i.e. changeable) compared to others due to the change in generations and the history and 
culture of each country.  

The high level of dynamism and mobility of lexical and semantic composition in youth 
slang focuses on specific conceptual models of the low register, satirical, evaluative, pejora-
tive type of high level of expressiveness. Nominative neologisms as the product of sponta-
neous, sometimes primitive word formation define new concepts for adolescents. Expres-
sive neologisms denote already known phenomena and concepts. Language game involves 
manipulating the actual language to create a specific effect (comic, exposing, conceptual, 
protective). 
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Functional parameters of the democratization of the English language can be also cate-
gorized according to 4 functions of identification, nomination, description, and differ-
entiation, as presented below (Figure 2), with examples of the innovative dialectisms in the 
youth dialect of contemporary English. This research illustrates these functions by youth 
dialectal neologisms extracted from the list of 5,452 English-language neologisms selected 
by continuous sampling from journalistic sources (The New York Times, The Guardian, 
The Times, The Washington Post, Chicago Tribune, etc.) and Internet resources (word-
spy.com, very-clever.com, Readersheds.co.uk) for the period 1990-2015. 

Identifying function as distinguishing ‘us vs. them’, seen as archetypal for adolescents 
who are discovering the world and enables a group of people with shared aims, beliefs, ideas, 
and interests to create a community, an English-speaking youth community in this case: 

nico-teen (n. A teenager who smokes cigarettes.) 
alpha-girl (n. The dominant member in a group of girls; a girl who bullies other 
girls.) 
promzilla (n. A high school girl who, while planning for her prom, becomes excep-
tionally selfish, difficult, and obnoxious.) 
screenager (n. A young person who has grown up with, and is therefore entirely 
comfortable with, a world of screens, particularly televisions, computers, ATMs, cell 
phones, and so on.) 
Potterhead (n. A person who is a big fan of the Harry Potter series of books.) 
parachute kids (n. Children sent to a new country to live alone or with a caregiver 
while their parents remain in their home country.). 

The nominative function is expressed through the need to name new or specific phe-
nomena in the life of teenagers. The name given allows youth to fix everything already cog-
nizable and remain in consciousness: 

Promposal (n. An invitation to a prom, particularly one that is elaborate, unusual, 
or performed in a public place.)  
Scratchiti (n. A form of graffiti in marks are etched into windows and other glass 
surfaces.) 
bullycide (n. The suicide of a child that occurs after that child has been bullied or 
harassed.) 
shoegaze (v. To play an instrument, especially a guitar, with one’s head down, as 
though gazing at one’s shoes.) 
social networking fatigue (n. Mental exhaustion and stress caused by creating and 
maintaining an excessive number of accounts on social networking sites.) 
hurried child syndrome (n. A condition in which parents overschedule their chil-
dren’s lives, push them hard for academic success, and expect them to behave and 
react as miniature adults.) 

The descriptive function is expressed by giving extra details defining and distinguishing 
a noun from a group of such and in the youth can be illustrated by the following dialectical 
innovations: 

junk sleep (n. Low-quality sleep caused by disruptions from nearby electronic de-
vices such as cell phones, computers, and TVs.),  
Pubilect (n. A dialect unique to teenagers.);  
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antilanguage (n. A collection of words and phrases used to exclude outsiders from a 
particular group and to disguise the group’s activities);  
zitcom (n. A television sitcom aimed at or featuring teenagers),  
Juvenoia (n. The baseless and exaggerated fear that the Internet and current social 
trends are having negative effects on children),  
404 (adj. Out of touch or ignorant.),  
lad lit (n. A literary genre that features books written by men and focusing on young, 
male characters, particularly those who are selfish, insensitive, and afraid of commit-
ment),  
grey-sky thinking (n. Negative or pessimistic thoughts, ideas, or solutions). 

Differential function, the function of distinguishing other people who do not belong to 
a group like them, involves evaluation, and is therefore inseparable from the evaluative 
function: 

Twilight mom (n. A mother who is a fan of the “Twilight” series of vampire novels.),  
askable parent (n. A parent who is willing to answer their child’s questions and who 
encourages their child to ask questions, particularly about sex.), 
Millennial Generation (n. The generation born in 1978 or later),  
Camgirl (n. A girl or young woman who broadcasts live pictures of herself over the 
web), 
kidult (n. A middle-aged person who continues to participate in and enjoy youth 
culture),  
Himbo (n. A man who is good-looking, but unintelligent or superficial),  
digital native (n. A person who grew up in a world with computers, mobile phones, 
and other digital devices.),  
wombat (adj. Profoundly uninteresting or useless - Waste Of Money, Brains And 
Time). 

Having analyzed the chosen material, we conclude that all lexical-semantic and func-
tional features and word-formation models of neologisms work in the slang layer, as ex-
plained by the high role of neologization with a high degree of expression as well as the 
tendency to individualization and originality, belonging to other age or social groups. 

In summary, it should be noted that youth slang arises from the need for verbal self-
identification, while increasing linguistic expression significantly expands the expression of 
the English language system, acting as a way of verbal communication, i.e. performing dif-
ferential, descriptive, nominative, communicative and identifiable. 

Discussion 

Recently more research on linguistic democratization especially in the English language is 
being published and seen from different perspectives, as Hiltunen & Loureiro-Porto (2020) 
are reviewing previous synchronic and diachronic work studies on democratization in dif-
ferent varieties of English, especially vividly described in phenomenological neoanglistics 
(Makhachashvili, 2016). The corpus-based study considers differences between the more 
personal, more spoken-like, and more colloquial blogs component (Kranich, Hampel, & 
Bruns, 2020) and the study of the evidence of conversationalization and democratization 
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within the changing contextual environment of the radio shows. A DemLang project fo-
cuses on diachronic research of the Democratization, Mediatization and Language Practices 
in Britain, 1700–1950 (Palander-Collin et al., 2020) and proceeds to sociohistorical contex-
tualization of British English is seen as a sign of the democratization (Palander-Collin & 
Nevala, 2020). Democratization of the Italian linguistic loans is studied as a demonstration 
of democratization of the Italian language (Moskalenko, 2017) and Processes of Language 
Democratization in Contemporary Ukraine examines Presidential Speeches (Nedashkivska, 
2006). Even though the Natural Language interfaces are now studied to be democratized, 
the research goes towards Democratizing Data Science with Natural Language Interfaces 
(Su, 2018). Looking forward to the Metaverse and Internet 5.0 democratization, once we 
bridge the digital divide and bring open access to scientific achievements to be able to make 
a meta-analysis including all the linguistic democratization studies of the Modern Lan-
guages. 

Conclusions  

Democratization and liberalization as common causes and engines of the linguistic and lit-
erary processes shape the fashion for new words and phrases and intensify the personal 
search for new tools for the formation of expression. Democratization of the language 
standard, essentially the goal of restandardization, includes the idea of democratization of 
language norms. 

New patterns of nominations, in turn, provide a continuous intensive creation of neo-
logical phrases and tokens, which grow into texts and intertexts, creating a new linguistic 
discourse, which in turn intensifies the search for new means of expression, which is a par-
tial manifestation of the general laws of the modern linguistic system, in particular tenden-
cies to democratization, intellectualization, the actualization of nominations. 

The democratization of language can be reflected in the extension of standards and the 
inclusion of oral and written invariants and neologisms at different levels of language use, 
as well as in official sources. The limits of what is (or is not) acceptable, or part of a standard, 
are greatly expanded to include dialectal, sociolectal, borrowed, newly created elements, or 
elements of narrow, particular use. 

Every native speaker in a democratic society has the right to an equal contribution to the 
development of language at both formal and informal levels, so the involvement of a broader 
base of linguistic variations ensures sustainable and successful development and expansion 
of standard language and includes bilateral vertical cooperation of all national representa-
tives, regional and local language community. Democratization of language is the process 
of reaching the broader opportunity to create and put lexical items that are not orthograph-
ically correct, can be dialectal, borrowed, or highly specialized, and not be condemned or 
stigmatized for their use, including in the media or Internet communication. 

English-language innovations of the 21st century are the means of expression of demo-
cratization processes through such trends as the tendency to complicate, enrich the lan-
guage structure, condensation, abbreviation, the tendency to use stylistically different lan-
guage forms with different emotional and expressive meanings. Having analyzed the 
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stylistic marking and functional parameters of the postmodern period's English abbrevia-
tions, acronyms, terminological innovations, dialectisms, pejorative neologisms, and eu-
phemisms of neologic vocabulary, we subset the youth slang and its functional parameters. 
We can note that youth slang arises from the need for verbal self-identification and expres-
sion as a way of verbal communication, i.e. performing differential, descriptive, nominative, 
and identifying functions. 
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A Case Study of the Basic Learners’ Struggles in Guessing 
from Context to Retain Words Learned 

Zuraina Ali* 

Abstract 
Guessing meaning from context is a challenging strategy for Second Language Learners 
(SLLs). In using the strategy, research found that poor students or low proficiency learners 
struggled in their attempts to use it. Mainly, it was reported that it was due to their vocabu-
lary knowledge was limited. In another aspect, retaining vocabulary learnt is also important. 
Such is essential since learning vocabulary does not mean knowing the definition only. Yet, 
learners must also be able to use the vocabulary as they engage in language skills such as 
reading, writing, speaking and listening. The study aims at finding the hindrances faced 
among poor students’ using contextual clues in retaining vocabulary. The study employed 
a case study to collect data from two basic students studying at a tertiary level. The study 
found that their hindrances in guessing meaning contexts were due to their being confused 
in guessing meaning when reading a sentence. Also, it was found that they were not able to 
find clues since they lacked vocabulary to guess correctly. The study implied that guessing 
meaning from context required sizeable vocabulary knowledge. Therefore, more training is 
necessary to assist basic learners in being successful in guessing from contexts.  

 
Keywords: contextual clues, basic learners, vocabulary, vocabulary retention, vocabulary 
knowledge 

Introduction  

Vaezi and Fallah (2010) define Contextual Clues as words that signal the meaning of a word 
in the text surrounding it. The clues help a learner arrive at a word's general meaning. 
Haastrup (1991, as cited in Hamada 2009), further, explains that Contextual Clues provide 
informed guesses as to the meaning of a word in the light of all available linguistic clues in 
combination with a learner’s general knowledge of the world and awareness of context. 

On a different note, most vocabulary is acquired by deriving word meaning from context 
(Beck & McKeown, 1991), a method that requires learners to compensate for limited 
knowledge (Oxford & Burry-Stock, 1995). Waring (2000) indicates that guessing the mean-
ing of the unknown words from context is the most important vocabulary learning strategy 
for students at the tertiary level. Since teachers do not have enough time to teach every word, 
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those students do not understand in class, deducing meaning from context leaves students 
to guess the unknown words successfully. Unfortunately, he claims, teachers merely expect 
students to know how to guess well, yet thousands of students need help to be more suc-
cessful at guessing (Waring, 2000).  

Moreover, learning from context affects incidental vocabulary differently (Gu, 2003). 
Beginning L2 learners may have more trouble learning incidental vocabulary because of 
their inability to make sense of new words and their contexts (Gu, 2003). Yet, Robb (1989) 
argues that extensive reading may improve their effort in guessing from context since the 
activity is interesting. Also, teachers can instruct them to be aware of the linguistic infor-
mation, for instance, parts of speech that are presented within a text – in order for them to 
be successful at guessing (Cheung, 2007). Thus, realising this, the aim of learning from con-
text - creating the conditions for learners to learn independently of the teacher - can be 
achieved (Waring, 2000).   

Previous studies reported guessing meaning from context was not preferred by students 
learning English (L2). Tat (2022) found that guessing meaning from context even though 
the lack of grammar knowledge made them not confident when reading. Coupled with their 
inability to master verb patterns and prepositions, guessing meaning from context was dif-
ficult for learners taking the Test of English for International Communication (TOEIC) – a 
standardized English test designed for professionals and students in learning the language. 

There is a difference between good and poor learners in guessing. Thuỷ (2021) reported 
that learners with low English proficiency looked up unfamiliar words when guessing mean-
ing from context. Instead, their counterparts made educated guesses when they identified 
words they were unknown. Also, the strategy ‘Obtaining and Using Resources’ was the only 
strategy concerning guessing meaning context used by the poor proficiency learners. More-
over, due to inadequate vocabulary knowledge, they relied on global strategies to make up 
their skills in guessing meaning from context. Interestingly, Huang (2021) reported that 
guessing meaning from contexts is a shortcut for high school students employed in his 
study. Yet, the researcher did not mention whether the use of shortcuts was among the poor 
or good learners. 

The objective of the study   

The study was conducted to identify the hindrances that poor English learners experienced 
when they were instructed to guess the meaning from context. Mainly, the hindrances relate 
to understanding their struggles when using the method to retain the vocabulary learned 
after they were exposed to a series of classes using the strategy. Therefore, a single research 
question was formulated in the current study. The research question is “What are the hin-
drances faced among basic learners of English guessing meaning from contexts in retaining 
vocabulary?”.  
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Methodology 

Research Design  

The study employed a qualitative research design, specifically a case study, to collect the 
data in the current study. Cherry (2021) states that a case study is research conducted to 
identify an in-depth exploration of one person, group, or event. It attempts to find patterns 
and causes of behaviour among respondents. However, it needed to be cautious that find-
ings from the study could not be generalised to a larger population since it was highly sub-
jective (Cherry, 2021, para. 1).  

Research Samples  

The research samples were two basic learners studying engineering at a local university on 
the East Coast of Malaysia. In the current study, they were called basic learners because they 
obtained low scores in the tests carried out during their English class in that particular se-
mester. The study employs purposive sampling. Samples are selected based on the judge-
ment that they are typical or representative of the population (Fraenkel et al., 2011). They 
are believed to represent the first-year students, and therefore, able to provide the data that 
is needed for the study. In reporting, these students were identified using their pseudonyms 
– Dina and Fiza.  

Research Instruments 

Semi-structured interviews are employed to gauge students’ opinions after completing the 
lessons, tests and questionnaires. The purpose of interviewing them is to elicit specific an-
swers on their part after they received the vocabulary learning techniques (J. R. Fraenkel et 
al., 2012). Later, their responses will be compared and contrasted. Regarding validating the 
research instrument, a lecturer from CMLHS was consulted to validate the interview pro-
tocol for the basic learners. This was necessary since any instrument that is translated into 
another language must again be subjected to further analysis for validation (Birt et al., 2016). 
The only amendment proposed was requiring the interviewees to provide examples to illus-
trate their explanations. In terms of reliability for qualitative data, triangulation strengthens 
its reliability after quantitative data is collected and analysed (Merriam, 1998). However, the 
reporting of the quantitative parts was not presented in this writing.  
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Procedures for data collection and analysis 

A few procedures took place in collecting and analysing the data in the current study. In 
undergoing the former, the researcher appointed a lecturer to teach as well as to guess mean-
ing from contexts to the students. The teaching was conducted over a month during English 
class lessons. Besides that, three recall tests were conducted on the students. These tests were 
pre and post-tests and immediate recall tests. Before the interview, they were given a break 
of no lessons and tests to ensure they were afresh before the interview was conducted. Dur-
ing the interview session, the researcher called the two basic learners to interview them dur-
ing class hours. In the data analysis, thematic coding was employed in that themes were 
formulated to represent the students’ experiences of guessing meaning from contexts.  

Analysis of the research  

Two themes – ‘Confusions Lead to Deviant Clues’ ‘Lacking the Richness of Words in Con-
text to Provide Clues’ – were identified concerning the hindrances of using Contextual 
Clues in retaining words learnt.  

Confusions Lead to Deviant Clues 

The two basic learners were required to answer questions in the test during the interview to 
identify how they guessed. It was found that they made wrong hunches about clues they 
chose when attempting to answer one of the test questions. In Dina’s case, for example, she 
assumed that her guesses were correct because of the clues she claimed in the sentence, while 
in reality, it turned out to be a wrong judgement. The answer to item seven of Section B in 
Immediate Recall Test 2 – illustrated in the episode below – corresponded to her experience 
concerning this issue. 
 
Dina: Passing through the arch you enter an open courtyard - Area, I think is the 

answer (‘Passing through the arch you enter an open courtyard’ - Area, 
sayafikirjawapannya)  

Teacher:   Why do you think that is the answer? (Sebabapakamu rasa itulahjawa-
pannya?) 

Dina: “‘Area’ is a space. So, he passed the ‘area’ and go to the ‘courtyard’. I think 
‘courtyard’ is the clue”. (‘Area’ [ialah] kawasan. Jadi diamelepasikawasan 
itu dan pergike ‘courtyard’. ‘Courtyard’ itu saya rasa clue dia) 

Teacher:   So, is that why your answer is area? (Jadi, sebab itu jawapankamu ‘area’?) 
Dina: I just guess [giggles]. Then I see that the word is suitable for the sentence 

(Saya cumatekasahaja [ketawa]. Lepas [i]tusayatengokperkataan [i]tus-
esuaidenganayat).  
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Fiza, too made the wrong attempt in answering item five of Section B in Immediate Re-
call Test 2. She perceived that ‘corn’ and ‘wheat’ were the clues to the question and decided 
to choose ‘watches’ as the answer. However, she failed to realise that the word deviated from 
her guesses. The following is the transcription of the interview with Fiza: 

 

Lacking the Richness of Words in Context to Provide Clues 

The basic learners claimed that not all words that appear in the context were rich enough to 
provide them with clues needed to determine the meaning of the target words. The lack of 
sufficient information for guessing impeded them in identifying the correct meaning of the 
target words. Since they could not figure out the meaning of the target word, they could not 
retain it. Fiza explained:  

Mmm... I think every sentence has the clue. But if we [in the first place] didn’t un-
derstand the sentence…then we might not know the meaning of the target words.  

Dina added that she claimed that it was a problem for her when she was asked to guess 
the meaning of words, due to her inability to understand the meaning of the sentence. As a 
result, she could not work out the clues for the sentence, although she realised that they 
might help her guessing the meaning of the target words. She cited her experience: 

The problem [in using Contextual Clues] is when we didn’t understand the sentence. 
[We] didn’t know the clues itselves although we know that they might help us in 
guessing meaning of the word.  
 
 
 

Teacher: Can you attempt Question Five? The hungry _________ are eating corn 
and wheat. So, what is the answer for the blank space? (Bolehtakawakcuba 
buat soalannombor lima ni. The hungry _________ are eating corn and 
wheat. So apakahjawapan yang sesuai di tempatkosong?) 

Fiza:   [long pause] ‘watches’ 
Teacher:   Watches? Okay. Can you tell me what is the word that give clue to you that 

makes you choose the answer; watches? (Ok. Bolehtakkamuberita-
husayaapakahperkataan yang memberi clue kepadakamu yang menyebab-
kankamupilihjawapanini[watches]).   

Fiza:   ‘Corn’ and ‘wheat’ 
Teacher: So, how do you guess that ‘watches’ is the answer? (So, macam mana kamu 

bole tekaitulah (watches) jawapannya?) 
Fiza:   [long pause]…the word ‘penonton’ means ‘watches’… so, ‘watches’ eat 

‘corn’ and ‘wheat’ [giggles] (penontonialah watches… so, penontonmakan 
‘corn’ and ‘wheat’).  
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Discussions 

Basic learners found that guessing was difficult since they claimed that words in a particular 
sentence were insufficient to help them identify the meaning of the target words. Laufer 
(1990) suggests that the learners must know 95% of the words to make them understand the 
text. In fact, there should be no more than one unknown word in about every 20 words read 
(Schmitt, 2000).  

Taking these points into consideration, in the present study, contextual clues were pro-
vided in synonyms, explanations and definitions, among others, during the exercises. These 
types of sentences could help them in guessing and, in the end, could assist them in retaining 
the meaning of the words. This finding disagrees with Carnine et al., (1984) claim that stu-
dents were more capable of figuring out the meaning of unfamiliar words when the similar 
meaning of the target words were provided. However, caution must be taken in interpreting 
the finding because this was the experience of the basic learners, and therefore it could not 
be generalised. 

Conclusion 

In conclusion, two themes emerged from the analysis of data. There were ‘Confusions Lead 
to Deviant Clues’ and ‘Lacking the Richness of Words in Context to Provide Clues’. The 
study implied that more training on guessing from context is needed to help the basic learn-
ers overcome their difficulties. However, the root of the matter is the most essential step in 
improving the use of the strategy among them. It is suggested that there need to be some 
principles in learning vocabulary. Students need to follow the procedures that the teacher 
instructs. Only then can they accommodate their strategy when guessing meaning from 
context. Nevertheless, this finding enhances our understanding that matching learners’ level 
of competencies is important to promote successful vocabulary learning, especially in guess-
ing from contexts. This requires teachers to identify appropriate classroom activities with 
students’ abilities upon using the strategy in learning and consequently retaining words 
learned.  
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